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        The problems that Kristine cites we also encountered here when we
tried "linkage," our name for FIGs, 6-7 years ago.  The first semester we
tried enrolling two cohorts of freshmen, one low remedial and the other high
achievers (because both groups had high dropout rates), into FIVE courses.
What a disaster!  The students bonded so well with one another because they
were together all week long that they became a phalanx arrayed against the
instructors.  And the more vocal members of the classes held sway, silencing
opposition and reducing the incentive to work and study.  The students fell
back into amateurish behaviors reminiscent of high school (ie, the class
clown, the "macho man," etc.).
        The second term, we cut back the number of linked courses to 3, and
that worked a lot better.  (One of the 3 was always a comp course, another
an intro to a social science, and a third, a speech or communications
course.  The instructors worked at developing thematically unified syllabi.)
Students got to mix with upperclassmen in two other classes so they could
see and learn appropriate classroom behavior and intellectual curiosity.  We
showed greater retention and academic success for both groups of the linked
students after their first year at the college, and again after their second
year.  In fact, many of the students remained fast friends with their
linkage mates right up to graduation.  This aspect of the program is
especially important on a busy commuter campus like ours, where most of our
students have no time for extracurricular activities.  What friendships they
do develop on campus have to be made mostly in classes or at the library.
For the data on this program, see my article in -Community College Journal
of Research and Practice- (Jan.-Mar, 1993).  In sum, these sorts of linked
courses take a lot of time to set up properly and a lot more time to maintain.
 
Pat Licklider
John Jay College-CUNY
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Our FYC class size is supposed to be limited to 22 in both
Composition I & II and the other freshman writing courses:
Research Paper, Business Composition, Technical and Report Writing,
and Creative Writing.  In theory, faculty are supposed to sign
additional students into their individual courses, but the
dean also signs students in herself. Unfortunately, our two basic
writing courses are also limited to 22, but these limits are
frequently over-ridden by our dean who doesn't want students to be
"closed out of classes"  despite the protest of of the English
faculty.  Consequently, this past fall the mean enrollment in Basic
Writing I was 29, with 25 in Basic Writing II and 23 in our
developmental Reading and Learning Strategies course.  Our mean for
Comp I was 18 (range = 7 (an evening section) to 24).
    The dean tends to sign students into sections taught by
adjunct faculty although adjuncts are supposed to be able to limit
their class sizes as well--a position we FT faculty strongly urged
and support!  But, since they are usually not around during
registration times and since they are in somewhat precarious
positions if they protest too loudly, they have little control over
their class sizes.  FT faculty protest on their behalf but without
much success despite our rather strong arguments about retention,
student success, etc., all of which the administration claims to be
concerned about!  Their economic bottom line controls class size and
a refusal to hire the necessary number of full-time faculty.
    As "Coordinator," I have no "supervisory responsibilities for any
faculty nor their hiring."  Nevertheless, I continue protesting
orally and writing about the unprofessional conduct and attitude that
seem to be coming from on high--as many of you have reported doing
at your institutions!
Dr. Arlie R. Peck                 Phone: 614-245-7421
Coordinator of English            Fax:  614-245-7432
University of Rio Grande
Rio Grande, OH 45674
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Hello, all-- As a reviews editor, I'm posting below a list of books
currently available books for review for the _Journal of Teaching
Writing_, which publishes articles and reviews on the teaching of writing
from all levels of the curriculum, K-college.  We're hoping to expand
our list of potential reviewers, hence my posting to this list (with my
apologies for cross-postings).
 
Our short reviews typically run from 600-1000 words and should consider
the impact the book on an audience that includes teachers of writing from
all levels.  Review-essays combine books around a theme or issue relevant
to teachers of writing and may consider earlier work as well as currently
published materials. If you're interested, send a short c.v. and indicate
which book(s) you're interested in reviewing.  We'll send the book to
you when the review is arranged.
 
I'm also interested in proposals for review/analyses of historical
artifacts published about and for the teaching of writing.  This would
include textbooks from an earlier period, ranging from the 1860's through
the 1980's.  Currently, I have in hand an examination of approaches to
teaching writing in reservation schools and a critique of "for profit"
writing schools from the 1930's.  I'm interested in matching these up with
others, depending upon interest.
 
Happy New Year!
Gail
 
Books Available for Review for the _Journal of Teaching Writing_.
November 30, 1997
 
Barnes, Donna, Katherine Morgan, and Karen Weinhold.  _Writing Process
Revisited: Sharing Our Stories_.  Urbana, IL: NCTE, 1997.  188 pp.
Elementary/Middle School
 
Blake, Brett Elizabeth. _She Say, He Say: Urban Girls Write Their Lives_.
Albany, NY: SUNY Press, 1997.  176 pp.
Elementary/Middle School
 
Dale, Helen.  _Co-Authoring in the Classroom: Creating an Environment for
Effective Evaluation_.  Urbana, IL: NCTE, 1997.
High School/College
 
Donoahue, Zoe, Mary Ann Van Tassell, and Leslie Patterson, eds.  _Research in
the Classroom: Talk, Texts, and Inquiry_.  Newark, DE: IRA, 1996.  131 pp.
Elementary/Middle/High School
 
Foehr, Regina Paxton, and Susan A. Schiller.  _The Spiritual Side of Writing:
Releasing the Learner's Whole Potential_.  Portsmouth, NH: Boynton/
Cook, Heinemann, 1997.  211 pp.
All Levels
 
Haines, Dawn Denham, Susan Newcomer, and Jacqueline Raphael.  _Writing Together:
How to Transform Your Writing in a Writing Group_.  New York: Berkley,
1997. 223pp.
College/Graduate Students/Adults
 
Harriman, Robert.  _Political Style: The Artistry of Power_.  Chicago: U of
Chicago P, 1995.  259 pp.
College
 
Horner, Winifred Bryan.  _Life Writing_.  Upper Saddle, NJ: Prentice Hall,
1997. 344 pp.
College Textbook
 
Himley, Margaret, with Kelly LeFave, Allen Larson, Susan Yadlon, and the Political Moments Study Group.  _Political Moments in the Classroom_.
Portsmouth, NH: Boynton/Cook, Heinemann, 1997.  136 pp.
College
 
Maher, Jane.  _Mina P. Shaughnessy: Her Life and Work_.  Urbana, IL: NCTE, 1997.
331 pp.
College
 
McLaughlin, Maureen, and MaryEllen Vogt.  _Portfolios in Teacher Education_.
Newark, DE: IRA, 1996.  156 pp.
College/Graduate/Teachers
 
Padgett, Ron.  _Creative Reading: What It Is, How to Do It, and Why_.  Urbana,
IL: NCTE, 1997.  161 pp.
Elementary/Middle/High School
 
Stewart, Donald C., and Patricia L. Stewart.  _The Life and Legacy of Fred
Newton Scott_.  Pittsburgh, PA: U of Pittsburgh P, 1997.  235 pp.
College
 
Walvoord, Barbara E., Linda Lawrence Hunt, H. Fil Dowling, Jr., Joan D. McMahon.
_In the Long Run: A Study of Faculty in Three Writing-Across-the-Curriculum
Programs_.  Urbana, IL: NCTE, 1997.  167 pp
 
Welch, Nancy.  _Getting Restless: Rethinking Revision in Writing Instruction_.
Portsmouth, NH: Boynton/Cook, Heinemann, 1997.  198 pp.
College
 
______________________________________________________________________________
Gail Stygall <stygall@u.washington.edu>              (206) 543-2190
Director, Expository Writing Program
Editor, _CCCC Bibliography of Composition and Rhetoric_
English, Box 354330, University of Washington, Seattle WA 98195-4330
______________________________________________________________________________
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> Dear Chris Thaiss, Theresa Conefrey, Cinthia, and Tom,
 
Please add me to the list of those who would like to see your
questionnaire!
 
Dr. Arlie R. Peck                 Phone: 614-245-7421
Coordinator of English            Fax:  614-245-7432
University of Rio Grande
Rio Grande, OH 45674
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Gail,
 
I'd be happy to review:
 
> Haines, Dawn Denham, Susan Newcomer, and Jacqueline Raphael.  _Writing Together:
> How to Transform Your Writing in a Writing Group_.  New York: Berkley,
> 1997. 223pp.
> College/Graduate Students/Adults
>
> McLaughlin, Maureen, and MaryEllen Vogt.  _Portfolios in Teacher Education_.
> Newark, DE: IRA, 1996.  156 pp.
> College/Graduate/Teachers
>
> Walvoord, Barbara E., Linda Lawrence Hunt, H. Fil Dowling, Jr., Joan D. McMahon.
> _In the Long Run: A Study of Faculty in Three Writing-Across-the-Curriculum
> Programs_.  Urbana, IL: NCTE, 1997.  167 pp
 
I'll send a SHORT vita by Monday, if that is okay . . . I have one I had to prepare for a grant application, but it is on my other computer . . .
just wanted to send this not on to you before I forgot. I'm currently reviews editor for the _Columbia Journal of American Studies_, a reviewer
for _Utopian Studies_, and I've published reviews in _Radical Teacher_ of work by Patricia Bizzell and Michael Berube.
 
Happy New Year,
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Apologies to all for sending my off-list response to Gail Stygall ON-list. Nothing like starting the New Year off on all three of my left feet!
 
Pete Sands
=========================================================================
Date:         Sun, 4 Jan 1998 13:36:17 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Elizabeth S Hodges <ehodges@SATURN.VCU.EDU>
Subject:      Greetings
In-Reply-To:  <Pine.OSF.3.91.970409103319.14688A-100000@asimov.oit.umass.edu>;
              from "PETER ELBOW" at Apr 9, 97 10:39 am
 
Happy New Year.  HOpe your holiday was good.  I hope too that you've heard
from Pat Perry.  If not, I am reporting because I suspect you'd like to know
where she's positioned at the moment.
 
She has revised her book dramatically and sent an abstract and the first
three chapters to a variety of presses, some of which have rejected it out
right.  Greenwood asked for the entire manuscript.  If any others have since
right before break, I have not heard.  I have, and Jim Kinney has, been after
her to send you and Pat and someone she met through the roundtable you all
last did together complete copies.  She and I have pored over the MLA Guide
to University Presses and tried to identify all possibilities.  She comes up
for tenure this coming year.  A contract would be nice.  SIU rejected it
again, which surprises me because it seems suited to their rhetoric series.
SIU tells her to send it to NCTE; NCTE last time around, when it was not as
good of a book, told her to try SIU.  I guess both will lose out.
 
If she has not sent you a copy and you want to see it, could you contact her.
She is so, I don't know, shy is not the right word.  Also, if you have any
suggestions of people who might be good outside reviewers, Jim, Pat and I
have been making lists.
 
I have good news about my nonfiction manuscript (creative, but I am
uncomfortable prefacing nonfiction with "creative."  My faction boo has been
accepted by Duquesne U Press for their Emerging Writers in Creative
Nonfiction Series.  Should be out next fall.  I was very very lucky.  They
asked for it based on two essays the editor had seen in the journal, Creative
Nonfiction.
 
May 1998 be gracious and fulfilling for us all--and kind.  Elizabeth
--
 
 
                Elizabeth Hodges
                Virginia Commonwealth University
                Department of English--Box 842005
                Richmond, Virginia  23284-2005
                (804) 828-1331
                (804) 828-2171 FAX
                ehodges@vcu.edu
 
        "It is never too late to be what you might have been." George Eliot
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I have no first-hand experience to share on FIGS, but I do have a comment
on the different experiences showing up on this list.  In one capacity or
another, I have visited and/or evaluated programs on many of the campuses.
The reports on the FIGS look to me like perfect reflections of the
individual campus cultures.  For instance, I would expect ANY innovative
program at the U of MO to be a great success because it is so careful to
fund and support new programs--and because it is such a great place for
all kinds of education.  I do suggest we not attribute to FIGS that which
is simply an expression of campus climate.  --Ed White
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Greg, I=27d love copies of this material.  My snail address is:
 
Beth Rapp Young
University of Central Florida
P.O. Box 161347
Orlando, FL 32816-1347
 
Thanks--
 
Beth
 
-----
Dr. Beth Rapp Young
Director, University Writing Center
Assistant Professor, English
U of Central Florida, Orlando
byoung=40mail.ucf.edu
byoung=40pegasus.cc.ucf.edu
 
>>> Greg Colomb <g-colomb=40VIRGINIA.EDU> 12/04 12:25 PM >>>
 
If you want copies, send me a private message with a snail mail address. =
It
may take until just after the new year to get copies to you, since we are
in the process of preparing to put them on CD-ROM rather than a handful of
floppies. And by that time, you may be able to download the texts from the
web.
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                             Announcing...
 
    a new list: College-Talk (Discussion about college-related stuff)
    sponsored by the National Council of Teachers of English (NCTE)
 
                         *** College-Talk ***
 
College-Talk is a cousin to NCTE-talk, which is primarily for secondary
teachers of English. It may be worth nothing that NCTE's formation--back
in 1911--was provoked by issues of secondary-college relationships.
College-Talk is a place open to all to discuss issues that pertain to
education at the college level. But since what happens in college affects
and influences education at other levels (just as K-12 education affects
and influences college), I hope K-12 folks will feel quite as welcome to
join and participate on College-Talk as they do on NCTE-talk.
--------------
To subscribe:
 
Send email to
 
        majordomo@lists.ncte.org
 
and in the first line put
 
        subscribe College-Talk
 
AUTHENTICATION:
 
You'll receive two notes from majordomo, one notifying you that the
subscription process has been initiated, another to provide you with an
authentication code. The authentication code needs to be returned to
majordomo in order to complete the subscription process (it's a pain, I
know, but it prevents prank subscriptions, which are a much bigger pain).
 
There are two easy ways to send the authentication code: a) reply to the
note with the original included. Delete all lines except the one with the
authentication command in it (and if your mailer puts some mark before
original lines, like > or something, delete that mark as well) or b)
forward the note to majordomo@lists.ncte.org and delete all lines except
the one with the authentication command in it.
 
To unsubscribe, send email to
 
        majordomo@lists.ncte.org
 
and in the first line put
 
         unsubscribe College-Talk
 
--------------------------------------------------------------------------
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Rebecca Gilpin,
 
A colleague forwarded your message.
 
I used Rottenberg's _Elements of Argument_ as a T.A. at Georgetown.
Currently, I teach Freshman writing at American University (I use a
handbook at AU, and I just completed a review of the Third Edition of
Hacker's _Writer's Reference_ for Bedford Press).  Please let me know if
I can participate in your review.
 
Thank you
Eric Hofmann
hofmann@american.edu
hofmanne@gunet.georgetown.edu
 
>>> Rebecca Gilpin <Rebecca.Gilpin@AWL.COM> 12/17/97 10:20am >>>
     ATTN: Freshman Composition College Instructors Using
     ARGUMENTATION Texts
 
     Longman Publishers (formerly HarperCollins) is currently
     developing several cutting-edge argumentation texts for first
     year composition. We are looking for college instructors who
     use argumentation texts to help us with reviewing and/or a
     survey in this area (for a small honorarium). If you are
     interested, please e-mail your name, postal address and phone
     number (if possible) to:
 
     Rebecca.Gilpin@awl.com
 
     Thank you.                                    -RG
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Does anyone know if the Writing Across the Curriculum workshop usually held
in Charleston, SC, each February is scheduled for next month?  I haven't
received any information about it and am interested in taking faculty
members from our institution to the conference.  Thanks for any information
you can give.
---------------------
Marcy Trianosky
Director of the Writing Center
Hollins College
P. O. Box 9526
Roanoke, VA  24020
 
e-mail: MTRIANOSKY@HOLLINS.EDU
 
phone:   (540) 362-6576
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Marcy,
 
This conference is held every other year, so 1999 will be the next.
 
My notes show that it will be hosted by the WAC folks at Cornell
University, Ithaca, NY, June 2-5.  If this is wrong, I'm sure someone will
provide a quick correction.
 
Marty Townsend
 
On Mon, 5 Jan 1998, Marcy Trianosky wrote:
 
> Does anyone know if the Writing Across the Curriculum workshop usually held
> in Charleston, SC, each February is scheduled for next month?  I haven't
> received any information about it and am interested in taking faculty
> members from our institution to the conference.  Thanks for any information
> you can give.
> ---------------------
> Marcy Trianosky
> Director of the Writing Center
> Hollins College
> P. O. Box 9526
> Roanoke, VA  24020
>
> e-mail: MTRIANOSKY@HOLLINS.EDU
>
> phone:   (540) 362-6576
>
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If you've not yet done so, please send in those paper proposals for the
conference.  I'll be putting more information on the listserv soon
regarding keynote speakers, etc.
 
By the way, there will be, as usual, a graduate student rate for the
conference.  While I don't have the exact rate this early, I'm assuming it
will be the same as last year, which was $135.
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Can someone enroll me on the WPA list or tell me whom I should contact
to enroll
me?  Thanks, George Cooper
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Dear David or anyone who knows.
 
Please, once again, forward directly to me, the proper syntax for setting
mail, I want to get email again, on WPA-l
 
Thanks,
+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
Irene Ward                              iward@ksu.edu
Director of Expository Writing          http://www-personal.ksu.edu/~iward/
Kansas State University                 (913) 532.2171
English Dept., 122 Denison Hall
Manhattan  KS  66506
+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
=========================================================================
Date:         Mon, 5 Jan 1998 18:43:03 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Twila Papay <TYPapay@ROLLINS.EDU>
Organization: Rollins College
Subject:      Re: Argumentation Text Users
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
Content-transfer-encoding: 7bit
 
I'd be very interested in reviewing new texts in argumentation.
 
Twila Yates Papay
Director, Writing across the Curriculum Program
Professor of English and Writing
Box 2655
Rollins College
Winter Park, FL 32789
407-646-2191
tpapay@rollins.edu
 
Twila Yates Papay
 
Rebecca Gilpin wrote:
>
>      ATTN: Freshman Composition College Instructors Using
>      ARGUMENTATION Texts
>
>      Longman Publishers (formerly HarperCollins) is currently
>      developing several cutting-edge argumentation texts for first
>      year composition. We are looking for college instructors who
>      use argumentation texts to help us with reviewing and/or a
>      survey in this area (for a small honorarium). If you are
>      interested, please e-mail your name, postal address and phone
>      number (if possible) to:
>
>      Rebecca.Gilpin@awl.com
>
>      Thank you.                                    -RG
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Marty:
 
On what basis were your FIGs organized--were students organized according to
their own expressed interests--so that all premeds would be together, etc.?
 
Pat Belanoff
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>Marty:
>
>On what basis were your FIGs organized--were students organized according to
>their own expressed interests--so that all premeds would be together, etc.?
>
>Pat Belanoff
 
Pat,
 
There were 55 different FIGs that semester, organized in a multitude of
ways and advertised with a title for each (that sometimes fit and sometimes
not) over the three different courses.  Some FIGs had FYcomp as one
component, but certainly not all.  Students picked from among the 55
according to how each sounded.  Sometimes students' choices were informed,
sometimes not--as in the one I taught, which students picked because they
_thought_ it would prepare them for journalism (nearly all were
pre-journalism majors) when in actuality that was the furthest from my and
my co-teacher's mind.
 
Marty
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Ed's comments on FIGs remind us that FIGs are an inexpensive way to promote
retention/persistence but they are not free, and I suspect that the speed with
which they succeed will have something to do with the support the institution
provides. FIGs require more work and commitment from instructors. They require
some kind of administration, promotion, and planning. We discovered this by
trying to do it initially on the cheap. Nevertheless, FIGs (when done
properly) are a way to create that supportive academic environment that Ed
mentions as a feature of UMC. I am especially interested in faculty responses
to the fact that FIGs students are part of a social/academic group that cuts
across particular courses. Most of us noticed at some point in our careers
that class discussions and group interactions got to be really good just as
the course was ending. Usually, this was because most of us didn't know much
about group dynamics or about ways to accelerate group development in our
classes. In a sense, that was frustrating because discussion was so difficult.
On the other hand, it also gave us a great deal of control over the class. The
FIGs often present us with a class where the group dynamic develops quickly
and under a number of influences beyond our own, and we have to adjust to the
students a bit more. New ball game.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I seem to have missed something.  What does FIG stand for?
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     ATTN: Freshman Composition College Instructors Using
     Brief Versions of Mainstream Rhetorics
 
     Longman Publishers (formerly HarperCollins) is looking
     for college instructors who are using one of the
     following books:
 
     Axelrod/Cooper, St Martin's Guide to Writing, Shorter
     Edition (not their Concise Guide to Writing).
     Reid, Prentice Hall Guide for College Writers, Shorter
     Edition.
     Nadell, MacMillan Writer, Shorter Edition.
     Harris/Cuningham, Simon & Schuster Guide to Writing,
     Shorter Edition.
     Kennedy/Kennedy/Holladay, The Compact Bedford Guide for
     College Writers.
     Bazerman, Involved Bazerman, The Informed Writer.
     Ede, Works in Progress.
     Columbo, Frame Works.
 
     We are compiling a list of names for future reviewing.
     If you are interested, please e-mail your name,
     affiliation, adoption size, postal address and phone
     number (if possible) to:
 
     Rebecca.Gilpin@awl.com
 
     Thank you.                                    -RG
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We use the St. Martin's short version, Rebecca. You should already have a
wealth of data on me in your files.
                                                        John Clark
 
>     ATTN: Freshman Composition College Instructors Using
>     Brief Versions of Mainstream Rhetorics
>
>     Longman Publishers (formerly HarperCollins) is looking
>     for college instructors who are using one of the
>     following books:
>
>     Axelrod/Cooper, St Martin's Guide to Writing, Shorter
>     Edition (not their Concise Guide to Writing).
>     Reid, Prentice Hall Guide for College Writers, Shorter
>     Edition.
>     Nadell, MacMillan Writer, Shorter Edition.
>     Harris/Cuningham, Simon & Schuster Guide to Writing,
>     Shorter Edition.
>     Kennedy/Kennedy/Holladay, The Compact Bedford Guide for
>     College Writers.
>     Bazerman, Involved Bazerman, The Informed Writer.
>     Ede, Works in Progress.
>     Columbo, Frame Works.
>
>     We are compiling a list of names for future reviewing.
>     If you are interested, please e-mail your name,
>     affiliation, adoption size, postal address and phone
>     number (if possible) to:
>
>     Rebecca.Gilpin@awl.com
>
>     Thank you.                                    -RG
 
Dr. John M. Clark -- General Studies Writing -- Bowling Green State University
 
        "A way of seeing is...a way of not seeing." -- Kenneth Burke
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>Marty:
>
>On what basis were your FIGs organized--were students organized according to
>their own expressed interests--so that all premeds would be together, etc.?
 
I haven't taught a FIG, as Marty did this semester, but I can say something
about how the organization has shifted and why.  (I just finished an 18
month stint directing the comp program here, so I did a lot of work with
them.)  The program started here when Doug Hunt was directing the comp
program (about three years ago).  The descriptions given to students are
somewhat vague, and (as Marty notes) even the instructors don't always
realize that, despite the vague descriptions, most of the FIGs are
organized by major interest.  Doug argued eloquently against that, but the
non-major FIGs just don't seem to get as many takers.
 
(Btw, I'm not sure how students know that a FIG on "The Rural Landscape" is
intended for AgEcon majors, but somehow they do seem to get the word.  I
assume that it is done by advisors or through phone calls.)
 
Initially, almost every FIG was attached to English 20 (there were, I
would guess about five exceptions, and those were science FIGs).  That's
what the FIG program would still like, and it's only because the English
Department simply refuses to assign that many to English 20 that we've
shifted some of the responsibility on to other courses.
 
Because it might be of interest to people, here's a brief explanation of
some of the problems we had:
 
1)  Authority problems for the instructors.  There is a peer assigned
to each FIG, and these students meet once a week with the FIG group.
Many (most, as far as I know) of these undergrads are great, and they do
exactly what they're supposed to.  Otoh, a few encourage the students
to use those sessions as gripe sessions.  In some cases, it appeared
that the undergrad took to critiquing the E20 instructor.
 
In addition to my then hearing third-hand and very vague complaints
about teachers (the peer would report the student complaints to the
Dean's office, who would then pass them along to me), this situation
could lead to students turning against an instructor, with the instructor
not even knowing what was happening.  (In other words, it contributed to
that weird sort of situation every Comp Dir knows about--the way that a
class can sit on a fence for a while and then have all the students leap
to one side.)
 
All that this meant was that we needed to ensure that only experienced
instructors taught these sections.
 
2)  Class planning.  We're working on a slightly difficult project here,
in which the GSIs design their own courses, with considerable help from
faculty.  The courses tend to be thematic.  Meanwhile, the FIGs are
thematic, but the themes don't necessarily work well together.  So,
we were faced with inexperienced instructors planning entirely new
classes several semesters in a row.
 
This was even trickier if an instructor was assigned two FIGs with
different topics.
 
We had some bad experiences with the instructor doing lots of planning
for the FIG topic and then finding that from 0-10 students (in a class
of 20) were in the FIG.  (A very, very small number of the sections
have a majority of students in the FIG.  For reasons having to do
with dorm space, no class can be 100% FIG from the beginning, but a
few will get as high as 18 out of 20 students.)
 
We changed the selection process so that only instructors who *want*
to participate in the FIG program do so, and a person only does one
FIG section.  In addition, we make it clear that the English 20 class
will have FIG-oriented assignments if the instructor wants.
 
We've tried to persuade the FIG prgram to limit enrollment to FIG
students, so that you don't get the kind of exclusion that can happen
if all but two students are in the FIG, but they can't do that.
 
3)  Quality and experience of instructors.  The people running the
FIG program wanted the best and most experienced instructors.  There was
a tradition here, however, of the best and most experienced instructors
getting out of teaching English 20 ASAP--people openly talked about
other courses being "plum" courses that should go to the best teachers.
Even more irritating was that E20 was the dumping ground for weak
teachers--if someone was failing in their professional responsibilities,
or had a long history of complaints, they were only assigned E20.
 
Marty, Doug, Mike, and I have had to work very hard, and against
considerable resistance, to get the Department (both faculty and GSIs)
to think differently about English 20--to see it as an important course
toward which we should commit our best teaching.  It isn't that we
wanted to reverse the hierarchy (so that the best teachers only taught
E20, the way that the best teachers were only teaching lit) but that we
would have a more continuous rotation--all the GSIs would teach E20
at least once every year.
 
We've made a lot of progess on that issue--for instance, E20 is no
longer a dumping ground for weak teachers, and we now have a lot of
GSIs who *request* E20--but there are institutional pressures that
ensure that new teachers start there.  So, we simply couldn't have
as many experienced and good teachers teaching E20 FIGs as the FIG
program wanted.
 
All that meant was that I sat down with the folks in that office, and
we brainstormed some other English classes that would serve as good
sources.  I know that the program would prefer that we use entirely
E20 (there was a meeting to that effect just before the semester
ended) but the folks in that program understand that it just can't
happen.
 
 
This is the short version of the above.  Marty mentioned that there
were about 55 FIGs (I think that the actual number *might* have been
lower than that--there were about that many or more intended, but
they don't all make). We only run about 70-80 sections of E20 in the fall
semester, and we only have about 50-60 instructors total.  So, if you
limit teaching FIGs to one per instructor, and to experienced instructors,
and to people with no history of complaints...well, you can do the math.
 
Having said all that, I should say that I think the program has worked
well, and that it's done good things for E20.  The people running the FIG
program are people who have long been very supportive of the E20 program.
So, while we've had some problems, they've been very anxious to work out
solutions that are mutually beneficial.  (For instance, there was simply
the added supervisory problem for the Comp Dir, as well as the problem
that the Comp Dir couldn't attend all the FIG meetings--so, the FIG
program came up with money for a course release for a grad student to
oversee the FIG sections and attend the various meetings.)
 
They have their constraints, which we've tried to understand, and they've
respected ours. And that would be my unsolicited advice on the whole
topic--if the people running the FIG program are good, supportive of
FY comp, and have a good relationship with the English program (and ours
are all those things) then it can be great.
 
Trish Roberts-Miller  engpat@showme.missouri.edu  redball@mindspring.com
                http://www.missouri.edu/~engpat
"Don't forget that your soul sticks to you if you stick to it; but the
world has a way of slipping through your fingers.'"  (GBS)
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Subject:      Address Inquiry
 
Can someone give me Becky Howard's e-mail address?  Or Becky, if you're
reading this, can you contact me?  Thanks.
 
Jeanne Gunner
jgunner@mailer.scu.edu
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Does anyone know of research on or have experience with freshman composition
courses taught in abbreviated summer sessions?  Our administration is
pressuring us to offer sections of our two required freshman comp courses
during summer (there are, of course, financial motives in play).  Thus far we
have not done so because the 5-week time frame seems likely to constrain the
effectiveness of a writing course, though I don't have any support for this
supposition.  And I'm dealing with an associate provost on this issue who has
apparently learned something from my last argument against one of his plans,
which was that he had no research to support it.  This time he's included with
this summer session memo an article by Patricia A. Scott and Clifton F.
Conrad, from UW-Madison, called "A Critique of Intensive Courses and an Agenda
for Research," published in Vol 8 of _Higher Education: Handbook of Theory and
Research_ (NY: Agathon, 1992).  Thanks for any response/advice.
 
Jeanne Gunner
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Jeanne, I never really got around to studying the effectiveness of our
five-week simmer courses, but I got so far as to discover that the summer
classes had a rather different clientele that our regular classes. Many of the
students were those go-get-'em academically motivated students who would be
ASY freshmen in the fall and wanted to get a jump start. Many were AZ
residents who were going to expensive out of state schools and wanted to knock
off a few credits during the summer. The students were probably a little
better and a little more highly motivated--on the average--than our typical
fall semester freshmen and thus a lot more of them did ok in an accelerated
course. Anyone have similar experience? I really did not like the idea of
offering these courses in five week sessions, but I can't prove it was a bad
thing. We'll probably get pressure to start offering FYC during the "winterim"
period--the 3 weeks between Xmas and MLK day. That makes me really twitchy.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Jeanne,
 
I taught a six-week section of our second semester comp course a couple
of years ago and was surprised at how well it went.  Students were
interested and motivated, and they weren't distracted by lots of other
school issues.  It was a fairly small class, maybe 15, and a wildly
diverse group of people.  We enjoyed seeing each other for the long
stretches every day--something like 9:45-11:20 Mon.-Thurs.  They worked
hard, and talked about it, but they recognized the benefits.  Of course my
garden suffered because of all the grading I was doing.  I have no formal
assessment to offer you, though.  These summer classes have been in place
so long here that, well, there are other less entrenched windmills to
tilt at before that one.
 
Five weeks would be more difficult, unquestionably.
 
I guess I'm saying that a number of variables, including those David
mentioned, come into play that might make it less problematic than you fear.
 
Best,
Virginia
 
********************************************************************************
Virginia A. Chappell                                  ChappellV@vms.csd.mu.edu
Associate Professor                                 Office phone: 414.288.6859
Department of English
Marquette University - Box 1881
Milwaukee, WI  53201-1881
********************************************************************************
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Jeanne -- from 1972 - 85 I was at York College in York PA, where we taught fres
hman comp in five week summer terms.  Classes met the same number of clock hour
s as in a regular fall or spring semester, which meant five days a week for an
hour and forty five or so each day.  I'm sure they are still using the same sch
edule, though I don't know if anyone from there is on this list.  Here at OSU w
e teach an eight week summer term (I declined several years ago to offer a four
 week course).  In both cases my experience is that summer school is a very fas
t ride for both teachers and students two to three times as fast as a typical 1
5 or 16 week semester.  In the best circumstances, students tend to avoid such
speedy courses if they are not strong writers, but that's not always the case.
I'd be interested in knowing the financial incentive, because here the view is
that summer school is expensive unless taught by TAs.  Unless, like York, you p
ay faculty a fairly low rate to teach summer (here we get a month's salary per
course; at York we got less than $1500, but that was 12 years ago and more.
Happy New Year, all.
 
Rick Batteiger, Oklahoma State, Stillwater
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>Does anyone know of research on or have experience with freshman composition
>courses taught in abbreviated summer sessions?  Our administration is
>pressuring us to offer sections of our two required freshman comp courses
>during summer (there are, of course, financial motives in play).  Thus far we
>have not done so because the 5-week time frame seems likely to constrain the
>effectiveness of a writing course, though I don't have any support for this
>supposition.  And I'm dealing with an associate provost on this issue who has
>apparently learned something from my last argument against one of his plans,
>which was that he had no research to support it.  This time he's included with
>this summer session memo an article by Patricia A. Scott and Clifton F.
>Conrad, from UW-Madison, called "A Critique of Intensive Courses and an Agenda
>for Research," published in Vol 8 of _Higher Education: Handbook of Theory and
>Research_ (NY: Agathon, 1992).  Thanks for any response/advice.
>
>Jeanne Gunner
 
We did a twice a week, 9-12 AM, six week session for smart 11th graders
here the last two summers.  They were self-selected kids who were highly
motivated.  On the basis of our evaluation from them and reports from them
these last 10 or so weeks, it has had good outcomes.
 
The routine was 90 minutes class 9-10:30 or so, then small groups of 6 led
by a graduate student 10:45-12, where they discussed one another's papers.
They wrote every week, of course.  It was in the way of an experimental
class.  Greg Colomb and I are doing a book on argumentation that takes a
different cut at the issue and we wanted to see whether high schoolers
could hack it.  We think they did, so we were encouraged to think we were
on the right track.
 
Joe Williams
University of Chicago
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Jeanne--Our campus has taught both the freshman and upper-division
one-quarter comp courses in a five-week summer form for several years.  I've
not taught it because I don't like either summer teaching or the compressed
course, but many of our faculty have--Ed White could give you details.  He
could also give you a blow-by-blow of the showdown over a proposal to teach
that course in a two-week session; HE WON--course was rescinded.
 
Our students also tend to be non-residents for whom summer tuition is
cheaper than AY tuition and for whom the ESL "lore" suggests taking the one
course in a cram-focused session will be good.  Again, I'm not convinced,
but it is the most common scene.
 
Carol
>Does anyone know of research on or have experience with freshman composition
>courses taught in abbreviated summer sessions?  Our administration is
>pressuring us to offer sections of our two required freshman comp courses
>during summer (there are, of course, financial motives in play).  Thus far we
>have not done so because the 5-week time frame seems likely to constrain the
>effectiveness of a writing course, though I don't have any support for this
>supposition.  And I'm dealing with an associate provost on this issue who has
>apparently learned something from my last argument against one of his plans,
>which was that he had no research to support it.  This time he's included with
>this summer session memo an article by Patricia A. Scott and Clifton F.
>Conrad, from UW-Madison, called "A Critique of Intensive Courses and an Agenda
>for Research," published in Vol 8 of _Higher Education: Handbook of Theory and
>Research_ (NY: Agathon, 1992).  Thanks for any response/advice.
>
>Jeanne Gunner
>
>
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The financial incentives vary from campus to campus. At ASU, summer school is
entrepreneurial and must be self supporting. But the profits are unrestricted
funds that are divided between the departments, the deans, and the provost.
This is very hard money to come by and allows us to do stuff that the state
won't fund. As I recall, faculty compensation per course is a per centage of
their annual salary, up to a total of 11%. Thus we tend to lose money on a
small grad seminar taught by a senior full professor. And in this caase, I
really mean LOSE MONEY. It costs more to offer the course than we collect in
tuition. These losses have to be offset by higher enrollment/lower cost
courses. Guess which ones? In any case, the ideal summer course is a high
enrollment (like Jazz in America with 500 students) low cost (taught by
adjunct faculty) course. Brings in megabucks. Really smart departments develop
clever and profitable summer strategies. This is also one place where the
college of business has difficulties. Their pay scale is so much higher than
everyone else's they can hardly afford to offer any summer courses and don't
make much on what they do offer. Too bad.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Five weeks, three weeks--chicken feed.  We have an education prof on our
campus who can do it all in ONE week, and with the class enrollment
restricted to only 50.  Honest, she got it through committees and was
advertising it widely.  We killed her.  --Ed White
 
On Wed, 7 Jan 1998, David E. Schwalm wrote:
 
> Jeanne, I never really got around to studying the effectiveness of our
> five-week simmer courses, but I got so far as to discover that the summer
> classes had a rather different clientele that our regular classes. Many of the
> students were those go-get-'em academically motivated students who would be
> ASY freshmen in the fall and wanted to get a jump start. Many were AZ
> residents who were going to expensive out of state schools and wanted to knock
> off a few credits during the summer. The students were probably a little
> better and a little more highly motivated--on the average--than our typical
> fall semester freshmen and thus a lot more of them did ok in an accelerated
> course.. Anyone have similar experience? I really did not like the idea of
> offering these courses in five week sessions, but I can't prove it was a bad
> thing. We'll probably get pressure to start offering FYC during the "winterim"
> period--the 3 weeks between Xmas and MLK day. That makes me really twitchy.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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[profuse apologies for the spammage. --Eric]
 
---------- Forwarded message ----------
Date: Wed, 07 Jan 98 15:48:57 CST
From: lstone@ncte.org
 
     Greetings!
 
     On behalf of the CCCC Officers, I am very pleased to announce that at
     the November meeting of the CCCC Executive Committee, the committee
     discussed ways to provide a public forum for CCCC membership to
     participate more fully in the site selection process of future CCCC
     Conventions.  As a result of these discussions, the CCCC Site
     Selection Input Initiative was born!
 
     To participate in the site selection discussion, you may visit the
     Input Web site at the following address:
 
        http://www.ncte.org/cccc/site
 
     The executive committee is currently working on securing a site for
     the 2004 Convention.  If you or any members of the group(s) you
     represent have comments on potential sites, you should use the form
     provided on this web page to voice your concerns.  Comments submitted
     via the electronic form will then be displayed at the site, so that
     you may read and respond to each other.
 
     The information gathered at this site will be carefully considered by
     the Executive Committee when making their decision for future
     convention locations, so spread the word to your constituents and
     colleagues.  All of your voices can be heard!
 
     --
     Lori Stone
     CCCC Administrative Assistant
     lstone@ncte.org
 
     ------------------------end note-------------------
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From:         Donna Reiss <dreiss@INFI.NET>
Subject:      Re: Summer Comp Courses
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We've done some 1-day-a-week 10-week summer sessions (accelerating the
16-week semester) where students meet 5-10 p.m. every Monday. I found it to
be quite a challenge, as you might imagine--but also found that these
students who had worked all day had surprising enthusiasm and energy--until
about 9 p.m. when we all began to falter.
 
Still, we varied our activities, including "field trips" to other places on
campus (observe the cafeteria for 15-30 minutes, take notes, come back and
share your notes as a planning step) and movement on and off the computers.
Sometimes they'd write synchronously (Daedalus InterChange), other times
gather around a keyboard in a cluster. We had lots of oral reports on their
writing, lots of small groups that had more time to work together and to
write in class than was usual in a 50-minute class. We had a semester-long
project as well in which groups did research, wrote about, and reported
orally on media, and we were able to devote class time to some components
of the project--very helpful to busy adult community college students.
 
It was exhausting for all of us but gratifying. The pace is not appropriate
for everybody--not for all teachers nor for all students. But since most of
the students said they would not have been able to take a summer class
without that one-day-a-week intensive schedule, I think it's a good idea to
offer the option.
--
Donna Reiss <tcreisd@vb.tc.cc.va.us>
English-Humanities Division, Tidewater Community College
1700 College Crescent, Virginia Beach, VA 23456
NOTE NEW PHONE PREFIX  phone 757-321-7364  fax 757-427-0327
http://www.tc.cc.va.us/tcresourc/faculty/tcreisd/
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Subject:      How subscribe to this list?
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I am interested in subscribing to this list.  Would someone please send me
the directions for doing so?  Thank you.
---------------------
Marcy Trianosky
Director of the Writing Center
Hollins College
P. O. Box 9526
Roanoke, VA  24020
 
e-mail: MTRIANOSKY@HOLLINS.EDU
 
phone:   (540) 362-6576
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From:         "Lalicker, William B." <wlalicker@WCUPA.EDU>
Subject:      Summer Course Varieties
 
In my experience, the value of a summer course varies with some of the
details of the program.  These are the current varieties at my institution,
with comments on advantages and disadvantages:
 
1.  Standard summer course.  Five weeks, meeting for two hours four days a
week, for the same number of in-class contact hours as a regular-session
composition class.  Advantages:  (a)  Students are often inclined to make up
the regular-session course they failed at your institution with a
transferable summer-session courses at another institutions, usually a two
year college where students perceive that courses are easier to pass and
less rigorously taught.  As my two-year-college colleagues may attest, this
perception is frequently inaccurate.  But whenever a student takes a
 composition course, no matter how worthy, at another institution, even if
local interinstitutional collegiality or politics dictate transferability,
the course may not have the same goals as the course at your own
institution.  Therefore, having students take a summer session course at
your own institution at least allows you to have some influence on course
content and style, for program coherence, theoretical or pedagogical bent,
achievement of gen ed goals, and so on.  (b)  The two-hour sessions allow
for some creative and intensive in-class work.   (c)  Students *may* be
taking few other classes, so there may be a chance to have students focus
more intensively on the comp course.   (d)  At our place, summer course
money comes back to the department and program and represents a significant
boost in the budget.  Disadvantages:  (a)  The five-week system just doesn't
allow for assimilation of ideas, long reading assignments, or longer-term
revision.  (b)  Some students and instructors may not operate well with
two-hour sessions:  energy may flag.  (c)  Students may have numerous other
distractions (longer work hours, longing for the beach) that lead to
inattention or absenteeism.
 
2.  Intensive summer course.  What I'm thinking of is something like the
Academic Development Program here, which takes mostly inner-city Philly kids
with marginal SATs and lousy high-school preparation but great potential,
and brings them to campus the summer before first year for intensive
preparation.  The student takes a six-week (not five-week) two-hours-a-day,
five-days-a-week summer course in a gen ed requirement like composition, and
also study-skills classes, required intensive tutoring, plus numerous
cultural-involvement and community-building activities (plays, music,
museums, etc.).  The classes are small (15 students).  The program here is
highly successful--a year or two ago won a "best in the nation" award from
the National Association of Developmental Educators--and I love teaching in
it, teach in it every chance I get.  Advantages:  all of the same as under
#1 above;  plus (a) an extra-dedicated faculty (guaranteed by their
willingness to teach an extra day every week, and an extra week, in the
summer session);  (b)  a more supportive structure to compensate for the
relatively-short session;  and (c)  ten extra days of class time.
 Disadvantages:  Same as under #1 above, but mitigated by the extra class
time and selectivity (of instructors and students) of the program.
 
3.  Special-site summer course.  What I'm thinking of is something like the
Oxford summer program here, which resides in a college at Oxford University
for three weeks but begins with writing assignments started several weeks
before and allows for completion of writing several weeks after.  (I'm
teaching a special-topics advanced-writing course at Oxford this summer
which will ask students to look at one or more key essayists associated with
the place--Virginia Woolf on academia and feminism,  Newman on education,
etc.--and write essays analyzing those writers and their ideals.  If you
have any students who want to take it, email me.)  Advantages:  (a)
 Encourages creative, in-depth, primary-source, local-knowledge exploration
of culture.  (b)  Breaks out of the five- or six-week window for writing.
 (c)  Is a pretty cheap combination of vacation and study for students
($2312 for airfare, ground trans, housing, almost all meals, all tuition and
fees for the three credit hours--can't beat it).  (d)  Allows students to
work and do the usual stuff around home for all summer except for three
weeks.   (e)  Small sections (15 or so max) and intensive resident
experience for faculty and students.  Disadvantages:  (a) Most of these
programs are upper-division, not FYC (our program is a 300-level course, or
can be taken as a 500-level grad course with supplemental work etc.;  if
your institution can work out a special-site FYC course, great--there is
interesting potential there).  (b)  Even though it's cheap, there is a bit
of extra charge to the student compared to the standard three-credit-hour
course.  (c)  Logistical work for administration.
 
Summer courses aren't "good" or "bad" per se, then--it depends on the
structure you choose and the varieties possible for your particular program.
 
 
Bill Lalicker
Director, Composition Program and Writing Emphasis Program
Department of English
West Chester University
West Chester, PA 19383
610-436-2268
wlalicker@wcupa.edu
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Subject:      Re: Summer Comp Courses
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I've taught 5 week summer courses in comp but they are a rip off and I've
stopped...just haven't found a way to make writing growth happen
effectively in a course that I feel needs to emphasize revision...at my
school, we get some very good summer school students and some very poor
ones and that mix makes it even harder--most of my experience is that if I
work twice as heard and coach individually, I may make some good learning
progress, but students usually agree that the 5 week structure is not very
good...yup, studdents at the end actually wish the term was longer!
Despite being director of writing, I haven't been able to nix 5 week comp
courses but I don't think there's enough integrity to them to
pariticipate, will hochman, u of southern colorado
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joanne Addison <jaddison@CARBON.CUDENVER.EDU>
Subject:      Re: Summer Comp Courses
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Last summer I taught a five week comp course.  I didn't have very high
hopes for this course but, to my surprise, it went very well.
Having said this, I also have to say that only the students who were already
competent writers completed the course--everyone else dropped it in the
first week because of the intense amount of time and energy the course
demanded.  More problematic, though, is that the students dropped the
course because in 5 weeks we couldn't develop their writing abilities to a
competent level (this was something that I talked to the students about
on the first day of class). Despite how hard a teacher works, in only five
weeks it's hard to teach much of anything.  Because the course met for four
hours a day, two days a week, we did a lot of group work and
conferencing--it was the individual conferences that the students found
most helpful and that I found most productive.
 
While I wouldn't recommend a five week comp course to anyone, I do know
that it is very valuable to many of the students on our urban commuter
campus--especially those who already are competent writers but need the
credits.
 
Joanne
 
Joanne Addison, Ph.D.
Department of English, Box 175
University of Colorado-Denver
P.O. Box 173364
Denver, CO 80217-3364
jaddison@carbon.cudenver.edu
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Looking back over my (admittedly old now) records of past summer school
teaching, I can see that the students who do well tend to be the  students
who come in to the class already reading and writing well. Most students are
pretty cynical about their summer school expectations--they choose the
classes they want to get "out of the way" quickly.  Speech and composition
classes are among the front runners for that category.   My rationalization
to support summer school teaching of composition courses here is that they
provide much needed income for our graduate students.   (I admit with great
embarrassment that I took Shakespeare in summer school--all the plays run
together now in a tragic blur; no matter how many times I see various
productions, I still can't keep them straight.  I blame summer school--not
my faulty memory, of course!)
 
Donna D-O
Donna Dunbar-Odom
Director, First-Year Composition
Associate Professor of English
Dept. of Literature and Languages
Texas A&M - Commerce
(formerly East Texas State University)
Commerce, TX 75429
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From:         Keith Rhodes <krhodes@ACAD.NWMISSOURI.EDU>
Subject:      comp tales query
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Now that I've finally written some "comp tales," I seem to have lost the
message requesting them.  Who was it who was putting those together?  Is it
too late?
 
Keith Rhodes, Coordinator of Composition, 816-562-1860
Department of English, Perrin Hall
Northwest Missouri State University, Maryville, MO 64468
mailto:krhodes@acad.nwmissouri.edu
http://www.nwmissouri.edu/~krhodes
        Visit the CCCC '97 Outcomes Forum Website at
                http://www.nwmissouri.edu/~0500202/outcomes/main.html
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jeanne Gunner <JGunner@MAILER.SCU.EDU>
Subject:      Summer Session Info
 
Thanks to everyone who responded on this thread.  Two major concerns that have
emerged are 1) enrollment caps, and 2) mixed levels of writing proficiency in
the targeted student population.  I'll cover both in my counter-proposal to
the asst. provost.  I appreciate the help.
 
Jeanne
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From:         Padaulton <Padaulton@AOL.COM>
Organization: AOL (http://www.aol.com)
Subject:      Re: FIGS and FYC
Content-type: text/plain; charset=US-ASCII
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Trish:
 
My personal thanks for your thoughtful analysis of FIGs; I've forwarded it on
to those doing most of the planning for ours.  A problem we shared with you
was that many of our teachers did not know they even had a FIG until part way
thru the course--those in charge had simply neglected to tell us.
 
Pat Belanoff
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Keith and anybody else interested:
 
Min-Zhan Lu and myself are behind the comp-tale project.  It's
not too late to submit just the opposite.  We are just beginning to
collect
submissions.  Here is our latest call for tales:
 
Rich Haswell and Min-Zhan Lu are projecting a book called COMP TALES.
It will be a collection of the stories that college-composition people
like to tell about themselves, their colleagues, and their work.   We
are interested in stories, anecdotes, and tales you like to tell and
retell.
 
They can be about students, courses, teachers, colleagues, departments,
administrators, conferences, graduate school, the public--anything
connected with college composition.  We would like for you to write the
stories in the same way and in the same spirit that you actually tell
them in the classroom, with colleagues in the coffee room, with friends
and family, wherever.
 
We imagine that most of the stories told are about paragraph size in
length.  In a few sentences more, we would like you to describe the
customary context in which you tell the story:  when, where, to whom,
and why you like to tell it.  This will be useful since we are thinking
of adding an afterword exploring how composition shapes and is shaped by
narratives.
 
Your stories will be seen by only the two of us until publication, and
those not used will never be seen by anybody else.  You can name names
or use pseudonyms and circumlocutions (e.g., "they say that a well-known
comp researcher once..." or "a large public university in the
mid-west").  You can remain anonymous if you choose.  (A list of
contributors who would like to be acknowledged will be included at the
beginning or the end of the volume.)  In short, we are aware of the need
to protect everyone's privacy.
 
Five minutes at the computer, then hit the send button, that s all the
time it will take.  Send your favorite stories to
 
        Rich Haswell:  <rhaswell@falcon.tamucc.edu>
 
or
 
        Min-zhan Lu:  <min-zhan.lu@drake.edu>
 
By regular mail, send to
 
        Rich Haswell
        Haas Professor English
        Dept. of Humanities
        Texas A&M University--Corpus Christi
        Corpus Christi, TX 78412
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At 11:35 PM 1/8/98 -0500, you wrote:
 
>My personal thanks for your thoughtful analysis of FIGs; I've forwarded it on
>to those doing most of the planning for ours.  A problem we shared with you
>was that many of our teachers did not know they even had a FIG until part way
>thru the course--those in charge had simply neglected to tell us.
 
Well, thank *you*.
 
There is often a problem with administrators planning things for fy comp--I
guess because it's required of all students, then all units think they can
mess with it.  FIGs can (and should) be something that makes the course
more important, but it takes good administrators to do that.  Luckily, the
folks in the Dean's Office here do take E20 seriously.  So, even though we
had to put up a fuss from time to time, they took us seriously when we did.
Trish Roberts-Miller    redball@mindspring.com or engpat@showme.missouri.edu
"The abiding problem for rhetoric arises not because people are evil or
incompetent but because all vision is inescapably partial."  (J. Kastely)
http://www.missouri.edu/~engpat
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Subject:      PHD Program-University of Utah Writing Program
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              pretext@jefferson.village.virginia.edu, ctheory@concordia.ca,
              postcolonial@jefferson.village.virginia.edu
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<fontfamily><param>Times</param><bigger>The University of Utah Writing
Program encourages potential applicants to apply to its Ph.D. program
in Rhetoric, Literacy, and Culture.  Please let others know about this
announcement and write or call if you have questions.
 
 
Ph.D. and BA to Ph.D. in Rhetoric, Literacy, and Culture, University
Writing Program, University of Utah, Salt Lake City, UT  84112
 
 
Innovative interdisciplinary curriculum through excellent traditional
programs in English, Communication, or Educational Studies:
 
 
</bigger></fontfamily><bigger><fontfamily><param>Symbol</param>=85
</fontfamily><fontfamily><param>Times</param>Student peers and faculty
advisors in Program and home departments
 
</fontfamily><fontfamily><param>Symbol</param>=85
</fontfamily><fontfamily><param>Times</param>Fellowships available;
tuition, teaching stipends; support, available for research, conference
travel
 
</fontfamily><fontfamily><param>Symbol</param>=85
</fontfamily><fontfamily><param>Times</param>Diverse teaching in
Writing courses and departments; administrative experience; curriculum
development
 
</fontfamily><fontfamily><param>Symbol</param>=85
</fontfamily><fontfamily><param>Times</param>Computer and Internet
training and pedagogy; frequent
 
</fontfamily><fontfamily><param>Symbol</param>=85
</fontfamily><fontfamily><param>Times</param>faculty-student
collaboration
 
</fontfamily><fontfamily><param>Symbol</param>=85
</fontfamily><fontfamily><param>Times</param>Emphasis on applications
of cultural studies and post-colonial theory in writing classes
 
 
=46aculty and Special Interests:=20
 
 
</fontfamily><fontfamily><param>Symbol</param>=85
</fontfamily><fontfamily><param>Times</param>Applied Linguistics,
Discourse Analysis, Technical Writing (Tom Huckin, Ph.D.=20
 
</fontfamily><fontfamily><param>Symbol</param>
</fontfamily><fontfamily><param>Times</param>U Washington);=20
 
</fontfamily><fontfamily><param>Symbol</param>=85
</fontfamily><fontfamily><param>Times</param>Cultural Studies, Research
Methods, (Maureen Mathison, Ph.D. CMU);=20
 
</fontfamily><fontfamily><param>Symbol</param>=85
</fontfamily><fontfamily><param>Times</param>Gender/Class, History of
Rhetoric and Writing Practices (Susan Miller, Ph.D. UNC);
 
</fontfamily><fontfamily><param>Symbol</param>=85
</fontfamily><fontfamily><param>Times</param>Composition Theory,
Ethnicity, Post-Colonial Studies (Raul Sanchez, Ph.D. USF)
 
 
Current Student Research:=20
 
 
</fontfamily><fontfamily><param>Symbol</param>=85
</fontfamily><fontfamily><param>Times</param>Evaluation as a
Disciplinary Artifact
 
</fontfamily><fontfamily><param>Symbol</param>=85
</fontfamily><fontfamily><param>Times</param>The Cultural Work of
Creative Writing
 
</fontfamily><fontfamily><param>Symbol</param>=85
</fontfamily><fontfamily><param>Times</param>Nineteenth-Century
American Pedagogy
 
</fontfamily><fontfamily><param>Symbol</param>=85
</fontfamily><fontfamily><param>Times</param>Early Twentieth Century
Literary Criticism and Rhetoric
 
</fontfamily><fontfamily><param>Symbol</param>=85
</fontfamily><fontfamily><param>Times</param>Enlightenment Subjects and
the Teaching of Writing
 
</fontfamily><fontfamily><param>Symbol</param>=85
</fontfamily><fontfamily><param>Times</param>Academic Writing
Practices
 
 
Women and under-represented groups are encouraged to apply.
 
 
We encourage interested students to arrange to meet with UWP faculty
members at conferences or elsewhere before applying.  Individual
faculty members will be talking to applicants by phone or in person
during the application process.
 
 
=46or application and information:
 
 
        University of Utah
 
        University Writing Program
 
        255 South Central Campus Drive, Room 3700
 
        Salt Lake City, UT  84112-0495
 
        801-581-7090
 
 
E-mail:  thomas.huckin@m.cc.utah.edu
 
Web Page:  http://www.hum.utah.edu/uwp
 
</fontfamily></bigger>
=========================================================================
Date:         Fri, 9 Jan 1998 16:33:32 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: Call for papers
In-Reply-To:  <Pine.LNX.3.95.980107203705.12834E-100000@serv1.ncte.org>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Call for papers--1998 Rocky Mountain Modern Language Association Meeting
 
 
                        Salt Lake City, Utah, Oct. 8-10
 
 
                Session on Writing Across the Curriculum
 
 
 
        Please send proposals for individual papers or panels to:
 
                Susan McLeod, Chair, Department of English
                Washington State University
                Pullman, WA 99164-5020
                mcleod@wsunix.wsu.edu
                FAX: (509) 335-2582
 
 
        Deadline for receipt of proposals is Feb. 13, 1998
                Fax or email proposals will be accepted.
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I liked Bill Lalicker's comments, and was reminded of the once-famous Bard
Summer institutes. I have always liked the intensity of summer school
courses, even in writing; but of course the cost always comes in duration.
What I guess I really want are year-long courses that run six hours each
week . . . preferably for a couple of years. Sort of like what the
basketball team does.
 
Steve North
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This message is from Michael McCord and myself.  Please feel free to send
any responses to me off list.  It requires a fast response.  Our
department chair wants answers by today, Monday, January 12th.  Thank you
for your time and consideration.
 
Susan Taylor, Director of Composition UNLV
 
Our English department will soon be bringing a new computer room online.
It will house a room to be used primarily for first and second-semester
Composition classes as well as Business and Techincal Writing classes. One
thing we are concerned about is the configuration of the new room. We
would like to set up the room using a pod configuration in which we set
four 3 1/2' tables together with a small square in the center (to enable a
reasonable line-of-sight between students and also to provide a place to
run the wiring from the ceiling). This kind of pod seems to make more sense
than to push all four computer tables together because that restricts
students' ability to see one another as they are sitting at their own
machines. Does anyone have experience using this pod configuration? Or,
have you used any other configurations that work well in a room where
students will frequently be in small collaborative groups?
 
We are a bit concerned in that we would like to have seven pods in a 25X25
room (there is a section at one side of the room that is large enough for
printers, an instructer's station, and the server). Does anyone have 28
computers in pods of four in a room of this size? Will that even work or
should we start thinking about reducing the number of student stations to
24 so we will have only 6 pods? We would appreciate any advice in this
matter since we have to get back with the department chair on Monday with
an answer.
 
Thank you.   Michael McCord, University of Nevada, Las Vegas
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Hmmm...some of the teachers in the ASU electronic classroom program
complained about the pod setup. I was stuck in the old-fashioned
proscenium-with-rows-facing-forward nightmare, and would have welcomed
pods.  The rave reviews went to two arrangements:
 
1. computer tables around the outside edge of the room, screens facing
in, and during f2f discussion, everyone uses a clipboard to take notes,
if need be. Teacher can see *all* screens, and students can see each
other *and* teacher just by swiveling around.
 
2. computer tables in columns rather than rows, so students all can
swivel sideways and see the teacher, see (mostly) each other, and (this
is in the Engineering college) the room is so large and open that chairs
can be rolled away from computer tables so that groups or the entire
class can sit together and talk.
 
With all due respect to pods, four computers in a cluster really don't
allow their users to see (forgive me) diddly.
 
--CJ--
 
_____________________________________
CJ Jeney
Arizona State University West
 
On Mon, 12 Jan 1998, SUSAN TAYLOR wrote:
 
>
> This message is from Michael McCord and myself.  Please feel free to send
> any responses to me off list.  It requires a fast response.  Our
> department chair wants answers by today, Monday, January 12th.  Thank you
> for your time and consideration.
>
> Susan Taylor, Director of Composition UNLV
>
> Our English department will soon be bringing a new computer room online.
> It will house a room to be used primarily for first and second-semester
> Composition classes as well as Business and Techincal Writing classes. One
> thing we are concerned about is the configuration of the new room. We
> would like to set up the room using a pod configuration in which we set
> four 3 1/2' tables together with a small square in the center (to enable a
> reasonable line-of-sight between students and also to provide a place to
> run the wiring from the ceiling). This kind of pod seems to make more sense
> than to push all four computer tables together because that restricts
> students' ability to see one another as they are sitting at their own
> machines. Does anyone have experience using this pod configuration? Or,
> have you used any other configurations that work well in a room where
> students will frequently be in small collaborative groups?
>
> We are a bit concerned in that we would like to have seven pods in a 25X25
> room (there is a section at one side of the room that is large enough for
> printers, an instructer's station, and the server). Does anyone have 28
> computers in pods of four in a room of this size? Will that even work or
> should we start thinking about reducing the number of student stations to
> 24 so we will have only 6 pods? We would appreciate any advice in this
> matter since we have to get back with the department chair on Monday with
> an answer.
>
> Thank you.   Michael McCord, University of Nevada, Las Vegas
>
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We are using hexagonal tables, and the response has been very favorable.
 
At 10:07 AM 1/12/98 -0700, you wrote:
>Hmmm...some of the teachers in the ASU electronic classroom program
>complained about the pod setup. I was stuck in the old-fashioned
>proscenium-with-rows-facing-forward nightmare, and would have welcomed
>pods.  The rave reviews went to two arrangements:
>
>1. computer tables around the outside edge of the room, screens facing
>in, and during f2f discussion, everyone uses a clipboard to take notes,
>if need be. Teacher can see *all* screens, and students can see each
>other *and* teacher just by swiveling around.
>
>2. computer tables in columns rather than rows, so students all can
>swivel sideways and see the teacher, see (mostly) each other, and (this
>is in the Engineering college) the room is so large and open that chairs
>can be rolled away from computer tables so that groups or the entire
>class can sit together and talk.
>
>With all due respect to pods, four computers in a cluster really don't
>allow their users to see (forgive me) diddly.
>
>--CJ--
>
>_____________________________________
>CJ Jeney
>Arizona State University West
>
>On Mon, 12 Jan 1998, SUSAN TAYLOR wrote:
>
>>
>> This message is from Michael McCord and myself.  Please feel free to send
>> any responses to me off list.  It requires a fast response.  Our
>> department chair wants answers by today, Monday, January 12th.  Thank you
>> for your time and consideration.
>>
>> Susan Taylor, Director of Composition UNLV
>>
>> Our English department will soon be bringing a new computer room online.
>> It will house a room to be used primarily for first and second-semester
>> Composition classes as well as Business and Techincal Writing classes. One
>> thing we are concerned about is the configuration of the new room. We
>> would like to set up the room using a pod configuration in which we set
>> four 3 1/2' tables together with a small square in the center (to enable a
>> reasonable line-of-sight between students and also to provide a place to
>> run the wiring from the ceiling). This kind of pod seems to make more sense
>> than to push all four computer tables together because that restricts
>> students' ability to see one another as they are sitting at their own
>> machines. Does anyone have experience using this pod configuration? Or,
>> have you used any other configurations that work well in a room where
>> students will frequently be in small collaborative groups?
>>
>> We are a bit concerned in that we would like to have seven pods in a 25X25
>> room (there is a section at one side of the room that is large enough for
>> printers, an instructer's station, and the server). Does anyone have 28
>> computers in pods of four in a room of this size? Will that even work or
>> should we start thinking about reducing the number of student stations to
>> 24 so we will have only 6 pods? We would appreciate any advice in this
>> matter since we have to get back with the department chair on Monday with
>> an answer.
>>
>> Thank you.   Michael McCord, University of Nevada, Las Vegas
>>
>
>
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
=========================================================================
Date:         Mon, 12 Jan 1998 11:25:33 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Haswell <rhaswell@FALCON.TAMUCC.EDU>
Organization: Texas A&M University--Corpus Christi
Subject:      Re: Computer room configuration (fwd)
Mime-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
The arrangement I have heard the most satisfaction with is with  (a)
machines arranged around the perimeter of the room, screens facing
inward, with enough table room between machines for students to spread
out books, (b) computer chairs able to swivel and roll (c),  conference
table in the center of the room large enough for all students and their
chairs to fit around it.  This arrangement allows for a teacher to
switch to a discussion/lecture format quickly, without the machines
distracting discussants.
 
Rich Haswell
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I've been working with the issue of CAI writing classroom architecture for
some time now.  The consensus opinion is that either the pod arrangement or
the perimeter arrangement works best.  The pod arrangement has some very
attractive features since students literally sit in small collaborative
groups and there is no inherent location for a central authority
(instructor).
 
The problem with the pod arrangement, in my view, is that it's too
expensive, impractical, and inflexible for most schools to create
properly.  The guiding principle I try to follow regarding the
configuration of such facilities (including selection of software,
instructor training, etc.) is that technology should both literally and
figuratively enhance communication between people rather than impede it:
computers should not come between people.  Most schools cannot afford the
more expensive desks that allow monitors to be recessed out of site. Thus,
the small-group collaborative benefit of the pods is nullified by monitors
of ever-growing proportions that sit on desktops between users. Dropping
conduit out of the ceiling to feed the pods further disrupts the sight
lines of the room, and it creates the feel of a sewing factory.
 
If you had a well proportioned space (about 40x40 rather than 25x25) and
the money to recess monitors below the desktops and to run wires up from
the floor (or build a platform to conceal the wires), then I think the pod
arrangement can be quite effective.
 
My one complaint, though, about such configurations is that they are
somewhat inflexible.  They tend to support only one type of
teaching/learning arrangement: small collaborative groups.  Since such
facilities need to support a variety of types of instructors and
instruction, the floor plan needs to be flexible.  There are simply
moments in which presentations/lectures are necessary, even in the most
contemporary writing classrooms.  In a pod arrangement, during a moment
requiring focus at one point of the room, someone is likely to be facing
the wrong way.  And even if the chairs are on swivels, and an instructor
pauses to allow students to swivel around, those who don't have to swivel
are more likely to continue watching their screens than focus attention
elsewhere.  Teachers cannot compete with monitors; I promise you.
 
For all the reasons above, I favor a perimeter design in which the desks
are arranged along the walls.  A key to this design, though, is chairs
that swivel and roll.  Small-group activities can work quite nice in such
a facility if the chairs can be oriented in almost any configuration.
Another key is that when students face each other or the instructor, the
computers are out of the way--they are no longer and impediment or
distraction.  Also (and this is very important) as the instructor attempts
to guide students through certain applications, menus, or web sites, the
perimeter arrangement allows him or her to identify in a glance the
students in the class who are on the wrong page.  If the instructor can't
see every monitor at a glance, the class will spend *much* more time on
technical snags than otherwise.  I promise that too.
 
In your situation, I'm betting that the pod arrangement will not work
because of space, even with 24 stations.  With little open space, the
rooms is likely to feel very chaotic and congested.  Students won't be
able to easily walk through the room, much less see across it.
 
If you'd like additional insight on this and other related matters, you
might check out my article in the Fall/Winter 1996 issue of _WPA_.  This
list has also discussed the architecture issue before.  I believe that
discussion is archived somewhere, but I don't have the URL.  You might
consult Myers, Linda _Practical Approaches to Computer Writing
Classrooms_.  You're also welcome to email back or phone for additional
advice.
 
One important warning, though: be very careful not to allow campus
techno-authorities who have little experience or insight into effective
teaching to take control of your project.  They are almost certain to try.
 
good luck!
 
Todd Taylor
UNC, Chapel Hill
919.732.1304
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If I remember correctly, this list recently discussed the issue of
computer classroom floor plans.
 
I wanted to consult that discussion, but I can't find the location of the
WPA-L archives in my notes or through an internet search.  Would someone
please remind me (us)?  Thanks/sorry.
 
 
- Todd Taylor
 
  UNC, Chapel Hill
  919.732.1304
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As Todd stated, we have discussed this on the list before.  I simply
deleted the messages to my chagrin... As for the archives, I wasn't aware
that they were kept indefinitely.  I guess I'm wrong.  If not, would
someone please correct me.  Thank you and thank you for the messages.
Mike and I appreciate this -- keep them coming as long as you can...S.
 
 
_________________________________________________________________________
Susan L. Taylor                         University of Nevada Las Vegas
Director of Composition                 4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455018
Fax: (702) 895-4801                     LV, NV 89154-5011
 
        "When I dare to be powerful -- to use my strength in the service
         of my vision, then it becomes less and less important, whether
         I am afraid."  --- Audre Lorde
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In large scale assessments of writing at the elementary and high school
level what are the instructional options open to principals and teachers in
designing a school wide program of writing instruction if the student
scores that they have to work with are holistic or focused holistic?
 
Is anyone doing any work on the information content of holistic scores,
as they are currently being used in large scale assessments, of writing.
Any help would be appreciated.
 
My son brought home his "scores" on the statewide assessment of
writing test, a four and a three on a four point scale. When I asked him
what it meant and what it told him about his writing ability he was at a
loss to explain.  I hope his teacher had a better answer.  Is there one?
Helmuts
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Hey, CJ. Note that you were talking about what the faculty liked, not
necessarily what the students liked. And, in that connection, note how
"teacher centered" were the arrangements the faculty liked--teacher can see
all screens, students can see the teacher, etc. Try pods with monitors below
grade.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 12 Jan 1998 12:07:04 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      computer room configuration & wpa archives
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 01/12/98 11:09
 
Go to the wpa-l web archive (gcinfo.gc.maricopa.edu/~wpa/
 
Check out the spool archives for November (sort by topic and look for computer
classrooms). There is also some discussion of the matter in October.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 12 Jan 1998 10:58:59 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kurt Bouman <boum9534@UIDAHO.EDU>
Subject:      Frequent Failers of Freshman Comp
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I'm conducting thesis research (qualitative case studies) on students who
have repeatedly failed a freshman writing class.  As a tutor and teaching
assistant, I worked with a college junior who was enrolled in freshman
comp for the sixth time.  He was passing many of his classes, but couldn't
get through freshman writing (he still hasn't, and has withdrawn from the
university).  I want to investigate his case, and others like it, to see
what I as teacher and tutor might be able to do to help failing students
succeed, and to investigate the ways that our current curriculum and
course set-up might help or hinder their progress.
 
I have found very little written on frequent or repeated failure in
writing courses.  If any of you have researched this, or know any sources
that might be relevant to my inquiry, or have similar stories to tell,
please contact me (or post a reply).  Thanks for your help and input!
 
Kurt Bouman
boum9534@uidaho.edu
Department of English
University of Idaho
Moscow, ID  83844-1102
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Todd Tayalor wrote:
 
>My one complaint, though, about such configurations is that they are
>somewhat inflexible.  They tend to support only one type of
>teaching/learning arrangement: small collaborative groups.  Since such
>facilities need to support a variety of types of instructors and
>instruction, the floor plan needs to be flexible.  There are simply
>moments in which presentations/lectures are necessary, even in the most
>contemporary writing classrooms.  In a pod arrangement, during a moment
>requiring focus at one point of the room, someone is likely to be facing
>the wrong way.  And even if the chairs are on swivels, and an instructor
>pauses to allow students to swivel around, those who don't have to swivel
>are more likely to continue watching their screens than focus attention
>elsewhere.  Teachers cannot compete with monitors; I promise you.
>
 
One advantage of the pod arrangement is that students can, while looking at
the same text on screen, listen to someone read them aloud. If this is
important to one's pedagogy, pods are necessary. Like the perimeter
arrangement, note-taking during lectures can be dealt with using
clipboards. There are simple solutions to competition from monitors -- a)
darken them! b) don't lecture -- with handouts, students are spared from
having to listen to teachers and notetaking as well.
 
Roni Keane
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Kurt,
 
I would be very interested in your research as it evolves. If you could let
me know what you uncover, that would be great!  Thanks.
 
Patty
 
At 10:58 AM 1/12/98 -0800, you wrote:
>I'm conducting thesis research (qualitative case studies) on students who
>have repeatedly failed a freshman writing class.  As a tutor and teaching
>assistant, I worked with a college junior who was enrolled in freshman
>comp for the sixth time.  He was passing many of his classes, but couldn't
>get through freshman writing (he still hasn't, and has withdrawn from the
>university).  I want to investigate his case, and others like it, to see
>what I as teacher and tutor might be able to do to help failing students
>succeed, and to investigate the ways that our current curriculum and
>course set-up might help or hinder their progress.
>
>I have found very little written on frequent or repeated failure in
>writing courses.  If any of you have researched this, or know any sources
>that might be relevant to my inquiry, or have similar stories to tell,
>please contact me (or post a reply).  Thanks for your help and input!
>
>Kurt Bouman
>boum9534@uidaho.edu
>Department of English
>University of Idaho
>Moscow, ID  83844-1102
>
**************************************
Patty Rose
Associate Director Partner Development
Academic Systems
444 Castro Street, Suite 1200
Mountain View, CA 94041
 
Ph. 650.694.6856
Fax 650.694.6837
 
visit our website at www.academic.com
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Re Chris's email:  Thanks for the flattering comments, but Chris's remarks
make me think "There but for the grace of God go I."  We made many of the
mistakes or omissions he mentions as well as others, and were just lucky
that circumstances were favorable for our survival.
 
 I've discovered to my amazement that most administrators don't seem to
make longrange plans (perhaps because there is so much turnover among top
level administration at many schools). . . Syracuse didn't even have its
own longrange (5 year) budget plan until a few years ago.  When such plans
are made and agreed upon (even in contracts), I've been told blithely that
they are worthless if the situation changes, either budgetarily or
politically.  So they have to be constantly renegotiated--and the players
keep changing. The  only advantages of longrange planning, as I see it,are
that 1) after awhile people get used to thinking your plan will happen
someday or think it already has and 2) it gives you a base from which to
pursue your goals doggedly until they give in.
 
Sorry to disillusion you, but we don't have 14 faculty lines--only 10.  We
might have gotten more, but SU downsized 20% starting in about 1990 and is
only now almost finished with the budget restructuring.  So we were very
happy to get the 10.
 
Louise
 
 
 
 
 
 
Louise Wetherbee Phelps
Professor of Writing and English
Director of Graduate Studies in Composition and Cultural Rhetoric
Syracuse University
Writing Program, 239 HBC
Syracuse, New York 13244-1160
Phone:  315-443-1620/1091  Fax:  315-443-1220
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This is a good question.  Holistic scores only give rankings and are not
really intended to do much more; the only way they can give additional
information is if the testing agency publishes the scoring guides and
sample papers that lead to the rankings (as they ought to do but usually
do not).  The great advantage of holistic scoring, aside from its
efficiency and reliability, is that it is flexible; that is, the scores
can mean whatever the scoring guides say they mean.  So a test can be
tailored to the population and criteria being tested.  But that also means
that test results are completely mystifying without explanations, which
are usually withheld.  There is a world of published information on this
topic, Helmuts, and you might check the bibliographies in two books
written or edited by me available from the Modern Language Association,
Teaching and Assessing Writing, 1994, and Assessment of Writing, 1996.
                                                --Ed White
 
On Mon, 12 Jan 1998, Helmuts Feifs wrote:
 
> In large scale assessments of writing at the elementary and high school
> level what are the instructional options open to principals and teachers in
> designing a school wide program of writing instruction if the student
> scores that they have to work with are holistic or focused holistic?
>
> Is anyone doing any work on the information content of holistic scores,
> as they are currently being used in large scale assessments, of writing.
> Any help would be appreciated.
>
> My son brought home his "scores" on the statewide assessment of
> writing test, a four and a three on a four point scale. When I asked him
> what it meant and what it told him about his writing ability he was at a
> loss to explain.  I hope his teacher had a better answer.  Is there one?
> Helmuts
>
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The pod vs. perimeter debate is likely to remain unsettled.  Both work,
and both have drawbacks.  The important point, though, is that, on the
local level, program administrators must carefully think through what
others have said and actively decide for themselves what is best for their
particular programs and schools.
 
If Susan and her colleagues at UNLV, for example, aren't squarely behind a
particular approach (be it pod, perimeter, or whatever) for the right
reasons and they aren't prepared to defend and explain their vision,
there's bound to be trouble, most typically from administrators in charge
of campus technology.
 
If a program is having a problem with instructors who want to lecture too
much, then a pod arrangement may work to change some attitudes.  If the
campus technology authorities threaten to take over the project because
the pod design is too expensive or unusual, then a perimeter plan may be
the ticket.
 
- todd
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We have this configuration at Florida State, and we like it a lot.  Carrie
Leverenz
 
>The arrangement I have heard the most satisfaction with is with  (a)
>machines arranged around the perimeter of the room, screens facing
>inward, with enough table room between machines for students to spread
>out books, (b) computer chairs able to swivel and roll (c),  conference
>table in the center of the room large enough for all students and their
>chairs to fit around it.  This arrangement allows for a teacher to
>switch to a discussion/lecture format quickly, without the machines
>distracting discussants.
>
>Rich Haswell
>
Carrie Shively Leverenz
Director, Reading/Writing Center
Florida State University
Tallahassee, FL 32306-1036
(904)644-5157
cleveren@garnet.acns.fsu.edu
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It's not bad if we're left with a choice between pods and perimeter
arrangements, both of which seem viable. Is it generally agreed that arranging
computers in ranks and rows is among the least desirable arrangement?
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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As others have noted before, keeping the number of workstations low helps fend
off requests to increase class size.  We have 22 stations in our classroom;
ergo, we cannot have more than 22 students.
 
Karin
 
 
SUSAN TAYLOR wrote:
 
> This message is from Michael McCord and myself.  Please feel free to send
> any responses to me off list.  It requires a fast response.  Our
> department chair wants answers by today, Monday, January 12th.  Thank you
> for your time and consideration.
>
> Susan Taylor, Director of Composition UNLV
>
> Our English department will soon be bringing a new computer room online.
> It will house a room to be used primarily for first and second-semester
> Composition classes as well as Business and Techincal Writing classes. One
> thing we are concerned about is the configuration of the new room. We
> would like to set up the room using a pod configuration in which we set
> four 3 1/2' tables together with a small square in the center (to enable a
> reasonable line-of-sight between students and also to provide a place to
> run the wiring from the ceiling). This kind of pod seems to make more sense
> than to push all four computer tables together because that restricts
> students' ability to see one another as they are sitting at their own
> machines. Does anyone have experience using this pod configuration? Or,
> have you used any other configurations that work well in a room where
> students will frequently be in small collaborative groups?
>
> We are a bit concerned in that we would like to have seven pods in a 25X25
> room (there is a section at one side of the room that is large enough for
> printers, an instructer's station, and the server). Does anyone have 28
> computers in pods of four in a room of this size? Will that even work or
> should we start thinking about reducing the number of student stations to
> 24 so we will have only 6 pods? We would appreciate any advice in this
> matter since we have to get back with the department chair on Monday with
> an answer.
>
> Thank you.   Michael McCord, University of Nevada, Las Vegas
 
 
 
--
 
Karin Evans, Ph.D.
Department of English     Elmhurst College
190 Prospect Ave.    Elmhurst, IL 60126-3296
630-617-3134       karine@elmhurst.edu
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>
In reply to Todd White's remarks:
 
> The pod vs. perimeter debate is likely to remain unsettled.  Both work,
> and both have drawbacks.
 
Yes.  And "rows" have even more...
 
  The important point, though, is that, on the
> local level, program administrators must carefully think through what
> others have said and actively decide for themselves what is best for their
> particular programs and schools.
 
This is why I suggested to Mike that we contact this list and he has
contacted another list as well.  The voices on each list are worthy and
quotable.
 >
> If Susan and her colleagues at UNLV, for example, aren't squarely behind a
> particular approach (be it pod, perimeter, or whatever) for the right
> reasons and they aren't prepared to defend and explain their vision,
> there's bound to be trouble, most typically from administrators in charge
> of campus technology.
 
Indeed.  I favor the pod approach but as Mike said, we have a 25 X 25 room
and his idea was to set the cap at 28 instead of 24 in case some of the
machines went down -- sound idea in my view, this generally happens --  so
we believe we are going to run into problems with space -- forget the
higher cap which I was dead set against until Mike explained why he set
the cap higher.  And I always thought an effective WPA negotiated first
using research -- which we have and are attempting to do by contacting the
lists to augment what we already know -- because trouble with
administrators in charge of technology is a natural by-product of any sort
of change...
 
> If a program is having a problem with instructors who want to lecture too
> much, then a pod arrangement may work to change some attitudes.
 
Yes, I have had some trouble with this.  However, the CA classroom has
provided me with one place where I can "weed out" those type of
instructors.  So I have.  I prefer the pod arrangement to simulate small
group "circles" used in the contemporary composition classroom but can see
how the perimeter plan could work just as well.
 
 If the
> campus technology authorities threaten to take over the project because
> the pod design is too expensive or unusual, then a perimeter plan may be
> the ticket.
 
Mike and I will make a recommendation quite soon.  He is very careful --
as I am -- to keep an eye towards expense because we both know that
if our ideas are too costly, well, this will be the
quickest way to assure a loss of control on our part.  Consequently, the
list has -- and continues to -- provide us support.
 
Speaking of extraordinary support, Donna Campbell sent me all the posts
from the last time the list addressed this question.  Thank you Donna!
People like you are what make this list extraordinary!
 >
_________________________________________________________________________
Susan L. Taylor                         University of Nevada Las Vegas
Director of Composition                 4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455018
Fax: (702) 895-4801                     LV, NV 89154-5011
 
        "When I dare to be powerful -- to use my strength in the service
         of my vision, then it becomes less and less important, whether
         I am afraid."  --- Audre Lorde
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We are currently planning our first computerized classroom for teaching
writing here. It has a "Bays and Peninsulas".  By accident at Cal Hayward,
because of support posts in a room that they had to work around,
instructor there found out that students interacted well in the corners of
the bays, and in the next classroom they did it on purpose. This also
allowed them room to have a large table for discussions.  I have adapted
this design, to get a number of extra corners in the room.
 
Wish us luc.
+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
Irene Ward                              iward@ksu.edu
Director of Expository Writing          http://www-personal.ksu.edu/~iward/
Kansas State University                 (913) 532.2171
English Dept., 122 Denison Hall
Manhattan  KS  66506
+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
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Irene, can you draw us a picture of bays and peninsualas? They sound like
inverted pods.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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UMass's writing program inherited rooms for its lab, and couldn't afford
pods.  They didn't opt for perimeter.  Instead, the use opposing rows:
 
-door----X----X---P      |
         s    s          |
 
s----s----s-----s--      |
X----X----X-----X--      |
X----X----X-----X--      |
s----s----s-----s--      |
 
---s----s----s           |
---X----X----X           |
---X----X----X           |
---s----s----s           |
 
---s----s----s           |
---X----X----X           |
---X----X----X           |
---s----s----s           |
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The computers are on long tables, so there's shareable space between each
terminal (X), and the seats (s) are on rollers and swivels.  Students who
sit back-to-back, can spin and have instant groups. The can also slide
side to side.  There's an 8 foot table in the room for conferencing away
from the screen.  There is no teacher station, nor is there any
eavesdropping  or screen grabbing software; there's no projection devices,
no podiums.  Teachers usually just grab a seat where they can, somewhere
in the classroom, and work from there. They have more 'rights' within the
network in terms of files they can save, rename, and delete, but no
ability to make changes to student work if a student has it open.
 
 
There is no one place a teacher can stand and have clear site lines to all
students; however, for oral discussions, most teachers will have students
roll over to the side, away from terminals and cluster their seats.  As a
practical matter, there's never much lecturing.
 
The key consideration was to create a roon with no discernable
center--thus one reason for not choosing the perimeter. Another reason to
not bother with perimeter was that it would only be practical on three of
the walls, one of which is short (the one with two terminals and the
printer (p), because of the door, the other which is staggered because of
a support beam.  The fourth wall is all windows and with heaters beneath
them that are waste high (it's an old building), so putting computers in
front of those would have made it hard to adjust blinds and ventilation.
 
The other consideration was to choose software that matched the pedagogy.
Thus the absence of teacher terminals, or screen take over stuff.
 
The lab uses Interchange from the Daedalus suite, MicroSoft word with
folder sharing for paper swapping, StorySpace is available, but not used
much as I understand it, there's a web browser at each terminal, and I
think students can telnet to their campus email accounts now (haven't been
there in 3 years).
 
I'd tell you about Marlboro's classroom instead, but we don't have one.
 
Nick Carbone, Writing Instructor
Marlboro College
Marlboro, VT 05344
nickc@marlboro.edu, but coming to you via nickc@english.umass.edu
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Susan and Mike,
 
One thing I forgot to mention is that our computer "classrooms" here at
Arizona State University are seen (by students) as "computer labs,"
where they can come and go as they please.  That's probably because most
of the classrooms _were_ labs before we approprated them for some
composition classes.
 
In any case, students are constantly wandering in and out of our
computer classrooms, trying to check their e-mail or to print out a
paper, even when classes are in session and signs to that effect have
been posted.  We always have some folks who come in between classes who
we have to ask to leave when our own class is ready to get started.
Some can get pretty
obnoxious when we ask them to leave.
 
I know this is off the point of classroom configuration, other than to
ask that your classroom _be clearly labeled_ as such, a classroom.  Try
to use it exclusively for that purpose until classes are done for the
day, at least, and only then perhaps open it for "other use."
 
Greg Glau
Arizona State University
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On Mon, 12 Jan 1998, David E. Schwalm wrote:
 
> It's not bad if we're left with a choice between pods and perimeter
> arrangements, both of which seem viable. Is it generally agreed that arranging
> computers in ranks and rows is among the least desirable arrangement?
 
Actually, I may have taught in a room that was even LESS desirable.  The
rows were blocked off on one wall, meaning that there was only one
entrance in (and they were too tight to be able to move freely).  And the
rows were tiered, like an ampitheatre, even though there were only 20
computers in the class.  My "master" station, down at the front of the
room, looked a bit like Captain Kirk's control station.
 
I spent most of the semester running up and down the tiered steps,
pulling out examples and discussion from the students like Oprah with her
microphone.  "Next on English 101 ... students researching the Web."
 
Libby
 
Libby Miles
Rhetoric & Composition Program
Purdue University
emc@omni.cc.purdue.edu
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Helmuts,
        Your son's writing test evaluation/grading rubric was designed
before his writing test was designed, or to say it another way, first they
determined what they wanted to measure, and then they designed an
instrument to measure it. I know nothing of the North Carolina secondary
writing test; I do know Maryland's since I live in Maryland and have
administered it, though I am no longer in the public schools. In our
state, an explanation of what each holistic score represents is printed on
the back of the student's printed and returned score sheet; the same is
true in California, which also barrier-tests secondary students. I would
guess (but don't know) the same would be true in North Carolina.  The
disposition of the scores (what the institution actually does with the
scores) is a State matter and not a function the school district.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
-----------------------------------------------------------------------------
> On Mon, 12 Jan 1998, Helmuts Feifs wrote:
>
> In large scale assessments of writing at the elementary and high school
> level what are the instructional options open to principals and teachers in
> designing a school wide program of writing instruction if the student
> scores that they have to work with are holistic or focused holistic?
>
> Is anyone doing any work on the information content of holistic scores,
> as they are currently being used in large scale assessments, of writing.
> Any help would be appreciated.
>
> My son brought home his "scores" on the statewide assessment of
> writing test, a four and a three on a four point scale. When I asked him
> what it meant and what it told him about his writing ability he was at a
> loss to explain.  I hope his teacher had a better answer.  Is there one?
> Helmuts
=========================================================================
Date:         Mon, 12 Jan 1998 16:27:40 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irene Patterson Ward <iward@KSU.EDU>
Subject:      Re: alternative to Pods and perimeters
In-Reply-To:  <WPA-L%98011214334609@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
David,
 
I could, prolly next week, get our sketch scanned and on the WWW. Would
that help? It's kind of a complicated thing to try to do in ASCII.
 
 
On Mon, 12 Jan 1998, David E. Schwalm wrote:
 
> Irene, can you draw us a picture of bays and peninsualas? They sound like
> inverted pods.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
 
 
+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
Irene Ward                              iward@ksu.edu
Director of Expository Writing          http://www-personal.ksu.edu/~iward/
Kansas State University                 (913) 532.2171
English Dept., 122 Denison Hall
Manhattan  KS  66506
+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
=========================================================================
Date:         Mon, 12 Jan 1998 18:50:56 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor__Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: Scoring metrics/teaching strategies
X-To:         Helmuts Feifs <HFEIFS@DPI.STATE.NC.US>
In-Reply-To:  <s4ba1b67.099@dpi.state.nc.us>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Helmuts,
        I was chatting with a middle school English department chair on
another list.  In her state, a 6 point scale is used to evaluate student
writing.  She was kind enough to type the attached rubric from her state's
guide for such matters.  Perhaps it will shed some light on your concerns.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
-       -       -       -       -       -       -       -       -       -
                       Writing Performance Levels
 
Level 6      Student work:
-consistently pursues a strong, central purpose across a complex range
 of ideas, skillfully engages the reader, and shows exceptional insight
 into the subject.
-includes main ideas that are developed comprehensively and supported
 with a variety of logical reasons and detailed examples
-is skillfully organized
-shows distinctive style through skillfull and expressive use of
 vocabulary, phrasing, and sentence structure
-demonstrates essentially error-free control of grammar, punctuation,
 capitalization and spelling
 
Level 5     Student work:
-consistently pursues a central purpose, holds the interest of the
 reader, and shows insight into the subject
-includes main ideas that are developed and supported by a variety of
 reasons and examples
-is effectively organized
-shows emerging style through effective use of vocabulary, phrasing and
 sentence structure
-consistently demonstrates the accurate use of grammar, punctuation,
 capitalization, and spelling
 
Level 4    Student work:
-shows a consistent purpose, communicates to the reader, and connects to
 the writer's knowledge to the subject
-includes main ideas that are organized, developed and supported by
 reasons and examples
-shows suitable vocabulary, phrasing, and sentence structure
-generally demonstrates the accurate use of grammar, punctuation,
 capitalization and spelling
 
Level 3   Student work:
-shows a purpose, but may be inconsistent in communicating to the reader
 of connecting the writer's knowledge to the subject
-includes main ideas that may be organized or partially developed and
 supported by some reasons and examples
-may show imprecise use of vocabulary, phrasing, and sentence structure
-includes some errors in the use of grammar, punctuation, capitalization
 and spelling
 
Level 2     Student work:
-attempts to connect the writer's knowledge to the subject and may not
 show a purpose
-is typically brief, unorganized, and underdeveloped
-may include frequent errors in the use of grammar, capitalization,
 punctuation and spelling
 
Level 1     Student work:
-is too brief or disorganized to communicate to the reader
-may not connect the writer's knowledge to the subject
-typically includes many errors in the use of grammar, capitalization,
 punctucation, and spelling
-----------------------------------------------------------------------------
> On Mon, 12 Jan 1998, Helmuts Feifs wrote:
>
> In large scale assessments of writing at the elementary and high school
> level what are the instructional options open to principals and teachers in
> designing a school wide program of writing instruction if the student
> scores that they have to work with are holistic or focused holistic?
>
> Is anyone doing any work on the information content of holistic scores,
> as they are currently being used in large scale assessments, of writing.
> Any help would be appreciated.
>
> My son brought home his "scores" on the statewide assessment of
> writing test, a four and a three on a four point scale. When I asked him
> what it meant and what it told him about his writing ability he was at a
> loss to explain.  I hope his teacher had a better answer.  Is there one?
> Helmuts
=========================================================================
Date:         Tue, 13 Jan 1998 19:39:15 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         EUGENE CHAN <chane@SIT.EDU.MY>
Organization: Sepang Institute of Technology
Subject:      Lab layouts
Mime-Version: 1.0
Content-Type: text/plain; charset=US-ASCII
Content-Transfer-Encoding: 7BIT
 
          My college has generously built a dozen lab rooms with glass curtain walls,
 sturdy office grade grey steel furniture and and under the floor
wiring. The glass walls are great for the computer center staff to make sure students
aren't accessing "adult" sites during class, but would  really
present an ugly view of the backs of the computers and students' laps
if everything were to be arranged on the periphery. Also there are
raised plug boxes on the floor to allow for 50 computers in rows. If
there are no table legs in the right positions, students tend to trip
over these boxes.
 
         Our language lab reduced the number of computers and tables
to only 15, in the usual forward facing rows that the other labs here
have, leaving a lot of space between the tables. We put three
headsets at each station for group work and larger classes. Now we
can still conform to the requirements of our administrators wishing to
maintain our corporate look, and yet we have space for group work,
and a reasonably clear view of the front of the room for demo type
lessons. When the lab is used for testing, this also helps with
security because of the distance between and being directly
behind another student's computer.
 
         I still feel this is not ideal, but a workable compromise.
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>
 
I doubt the 3 or 4 on a 4 point scale means much other than the 3 meets the
expectations of what is wanted and the 4 exceeds it.  I assume that what is wanted
is basically a several-sentence paragraph with no or few grammatical errors.  At
least in my own experience with my kids in Maryland schools, that seems to be what
the grades mean.
 
The test is really a bright-line test - if the work is abysmal, then you don't
pass.  If it is really weak, then you don't pass, but you get a 2.  If it is ok,
you get a 3.
 
And what is the work being graded?  Well, I take all those high-sounding aims and
objectives and test standards and such, especially in writing, with a grain or two,
or shaker even, of salt.  Sort of like in some law school courses the professor
requires the paper for the course to be "of publishable quality."  As if!
 
These state-wide norms are intended primarily to make teachers teach and students
learn truly basic skills and knowledge.  You want to know how your child is doing?
Read his or her work; talk to his or her teachers.  Not all elemenetary and
secondary ed teachers are idiots - many are quite remarkably good and insightful -
and will be able to let you know how your child is doing.  But beware the idiots
and those without skills and knowledge themselves and those without a clue.  I have
heard some of the most amazing mis-assessments of my kids over the years - though
most of the teachers have been pretty close to the mark and very helpful.
 
Cheers,
Steve Jamar
--
Steven D. Jamar
Professor of Law
Director, Legal Research & Writing Program
Howard University School of Law
2900 Van Ness Street N.W.
Washington, D.C.  20008
 
President, Legal Writing Institute
 
vox:  202-806-8017  fax:  202-806-8428
email:  sjamar@law.howard.edu
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I am interested in learning about any Writing Across the Curriculum
conferences that are being held this spring.  I am aware of the conference
being held in February at Florida International University.  Are there
others?  Thank you for any information anyone can share.
---------------------
Marcy Trianosky
Director of the Writing Center
Hollins College
P. O. Box 9526
Roanoke, VA  24020
 
e-mail: MTRIANOSKY@HOLLINS.EDU
 
phone:   (540) 362-6576
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Thank you to all that replied to the request for information I posted to
the list yesterday.  Mike McCord and I are assimulating the information --
the chair gave us more time because this is the week before classes and
both the chair and myself are knee-deep in scheduling -- and so, Mike and
I will make a recommendation by early next week.  We appreciate your help
and will use the information to help fortify our point of view.
 
On a side note related to scheduling -- my post about the commentary "Todd
White" offered was meant to be sent to "Todd Taylor."  I apologize.  We
have an adjunct person here named Todd White and I was doing too many
things at once as usual and doing a few of them -- like composing the post
-- not very well...As I reviewed my post this morning I caught my mistake.
Mea Culpa...Again, thank you for your help.
_________________________________________________________________________
Susan L. Taylor                         University of Nevada Las Vegas
Director of Composition                 4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455018
Fax: (702) 895-4801                     LV, NV 89154-5011
 
        "When I dare to be powerful -- to use my strength in the service
         of my vision, then it becomes less and less important, whether
         I am afraid."  --- Audre Lorde
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Apologies to anybody who gets this more than once (just multiply the
apologies by the number of copies you receive ;)   --Eric
-----------------------------------------------------------
Hey everybody,
 
Looks like this coming session of the US Congress may set the direction
for intellectual property/freedom of expression, so now's the time for
those of us in the US to convey our views to our representatives,
especially while they are in their home districts during the break.
 
NCTE and CCCC belong to the Digital Future Coalition, and the DFC is
strongly supporting two bills:
 
1. Senator John Ashcroft's "Digital Copyright Clarification and Technology
Act" (S. 1146) and
 
2. Representatives Rick Boucher (D-VA) and Tom Campbell (R-CA) "Digital
Era Copyright Enhancement Act" (H.R. 3048).
 
These two bills will protect the future of access to information, to an
open exchange of knowledge, to the Internet, and to teaching and research
as we know it. These bills balance and correct much more restrictive and
punitive legislation that is now being considered in Congress.
 
Without these bills, we may face a future in which *fair use is abolished*
in the digital era and in which only teachers and students who can afford
to "pay-per-browse" can access, quote from, and analyze electronic
information.
 
The DFC is urging all its members to contact their House Representatives,
requesting *co-sponsorship* of H.R. 3048 and their Senators, requesting
support for S. 1146.  Handwritten letters and personal visits are most
effective.
 
Please consider visiting your representative's local office while Congress
is in recess (until Jan 26). And please alert your colleagues and students
about this important legislation.
 
--Eric Crump
 
A brief summary of H.R. 3048 appears below; more details are available at
the Digital Future Coalition's website (http://www.dfc.org).
 
To find out who represents you in Congress, visit
http://lcweb.loc.gov/global/legislative/email.html
 
More details on H.R. 3048 follow:
 
The Boucher-Campbell Bill, H.R. 3048
 
What Does It Do? Why Does DFC Support It?
 
Representatives Rick Boucher (D-VA) and Tom Campbell (R-CA) have
introduced the only comprehensive bill in the U.S. House of
Representatives that will maintain balance in the Copyright Act by
preserving for consumers, educators, librarians, researchers, and other
Netizens fundamental rights in the digital era. Like a similar bill
introduced by Senator John Ashcroft (S. 1146), this comprehensive,
balanced bill has the strong support of the DFC. If you agree with us that
the House of Representatives should adopt the Boucher-Campbell bill
instead of the legislation proposed by the Clinton Administration (H.R.
2281), we encourage you to send an e-mail to your elected Representative
in the House. (To contact your Representative, click here to connect to a
Library of Congress compilation of e-mail directories--the site also
includes a helpful "Who represents me in Congress" section and regular
mail addresses.)
 
 
Section 1. The bill is known as the "Digital Era Copyright Enhancement
Act."
 
Fair Use. Section 2 would amend section 107 of the Copyright Act to
reaffirm that a finding of "fair use" may be made without regard to the
means by which a work has been performed,
displayed, or distributed. Thus, just as teachers, librarians, and others
may make "fair use" copies of portions of copyrighted works today in the
analog world, they may do so tomorrow in the digital world.
 
Library Preservation. Section 3 would amend section 108 of the Copyright
Act to allow libraries and archives to use new forms of technology to make
three copies of endangered materials for archival purposes.
 
First Sale. Section 4 would amend section 109 of the Copyright Act to
establish the digital equivalent of the "first sale" doctrine.  Under
current law, a person who has legally obtained a book or video cassette
may physically transfer it to another person without permission of the
copyright owner. Section 4 would permit electronic transmission of a
lawfully acquired digital copy of a work as long as the person making the
transfer eliminates erases or that copy of the work from his or her system
at substantially the same time as he or she makes the transfer.
 
Distance Learning. Section 5 would amend sections 110(2) and 112(b) of the
Copyright Act to ensure that educators can use personal computers and new
technology in a broad range of educational settings in the same way they
now use televisions to foster distance learning. In addition, Section 5
would broaden the range of works that may be performed, displayed, or
distributed to include the various kinds of works that might be included
in a multimedia lesson.
 
Ephemeral Copies. Section 6 would amend section 117 of the Copyright Act
to make explicit that electronic copies of material incidentally or
temporarily made in the process of using a computer or a computer network
may not serve as the sole basis for copyright infringement liability, such
as when a work is viewed on the World Wide Web.
 
Unfair Licenses. Section 7 would effectively preclude copyright owners
from using non-negotiable license terms to abrogate or narrow rights and
use privileges that consumers otherwise would enjoy under the Copyright
Act, such as their fair use privilege, by preempting state common and
statutory law, such as the proposed changes to the Uniform Commercial
Code.
 
Black Boxes. Section 8 would implement the anti-circumvention and
copyright management information provisions of the WIPO Copyright Treaty
and the WIPO Performances and Phonograms Treaty. The treaties do not
require the broad prohibition of software and devices that might be used
by infringers as proposed in the legislation drafted by the Clinton
Administration. Consistent with the treaties, section 8 would create
liability only for a person who, for purposes of infringement, knowingly
circumvents the operation of an effective technological measure used by a
copyright owner to limit reproduction of a work in a digital format. The
bill also would create liability for a person who knowingly provides false
copyright management information or removes or alters copyright management
information without the authority of the copyright owner, and with the
intent to mislead or induce or facilitate infringement.
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I apologize for posting this to the whole list (though there might be
others of you who would be interested in being faxed the Call for Papers),
but someone asked me to fax the announcement (and I agreed to do this
yesterday), but--alas--I have misplaced the name and fax number.  So if you
read this, and it's you, please give me another chance
 
And if there are others of you who for some reason didn't get the
announcement and would like to submit a proposal, give me your name and fax
number.
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At 09:41 AM 1/13/98 -0700, you wrote:
>I apologize for posting this to the whole list (though there might be
>others of you who would be interested in being faxed the Call for Papers),
>but someone asked me to fax the announcement (and I agreed to do this
>yesterday), but--alas--I have misplaced the name and fax number.  So if you
>read this, and it's you, please give me another chance
>
>And if there are others of you who for some reason didn't get the
>announcement and would like to submit a proposal, give me your name and fax
>number.
>
 
Theresa:
 
I didn't see the Call for Papers.  Could you either post it or fax to me?
 
Thanks.
 
Randy Popken
254-968-9393
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Dear Group:
 
Last summer, I requested help with the same problem.  Numerous replies
were sent, and I belive that I can access them from an archive in my
personal files.  Please let me know if people would like to see these or
if they would like them posted back to the group.  The consensus was that
perimeter seating with swivel chairs and central discussion tables, as
well as pod settings were best.  After long efforts, and a number of
delays, our project is back on line and we will be going with perimeter
seating.  I expect to send out a situation report after our committee
meets again this spring, so that all those on the list who helped can
benefit from our experience.  There are so many issues to be addressed.
 
Vincent Casaregola
Saint Louis University
 
 
 
 
On Mon, 12 Jan 1998, SUSAN TAYLOR wrote:
 
> As Todd stated, we have discussed this on the list before.  I simply
> deleted the messages to my chagrin... As for the archives, I wasn't aware
> that they were kept indefinitely.  I guess I'm wrong.  If not, would
> someone please correct me.  Thank you and thank you for the messages.
> Mike and I appreciate this -- keep them coming as long as you can...S.
>
>
> _________________________________________________________________________
> Susan L. Taylor                         University of Nevada Las Vegas
> Director of Composition                 4505 Maryland Parkway
> Phone: (702) 895-4186                   PO Box 455018
> Fax: (702) 895-4801                     LV, NV 89154-5011
>
>         "When I dare to be powerful -- to use my strength in the service
>          of my vision, then it becomes less and less important, whether
>          I am afraid."  --- Audre Lorde
>
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I second Dave Schwalm's suggestion of pods with tower CPUs on the floor.
When you have these desktop machines with monitors on top, nobody can see
anybody else--becomes very isolating and hard to do much as a group.  Towers
work when you can't afford those expensive desks that recess the monitors.
Being able to see over the monitors is a bigger issue, to my mind, than
how the room itself is configured (pods or rows around the perimeter).
Christine Hult
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The deadline for proposals for the 20th Annual Conference for the East
Central Writing Centers Association has been extended to January 31, 1998.
For information about the Conference, contact Youngstown State
University's Writing Center at 3002 Coffelt Hall, Youngstown, OH 44555;
(330)742-3055; or WrCenter@juno.com.
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Several English instructors at one campus of our three-campus community
college district want to abolish the  research paper (6-8 pages) from our
freshman English courses.  Their main argument is that they can teach the same
research and documentation skills in the shorter papers that are required in
those courses. They also insist that many/most four-year colleges are no
longer requiring research papers.
 
I would be interested in responses from members of this list.  Is it true that
four-year schools are no longer requiring research papers?  Would it serve the
students' best interests to abolish the longer research paper?  I see the
research paper as a excellent exercise in analytical thinking, organization,
and synthesis, as well as planning and executing a major, long-term project.
Much as I dread grading research papers at times, I feel that the students
benefit.  I recall learning so much from my undergraduate research projects!
 
Comments?
 
Kathryn Roosa
San Jacinto College
Houston, Texas
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I would wonder what motives these teachers have.  Are the reasons they
are offering the real reasons?  What is the quality of the research that
they have completed to come to the conclusion that four-year schools
don't require research papers?  Do they just want to do less work by
requiring shorter papers?  Are there matters of plagiarism that trouble
them?  Is a 6-8 page paper really a "long" paper?  What do they mean by
"research and documentation skills"?  Do they do research of any sort
themselves?  Do they see the art of research as "writing to learn" or as
getting the documentation right?  Are students doing primary research or
synthesizing the research of others?
 
Laurence E. Musgrove
Director of Composition
University of Southern Indiana
lemusgro.ucs@smtp.usi.edu
http://www.usi.edu/libarts/english/musgrove.htm
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Re: Research Papers
      Many sections of our first-year course require research as a part of two
or more "regular" papers--but these papers with research and documentation are
usually six to eight pages long as a result of the depth, texture, and
complexity introduced by the research.  I guess the answer would be that we
"require" research papers of about the same length as you do.
      Bob Schwegler
      University of Rhode Island
      RSchweg@URIACC.URI.EDU
=========================================================================
Date:         Wed, 14 Jan 1998 23:23:23 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         PrfEnglish <PrfEnglish@AOL.COM>
Organization: AOL (http://www.aol.com)
Subject:      Re: Research papers in freshman composition classes
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7bit
 
In a message dated 1/14/98 8:16:26 PM, lemusgro.ucs@SMTP.USI.EDU wrote:
 
>I would wonder what motives these teachers have.  Are the reasons they
>are offering the real reasons?  What is the quality of the research that
>they have completed to come to the conclusion that four-year schools
>don't require research papers?  Do they just want to do less work by
>requiring shorter papers?  Are there matters of plagiarism that trouble
>them?
 
You ask very good questions.  I am a new faculty member , so I do not know
these faculty members well enough to determine whether they have a hidden
agenda, such as wanting to do less work.  Their call to abolish the research
papers came at the end of a meeting and was left for in-depth discussion
later.  They claim that students have returned after transferring to 4-year
schools and reported that research papers are no longer assigned.  I doubt
they have done any in-depth research; however, I plan to!
 
>Is a 6-8 page paper really a "long" paper?
I certainly don't think so.  Before I came to this campus, I always required
freshman research papers of 10 - 12 pages.
 
>What do they mean by
>"research and documentation skills"?  Do they do research of any sort
>themselves?  Do they see the art of research as "writing to learn" or as
>getting the documentation right?  Are students doing primary research or
>synthesizing the research of others?
 
I have always seen the art of research as "writing to learn," but from the
comments of these faculty members, I have the impression that writing to learn
is secondary to getting the documentation right for them. Unfortunate.
Students do not do primary research, but are expected to use their research to
explore a controversial issue and take a position (first semester) and to
write a critical analysis of a short story, play, or poem (second semester).
 
From your response I assume that you disagree with these teachers' argument
that the research paper is an outmoded assignment.
 
Kathryn Roosa
San Jacinto College-South
Houston, Texas
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The University of Idaho, where I teach freshman composition, requires a
research paper in each of its "College Writing and Rhetoric" sections (the
required freshman comp course).  We are even beginning to teach
traditional library-based research techniques in our "Workshop on College
Writing" course (the prerequisite that's often waived based on test
scores).  So here, the freshman research paper is still regarded as
important.  In fact, the research paper is generally taught toward the end
of the semester, suggesting that it, in many ways, is the keystone of
the course.  The explanation that I, as a TA, have heard, is that the
techniques used in library-based and multi-source research are essential
to students' success in future courses throughout the university (an
explanation that, as far as I know, remains untested).
 
Some of our instructors, myself included, mistrust the top-down approach
to writing research papers, in which students try to "prove" a position
with their research.  These instructors approach the research paper as
an inquiry-based, writing-to-learn project, and some of us even encourage
students to present their information in a multi-genre or non-traditional
format.  In my experience, it's possible to cover all the traditional
"requirements" of a research paper (length; number, nature, and variety of
sources; style; format) with a non-traditional approach.  We've found
Bruce Ballenger's _The Curious Researcher_ a useful text in reconceiving
the role of research in our classes.
 
Kurt Bouman
University of Idaho
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This is one of those questions that uncovers some real disagreements among
rhetoric and composition folks. As far as I know, papers incorporating
research of some sort or another have not disappeared from the four year
university, although writing is probably not required in as many courses as it
should be. There is a somewhat surprisingly small body of literature on
"teaching the research paper" in FYC, surprisingly small because of the
ubiquity of the practice. It includes one school of thought that holds that
there is no such thing as a generic research paper. Thus, those who believe
that FYC courses should stress "real" writing have a problem with "teaching
the research paper" since there probably is no such creature. And indeed, the
"dummy run" paper taught in many comp classes does lead to an emphasis
on documentation forms and other minor mechanical stuff. However, if by
"research paper" we mean an exercise that involves seeking, gathering,
evaluating, and synthesizing information from various sources into a sustained
argumentative or information piece of writing, then I think we can "teach the
research paper" in a way that is useful to students when they do similar tasks
under the special constraints of particular academic disciplines. But you will
not get broad agreement with either of these positions. Has anyone recently
repeated Ford and Perry's early 80's survey showing that 85% of FYC programs
included the "research paper"?
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Date sent:  15-JAN-1998 06:45:12
 
In the early 80's we struggled with this question because so many of us
felt that we were spending too much time teaching research skills and were
still getting pretty weak papers, also many plagiarized.  As WPA I
initiated an experimental cooperative program with the library staff that
brought librarians into the act.  The librarians prepared a training module
for students bsed on the topics that were assigned in each writing class.
This worked well except that the logistics of coordinating sections with
available library staff proved impossible.  What emerged was a 1-credit
Library Skills requirement in which students are taught library research
independent of freshman English. We reduced our requirement from a hefty
research paper to the inclusion of documentation in several papers.
Ideally, students should be taking ENG 101 and LIB 101 simultaneously, but
we have never been able to make this work.  Now that part-timer faculty
teach most freshman sections, that laudable goal is far out of reach.  The
reference librarians do a far better job of teaching students how to use
the library than we do, especially now since computerization has
revolutionized the library.  The LIB requiremet applies to transfer
students too, which is very good because 95% of them have already taken ENG
101 but do not necessarily know how to do research, especially if they are
from a school with a less automated library than we have.
 
Tom Morrissey
Plattsburgh State University College
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I think another interesting issue in this regard is the difference
between having students conduct actual firsthand research and having
students go to the library and find out what others say about issues
we/they believe are significant.  A course might incorporate both primary
and secondary research, but my sense is that most "research" courses do
not help students learn how to do the former.  Maybe a first year course,
with all of its other learning objectives, just can't.  Still, I'd
recommend FieldWorking by Chiseri-Strater and Sunstein from Prentice Hall
as a good resource for thinking about ways to include primary research
into FYC.
 
Laurence E. Musgrove
Director of Composition
University of Southern Indiana
lemusgro.ucs@smtp.usi.edu
http://www.usi.edu/libarts/english/musgrove.htm
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A few years ago I surveyed faculty in the School of Liberal Arts here at
Purdue about the writing they required.  (The School includes 14
departments--the traditional humanities and the social sciences as well as
Audiology and Speech Sciences and Health, Kinesiology, and Leisure
Studies).  What I learned is that while students often don't do a lot of
writing in 100- or 200-level courses, perhaps because those courses are
often fairly large, they are assigned increasingly more writing as they
move into 300- and 400-level courses, and the writing assignments
frequently require them to be able to conduct research and include the
results of that research in their papers.  Short, documented research
papers (7-12 pages) are typically assigned in these upper-division
courses. 70% of the respondents reported that they expected students to
incorporate information from sources other than those assigned in the
course.
 
Irwin Weiser
iweiser@omni.cc.purdue.edu
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At 09:56 PM 1/14/98 -0800, you wrote:
>The University of Idaho, where I teach freshman composition, requires a
>research paper in each of its "College Writing and Rhetoric" sections (the
>required freshman comp course).  We are even beginning to teach
>traditional library-based research techniques in our "Workshop on College
>Writing" course (the prerequisite that's often waived based on test
>scores).  So here, the freshman research paper is still regarded as
>important.  In fact, the research paper is generally taught toward the end
>of the semester, suggesting that it, in many ways, is the keystone of
>the course.  The explanation that I, as a TA, have heard, is that the
>techniques used in library-based and multi-source research are essential
>to students' success in future courses throughout the university (an
>explanation that, as far as I know, remains untested).
>
>Some of our instructors, myself included, mistrust the top-down approach
>to writing research papers, in which students try to "prove" a position
>with their research.  These instructors approach the research paper as
>an inquiry-based, writing-to-learn project, and some of us even encourage
>students to present their information in a multi-genre or non-traditional
>format.  In my experience, it's possible to cover all the traditional
>"requirements" of a research paper (length; number, nature, and variety of
>sources; style; format) with a non-traditional approach.  We've found
>Bruce Ballenger's _The Curious Researcher_ a useful text in reconceiving
>the role of research in our classes.
>
>Kurt Bouman
>University of Idaho
>
D'Ann George
Writing Program Director
Essex Community College
7201 Rossville Blvd.
Baltimore, MD 21237
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Here at Culver-Stockton College (1100 students) not only do we teach the
research paper in freshman comp., but we have just reorganized our
first-year comp. sequence so we could do a better job of teaching the
research paper.    We do some prepatory work in the first semester and a
full research paper in the second.
 
 
Dr. Lee Hammer
Associate Professor of English
and Tutorial Programs Coordinator
Culver-Stockton College
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 I apologize if this query has already appeared on the discussion list, but
does anyone know of any class scheduling software?  I have 70 plus people
with complicated schedules I need to provide teaching assignments.
 
Stuart
 
 
"Question Celebrity"
    * * *
Stuart C. Brown
Department of English, Box 3E
New Mexico State University
Las Cruces, NM 88003
(505) 646-2413
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>Several English instructors at one campus of our three-campus community
>college district want to abolish the  research paper (6-8 pages) from our
>freshman English courses.  Their main argument is that they can teach the same
>research and documentation skills in the shorter papers that are required in
>those courses. They also insist that many/most four-year colleges are no
>longer requiring research papers.
 
Here's a brief bibliography on the subject that might help:
 
Berthoff, Ann E. "A Curious Triangle and the Double-Entry Notebook; or, How
Theory Can Help Us Teach Reading and Writing." The Making of Meaning:
Metaphors, Models, and Maxims for Writing Teachers.  New Jersey:
Boynton/Cook, 1981.  41-47.
 
Larson, Richard L. "The "Research Paper" in the Writing Course: A Non-Form
of Writing."  College English.  v44 n8 p811-16 Dec 1982.
 
Schwegler, Robert A. And Shamoon, Linda K.  "The Aims and Process of the
Research Paper."  College English.  v44 n8 p817-24 Dec 1982.
 
Capossela, Toni-Lee.  Students as Sociolinguists: Getting Real Research
from Freshman Writers.  College Composition & Communication.  v42 n1 p75 79
Feb 1991.
 
Pemberton, Michael A. "Threshold of Desperation: Winning the Fight against
Term Paper Mills."  Writing Instructor.  v11 n3 p143-52 Spr-Sum 1992.
 
James Strickland.  "The Research Sequence: What to Do before the Term
Paper."  College Composition & Communication.  v37 n2 p233-36 May 1986.
 
 
These are articles that *I* have liked a lot for their take on research.  The
best, I think, is the Larson essay, so much of what I have to say is a repeat
of his points.
 
>I would be interested in responses from members of this list.  Is it true that
>four-year schools are no longer requiring research papers?  Would it serve the
>students' best interests to abolish the longer research paper?  I see the
>research paper as a excellent exercise in analytical thinking, organization,
>and synthesis, as well as planning and executing a major, long-term project.
>Much as I dread grading research papers at times, I feel that the students
>benefit.  I recall learning so much from my undergraduate research projects!
 
I guess I'd say yes and no.  Do our students do research for their papers?
Yes.  Do our students write The Research Paper?  No.
 
Our first-year comp program has moved away from The Research Paper (a single
paper at the end of the semester which is longer than all the others) for
a bunch of reasons.  Mainly, that paper didn't help people in their WI
courses.  Marty Townsend doesn't encourage WI instructors to have A Research
Paper in their WI courses, but instead encourages lots of short writing
assignments.  Hence, we weren't preparing people for those courses if we
encouraged students to think that "research" is something you only do for
a long, end of semester paper.
 
In other words, we felt that teaching research only as part of The Research
Paper encourages students to think that research is not part of every good
college essay.  It also encourages students to think that research means
going to the library or using the Internet.
 
So, in our program, students write three researched papers, but that research
might permit ethnography, journalistic interviews, application of the methods
they've read in an article or essay (I've had students try to apply Flower
and Hayes' discussion of revision in analyzing other student papers) as well
as library research.
 
Trish Roberts-Miller  engpat@showme.missouri.edu  redball@mindspring.com
                http://www.missouri.edu/~engpat
"Don't forget that your soul sticks to you if you stick to it; but the
world has a way of slipping through your fingers.'"  (GBS)
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Here at Texas Tech, my colleagues Fred Kemp and Linda Myers and I are
dealing with these questions as we are beginning a revision of the standard
syllabi for both of our FYC classes, the second one being "the research
paper" course. (We have a three-year cycle with our textbook adoptions and
our syllabi.)
 
The research paper course has captured my interest in particular as I've
been reflecting on what the value of research papers are (to students, the
library, the TAs, WPAs like myself, etc). Honestly, there are days when I
feel like this course should be called "library hunt for those 12 required
sources." It's depressing, but somehow this course retains that formulaic
quality despite our best efforts. And, I don't think our program is alone
in this. As I see it, the other common problem with this course the "Argue
the Controversies" approach in which students (on their own or with a
teacher's encouragement) come to feel that only the most controversial
issues will yield them the most words to write about.
 
I'd like to hear from other people about how they've tried to discourage an
overly formulaic approach and/or an approach that focuses on controversies
in their program's curricula.
 
For myself, I've been looking for rhetoric textbooks that focus on writing
arguments. Books like Annette Rottenberg's _The Structure of Argument_ and
NAncy Wood's _Writing Arguments_.  (Other suggestions would be very
welcome!) These books might help us develop a syllabus that centers on
introducing students to a vocabulary for talking about how arguments do and
don't work on them and how to construct their own arguments in ways that
acknowledge that most issues in our lives are rarely clear-cut or black and
white.
 
Kate
 
 
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Catherine G. Latterell                           phone: (806) 742-2521
Associate Director of Composition                email: cgl@ttu.edu
Department of English                            fax:   (806) 742-0989
Box 43091                                        www: http://english.ttu.edu/
Texas Tech University
Lubbock, TX 79409-3091
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
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 Here at NIU we did a massive assessment of our FYC three years ago.  A
team of experienced graders read thusands of papers gathered from 300
sections of FYC over a two-year period.  The most significant result was
that the quality of the research papers written in the second-semester
course depended entirely on the students' engagement with the topic.
Papers written on the usual groaners (gun-control, legalizing drugs,
abortion, etc. etc.) were uniformly bad.  Not only was the research
sloppy but the writing was incompetent.  Papers written on subjects in
which the student had some personal investment were astonishingly better,
even when the writer had not had much success with other papers.
 
At NIU we still require the research paper in the second-semester course
and couldn't drop it without a hue and cry from our colleagues in other
disciplines.  What we are trying to do is to make it a more successful
writing assignment by teaching students how to choose a topic and
develop it in ways that engage them.
 
My experience is that when people start despairing of teaching the
research paper, it may be that the content of the paper has become so
predictable that the assignment becomes merely an out-of-class
exercise in library skills which ignores most of what we now know about
the writing process. The research paper is only a worthwhile assignment
if it really is a writing assignment--not just a research assignment.
But it takes a good deal of focus in the course to keep it that way.
 
John D. Schaeffer
Northern Illinois University
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At UNLV we have been requiring the "traditional, longer" research essay --
that is except me...I do what is much closer to what Trish said, a series
of shorter papers, 3 to 5 -- the student can choose to write longer essays
and normally does with my "requirement" because the topics demand it --
where research is required in every essay for the course.  There are 6 in
total when I teach the course.  Our students need practice in thinking and
writing and writing to learn.  They also need practice in techniques of
researching.  Lots of it.  So, what I do is begin the course with
requiring "tasks" like paraphrases from outside resources.  Then direct
quotes, then both (there's three essays).  Instruction on
documentation builds with each essay. From here I move away a bit from
concentrating on "form" to substance and types of research used, how to be
selective, the differences between secondary and primary, what
"alternative" sources mean and the like.  The balance of the writings for
the semester concentrate on integrating the "form" with the substance.  I
am a stickler for having students recognize that a research paper is *not*
a research essay.  Principles of persuasion and arugmentation much also be
integrated throughout the course to bring that point home.  It normally
works.  According to our catalogue, I am supposed to teach priniciples of
literary research in this course.  I don't. I hope to move the direction
of 101 to include some basic research principles and focus on critical
thinking skills while restructing 102 to focus on more complex research
writing and integrating the critical thinking skills from 101 into 102
with a focus on persuasion and argumentation sans the literary focus.
Right now we are having a big problem with plagiarism.  I think it is
because of the requirements, 4 shorter essays, one longer, 7-10 pages
that consistutes the research essay with a focus on literature.  The TAs
I've trained do not often take this approach.  The adjuncts, naturally,
want to teach literature with rare exception.  The teaching of literary
research -- in theory -- should not negate teaching basic research
principles but it does.  The teachers don't focus on writing.  They focus
on literature. We'll see how far I get with my ideas.  Right now, besides
myself, there are only a handful of teachers who defy the catalogue. I am
going
to discuss this topic at the general meeting I've called for tomorrow.
I'm also going to have a small group workshop on why students plagiarize.
The list certainly helped me with that issue earlier.  We'll see what
happens...
 
_________________________________________________________________________
Susan L. Taylor                         University of Nevada Las Vegas
Director of Composition                 4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455018
Fax: (702) 895-4801                     LV, NV 89154-5011
 
        "When I dare to be powerful -- to use my strength in the service
         of my vision, then it becomes less and less important, whether
         I am afraid."  --- Audre Lorde
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At my university, we conducted a survey a few years back to see what
types of assignments were given across our campus.  The number one
assignment was the research paper (of 6-10  pages in lengthh).  So, we
stress the research paper, and writing researched arguments, in our
sophomore writing course.  Christine Hult
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Thanks to Trish for the short bibliography on the research paper.  I
would add two other items,  both written by Jennie Nelson at the
University of Idaho:
 
"The Research Paper:  A Rhetoric of Doing or a Rhetoric of the Finished
Word?"  Compostion Studies, Fall 1994
 
"This was an Easy Assignment:  Examining How Students Interpret Academic
Writing Tasks," Research in the Teaching of English, December 1990.
 
If you want to find out what students REALLY do in response to
research-paper assignments, read these pieces.
 
The conclusion I draw from them, and from my many semester's experience,
is not to eliminate the research paper, but to do it better.
Essentially, that means getting students on to a doable topic that they
are truly interested in and truly want to find information about.  Rich
Haswell
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There have been moves to abolish the freshman research paper since
the genre became an established genre in composition in the 1920's.
In the beginning, the critique of the assignment was that students
were incapable of doing what was expected-- "original" scholarship--a
reminder that the genre is very much a product of the research ideal
inspired by Germany.  These days the research paper seems to get a
bad rap based on the claim that it's not assigned in other classes.
I've come around to thinking that the purpose of teaching
source-based writing has less to do with whether the genre still
exists in other classes (and frankly, I think it does), but that it
promotes certain habits of mind that are central to academic inquiry
across the disciplines, depending, of course, on how it's taught.
For example, I'd like students to see the importance of suspending
judgment when considering other voices and views.  That's why I like
the exploratory research essay rather than the argumentative research
paper as an introduction to inquiry.  I wonder if the rest of you see
encouraging certain intellectual practices as the central purpose of
teaching research writing, and what those practices might be?
 
Bruce Ballenger
Boise State University
=========================================================================
Date:         Thu, 15 Jan 1998 10:43:52 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Patricia Ericsson <ericssop@COLUMBIA.DSU.EDU>
Organization: Dakota State University
Subject:      Re: Research papers in freshman composition classes
MIME-Version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
At Dakota State University (1500 enrollment) Composition
(Engl 101) essays are all short researched arguments (3-4 pages).  All require
use of sources and MLA documentation.
 
In Advanced Composition (Engl 301-junior status required for
enrollment) students complete a longer research-based paper (12-15
pages).
 
Both Composition and Advanced Composition are requirements of all
degree programs.
 
Patty E.
 
 
Patricia Ericsson (ericssop@columbia.dsu.edu)
College of Liberal Arts, Department of English
Dakota State University
Madison, SD  57042
http://www.dsu.edu/~ericssop
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Our school has a one semester composition course that everyone takes, that
is supposed to introduce students to research activities (i.e. the library
and maybe using quotations and documentation.  The research writing course
is required for some--but not all--majors (some majors require tech writing
instead).  This means, at least in theory, that research writing is
considered important in those majors.  Like most departments in which
tenure line faculty teach writing courses, the research writing course is
taught every which way, but it does require several short research papers
and a big, argumentative one. The way I taught it last semester worked
quite well.  I had the students write their first paper on plagiarism--we
toured web sites giving away papers and looked at various intellectual
property sites and readings.  I had the students do research in
groups--they'd divide the work into different sub-topics, bring in what
they'd found, and take what they needed from the group stock.
 
For the rest of the course, I had the students choose a topic individually
and divided them into working groups of similar topics.  They researched
the topic for a good 11 weeks or so, with various papers and bibliographies
on that topic due at various points.  The first paper was exploratory:  I
asked them to find the context of their topic, determine who were the
"players" and what the major arguments in the field were.  (We did shared
reading in an a collection called COMMUNICATION AND CYBERSPACE, and all
topics had to be (at least broadly) relevant to that topic and scholarly,
although students in different majors were invited to focus on the
scholarship in that major.)  Then they had to turn in a preliminary
bibliography.  We did a lot of group work with formatting them, and I
encouraged them to use their ongoing, on-line bibliographies as the means
of producing "Works Cited" pages; i.e. once it's in the machine, never do
it again, just cut it out and paste it where you need it.  Then they did a
proposal, and evaluated each other's proposals.  Then a final bibliography
(all this bibliography-ing gave me chances to remind them to request
interlibrary loan material immediately).  Then an "I-Search" paper, a
narrative of their research.  Then the final, argumentative paper, and then
an oral presentation of it.
 
Plagiarism was next to impossible, because they had to do so many things
with their research, much of which was peer-reviewed.  The papers were
pretty good, because the students had some expertise in thinking and
writing about their topic before they did the final paper.  The focus of
the course was on how scholars REALLY USE their research--i.e. mining the
same body of research for several papers of growing sophistication,
looking at any problem as part of an ongoing scholarly conversation or
debate,  finding sources in the Works Cited of other sources as a way of
seeing the field.  The students appreciated the chance to use their
materials in different ways and the way the course was structured to make
impossible a last-minute, last-ditch search for sources.  The scholarly
apparatus (Citations and Works Cited) were easy, because all they had to do
was cut and paste from bibliographies submitted earlier.
 
 
This was the only research writing course I've ever taught that I could
stand.  When I first started teaching, I taught outlines and note cards and
the Reader's Guide--none of which I used in my own writing--and the papers
were, frankly, dumb.
 
 
98 -0500, you wrote:
>Here at Texas Tech, my colleagues Fred Kemp and Linda Myers and I are
>dealing with these questions as we are beginning a revision of the standard
>syllabi for both of our FYC classes, the second one being "the research
>paper" course. (We have a three-year cycle with our textbook adoptions and
>our syllabi.)
>
>The research paper course has captured my interest in particular as I've
>been reflecting on what the value of research papers are (to students, the
>library, the TAs, WPAs like myself, etc). Honestly, there are days when I
>feel like this course should be called "library hunt for those 12 required
>sources." It's depressing, but somehow this course retains that formulaic
>quality despite our best efforts. And, I don't think our program is alone
>in this. As I see it, the other common problem with this course the "Argue
>the Controversies" approach in which students (on their own or with a
>teacher's encouragement) come to feel that only the most controversial
>issues will yield them the most words to write about.
>
>I'd like to hear from other people about how they've tried to discourage an
>overly formulaic approach and/or an approach that focuses on controversies
>in their program's curricula.
>
>For myself, I've been looking for rhetoric textbooks that focus on writing
>arguments. Books like Annette Rottenberg's _The Structure of Argument_ and
>NAncy Wood's _Writing Arguments_.  (Other suggestions would be very
>welcome!) These books might help us develop a syllabus that centers on
>introducing students to a vocabulary for talking about how arguments do and
>don't work on them and how to construct their own arguments in ways that
>acknowledge that most issues in our lives are rarely clear-cut or black and
>white.
>
>Kate
>
>
>^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
>Catherine G. Latterell                           phone: (806) 742-2521
>Associate Director of Composition                email: cgl@ttu.edu
>Department of English                            fax:   (806) 742-0989
>Box 43091                                        www: http://english.ttu.edu/
>Texas Tech University
>Lubbock, TX 79409-3091
>^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
>
>
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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Two ammendments to my previous post:
 
1)  The research writing course is a second course, after the first year
composition courses--taken by students ranging from first year to seniors
(ideally, it's supposed to be taken by sophomores, but . . . ).
 
2)  The book on research writing I like the most is THE CRAFT OF RESEARCH,
by Wayne Booth, Gregory Colomb, and Joseph Williams.  It is heavily
weighted toward academic research and writing--but, hey, that's the kind of
research I know the best and do the most.  I haven't used it in a class,
though.  In my research writing class, I used only the book of readings, a
handbook (Hacker), and Crump and Carbone's handbook of research on the
computer.  I didn't want to use a "how to do research" book, preferring
instead to draw on my own experiences.  Also, I think that writing teachers
like to read books about writing.  Students do not, and so do not read
them, unless you set up quizzes and stuff on the books, which I just did
not want to get bogged down with (or is that "down with which I did not
want to get bogged")
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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Research-based writing, in the hands of unthoughtful or poorly prepared
teachers, readily becomes the most barren of formulaic and dull exercises that
produces papers that are, in Linda's words, dumb. But when we concentrate
primarily on the intellectual/cognitive activities of gathering, evaluating,
synthesizing, and using information from a variety of sources, teaching
research based writing could be one of the most important things we do. We can
argue about how long the paper should be or how we break the process down into
steps. But the key element is to make students conscious of the process of
research as the process of gaining sufficent command of new knowledge to make
use of it in public discourse.
 
I have always found it a complex question to consider whether we should
encourage students to do research on something they are already interested in
(which sometimes turns up that old high school paper) or help them learn how
to attack a subject about which they know little and learn how to get
interested (since that is often what they have to do in other college courses
or as professional writers). Any thoughts?
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Dear Kathryn,
 
 
It is curious that so many of the responses to your inquiry stressed the
involvement of the student with the subject matter.  This is something
that Ken Macrorie was getting at close to thirty years ago, and it is why
textbooks such as Searching Writing were produced.  No one likes to go
through what is merely a long exercise in formal skills if there is no
sense of its context and purpose.
 
For this reason, I have tried to stress not the research "paper" but the
research "project."  The idea is to have students become involved in an
activity of search, collection, discovery, and integration regarding the
ideas and information in a subject that interests them and may be explored
effectively with academic resources.  The research project should
generate a knowledge base from which the student can produce a number of
different explorations, examinations, and representations of that
knowledge.  The research project can, when in process, allow for
production of a research journal, as well as short progress reports.  The
project should begin as early as possible in the semester, perhaps
generating some of the shorter papers during the first half of the
semester.  During the second half or final third of the semester, the
student will concentrate on developing several possible "presentation
pieces" that might include a series of short papers, a longer paper, an
annotated bibliography and review of the research, an oral presentation,
or a multi-media presentation (I have had ambitious students who checked
out a video camera from the IMC and did on-camera interviews with
university officials as part of their in-class presentation).  Students
must produce a volume of work that would be the equivalent of more than
just the traditional long research paper, and most seem willing to do so
if they are involved with the process of the research and genuinely
interested.  A certain amount of writing is required, but it may be in the
form of a series of shorter papers that explore different aspects of the
research.   Sequencing the stages of the process becomes fundamentally
important and can be difficult.  Getting students to make an honest and
thoughtful commitment to a subject that will carry them through the course
is also difficult.  The latter problem can be solved by using early
writing in the course to explore interests.  One of the problems with the
traditional approach to research papers is that, no matter what results
the research might produce, the students are always encouraged to write a
forensically inspired brief demonstrating the validity of a position.
Research doesn't often come out so clearly, and it might be helpful to
allow students to adapt the form of the writing/presentation to the actual
results of the research.  It is the desire to produce a specific form of
research-based writing that tends to channel the students into activities
that become cliched and superficial.  The question always has to be, "What
is being learned through these activities?"
 
As for length, it has often occurred to me that the one thing we rarely
teach students to do is to write at length without depending on sources.
This is a useful ability and genuinely helps a writer to develop a more
comprehensive grasp of writing and revising processes.  Many argue that
fycomp students have little to say, but I find that position based more on
a frustration that grows from being unable to communicate with fycomp
students.  Maybe we need to teach people to write short papers w/o
sources and long papers w/o sources before we teach them to write
source-based papers of either length.  Perhaps we should teach them to
write shorter papers in one course, longer in another.  Time, of course,
limits us.  The long research paper (2000-4000 words--pages mean nothing
with today's printers) is a way of integrating a variety of writing skills
learned in writing shorter papers.  The use of sources is both needed for
later work in advanced courses (and sometimes elsewhere) and it also
serves as a structural aid, giving students the confidence to believe they
can write a longer paper (which often intimidates them).  So, I think that
the longer, source based paper can be quite useful in the context wof a
well-constructed, carefully sequenced course the involves a comprehensive
research project.  If it is merely the old 12-sources and a thesis and
you're done exercise, of course it is relatively superficial and limited.
 
Finally, I recommend the sequenced course structure described above when
working with our graduate student instructors, but I don't mandate it.  I
try to leave them enough flexibility to address the course goals in ways
that work for them as instructors.  However, one of the course goals is to
engage students in a research project of significant scope that generates
more than merely a traditional, long paper from sources.  The goal is to
help students learn how to do effective research that leads to a knowledge
base.  The goal is also to use this base as a ground from which to address
the rhetorical challenges of how to share the results of research in a
meaningful way with audiences in academic, professional, and/or public
discourse settings.
 
 
Sincerely,
 
Vincent Casaregola
Writing Program Director
Saint Louis University
casarevg@slu.edu
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>I'd like to hear from other people about how they've tried to discourage an
>overly formulaic approach and/or an approach that focuses on controversies
>in their program's curricula.
 
There's a *great* article that explains exactly how to do this:
 
Lynch, Dennis, Diana George, and Marilyn Cooper.  "Moments of Argument:
Agonistic Inquiry and Confrontational Cooperation." College Composition and
Communication.  48.  (February 1997): 61-85.
 
 
Trish Roberts-Miller  engpat@showme.missouri.edu  redball@mindspring.com
                http://www.missouri.edu/~engpat
"Don't forget that your soul sticks to you if you stick to it; but the
world has a way of slipping through your fingers.'"  (GBS)
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At 11:53 AM 1/15/98 -0600, Vincent Casaregola wrote:
 
>For this reason, I have tried to stress not the research "paper" but the
>research "project."  The idea is to have students become involved in an
>activity of search, collection, discovery, and integration regarding the
>ideas and information in a subject that interests them and may be explored
>effectively with academic resources.
 
This sounds like a research writing course, not a first year composition
course.  We've got two issues spinning around here:  first, the value of
teaching a research writing course, and second, the value of having a
research paper as part of (or the culmination of) a first year composition
course.  I'm not sure about the value of having a research writing course,
but I am pretty sure that you can't tack a research paper onto fyc and do
much more with it than many students will have already done in high school.
 
I don't like having a research paper in a first year comp course, although
all my fyc papers involve using sources (and teach basic citation and
documentation strategies).  The crucial thing in fyc, when dealing with
sources, is for students to learn to quote or summarize accurately--so as
not to distort the source--and to distinguish what the source is saying
about the topic from what the student thinks about the topic.  That's hard
enough to do without having to find sources, assess their value and
relations to each other, and employ them in an argument.
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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Stuart,
 
We use Filemaker for the MacIntosh.  It works well.  If you have a windows
OS, try Access.
 
At 08:43 AM 1/15/98 -0700, you wrote:
> I apologize if this query has already appeared on the discussion list, but
>does anyone know of any class scheduling software?  I have 70 plus people
>with complicated schedules I need to provide teaching assignments.
>
>Stuart
>
>
>"Question Celebrity"
>    * * *
>Stuart C. Brown
>Department of English, Box 3E
>New Mexico State University
>Las Cruces, NM 88003
>(505) 646-2413
>
D'Ann George
Writing Program Director
Essex Community College
7201 Rossville Blvd.
Baltimore, MD 21237
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The best way I have ever heard of teaching research papers (actually entire
courses based on the concept of inquiry that spins off various papers in various
genres) is described and supported in a forthcoming textbook by David Jolliffe
titled _Writing in the College Years: Inquiry and Genre_.  David has described
his "inquiry contract" method before on this list and has spoken about it at
conferences. David, if you're listening, have at it.
 
Chris Anson
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Chris M. Anson
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
207 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846 (voicemail)
(612) 626-2294 (fax)
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Here's what I do with the inquiry contract:  I ask students to propose the
subject they would like to inquire into and write about, and I get from
them a brief "contract proposal" that names the subject, explains why it's
important for them to write about it, says two things they already know
about the subject, and sets out two questions they're pretty sure they
need to answer.  Then I teach them how to keep a inquiry/research journal
and I ask for X number of entries over the course of the term.  After
these two preliminary projects, I ask them to do one of two kinds of
papers, either an oral history/interview with someone who has a unique
perspective on their subject or an annotated bibliography/bibliographic
essay about their preliminary reading.  That project then leads to an
exploratory essay about their subject, in which they examine status quo
thinking about it, identify problems with the status quo, propose more
than one alternative to it, and then explain benefits and drawbacks of
each proposed alternative.  Finally, then, they write a paper that again
takes one of two forms:  Sometimes I ask for a traditional, "academic"
critical paper, the thesis of which has grown out all their previous work
on the subject; at other times, I ask for a "working document"--an op-ed
column, an open letter, a brochure, etc.--that aims to address a specific
group of readers outside the university and influence their thinking and
actions in regard to the subject.
 
Thanks for the kind words, Chris.  I have to do final revisions on
"Writing in the College Years" next month.  Who was it who said, "Writing
is easy--all you do is stare at the page until the drops of blood begin to
appear on your forehead?"
 
David Jolliffe
DePaul University
 
On Thu, 15 Jan 1998, Chris M. Anson wrote:
 
> The best way I have ever heard of teaching research papers (actually entire
> courses based on the concept of inquiry that spins off various papers in various
> genres) is described and supported in a forthcoming textbook by David Jolliffe
> titled _Writing in the College Years: Inquiry and Genre_.  David has described
> his "inquiry contract" method before on this list and has spoken about it at
> conferences. David, if you're listening, have at it.
>
> Chris Anson
>
>
>
>
>
>
>
>
>
>
>
>
>
>
>
> Chris M. Anson
> Morse-Alumni Distinguished Teaching Professor
> University of Minnesota
> 207 Lind Hall
> 207 Church St. S.E.
> Minneapolis, MN  55455
> (612) 625-4846 (voicemail)
> (612) 626-2294 (fax)
>
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>Research-based writing, in the hands of unthoughtful or poorly prepared
>teachers, readily becomes the most barren of formulaic and dull exercises that
>produces papers that are, in Linda's words, dumb.
>-- David E. Schwalm, Vice Provost and Dean of East College
 
And books too, David--witness Dinesh D'Souza, whose heavily footnoted tomes
just won't stand up to even the kindest scrutiny.
 
My take on this question--Do 4-Year colleges still require research
papers--stems from my involvement with WAC faculty.  I see "research" as a
much broader topic than one might see it from the perspective of first-year
composition.  Basically, it boils down to "Are faculty requiring students
to write papers that incorporate the statements (oral or written), voices,
points of view, modes of thought, etc., of other people?"  And the answer
is an emphatic YES!!!!
 
The result is a research environment in which students are increasingly
being asked to perform "knowledge-making" tasks, and those tasks
increasingly mimic the kinds of writing tasks a biologist, an engineer, a
teacher, a historian, etc., find on the job.
 
The old-style research paper (7-10 pages, 12 footnotes, consisting of
entirely too much fact reporting and not nearly enough real engagement) can
die a welcome death, imho, but these newer kinds demand so much from our
students that we cannot seriously think of removing research from the
first-year composition curriculum.
Bill
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
                http://www.wsu.edu/~bcondon/
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We have moved in the direction that Tom Morrissey describes below, yet there
isn't as yet academic credit given for library orientation.  All students
are required to do it, however.  Also, librarians are assigned to individual
composition courses to help with search strategies particular to a class or
a student's projects.  The librarian is also a great resource for the teacher.
 
I also agree with Linda Bergmann.  We too have a one-semester comp course,
and in it, teachers are asked to include paraphrase, summary, quotation in
their writing assignments.  Students read a sequence of texts, synthesizing,
building a framework of ideas, and responding to readings.  They also quote
their peers' papers in their own and attach an "acknowledgement page," in
which they acknowledge the help of others.  The advantage is that the skills
they are learning are not for one big paper at the end of a course, but are
ongoing and repeated across several papers; those papers are tied tightly to
the questions of the course--questions that they are refining as they move
from text to text.
They have also all along been building a critical vocabulary for addressing
questions.  Finally, students acquire confidence, the belief that they have
something to say back to the authors and to each other about ideas.  My goal
is to integrate skills associated with the "research paper" into several
shorter papers (5-6 pages) across the semester.
 
Below I've snipped excerpts from Morrissey's and Bergmann's posts:
 
At 06:56 AM 1/15/98 -0500, Tom Morrissey wrote:
>Date sent:  15-JAN-1998 06:45:12
>
> What emerged was a 1-credit
>Library Skills requirement in which students are taught library research
>independent of freshman English. We reduced our requirement from a hefty
>research paper to the inclusion of documentation in several papers.
 
>The reference librarians do a far better job of teaching students how to use
>the library than we do, especially now since computerization has
>revolutionized the library.  The LIB requiremet applies to transfer
>students too, which is very good because 95% of them have already taken ENG
>101 but do not necessarily know how to do research, especially if they are
>from a school with a less automated library than we have.
 
Linda Bergmann responded:
 
I don't like having a research paper in a first year comp course, although
all my fyc papers involve using sources (and teach basic citation and
documentation strategies).  The crucial thing in fyc, when dealing with
sources, is for students to learn to quote or summarize accurately--so as
not to distort the source--and to distinguish what the source is saying
about the topic from what the student thinks about the topic.  That's hard
enough to do without having to find sources, assess their value and
relations to each other, and employ them in an argument.
 
 
 
 
 
 
 
 
 
Dona J. Hickey                        dhickey@richmond.edu
Director of Composition and WAC       http://www.richmond.edu/~wac/
English Department                    804-289-8302
University of Richmond, VA 23173
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Here at Eastern Oregon University, our students write/create
multi-genre/media research projects.  Our students choose topics that they
feel strongly connected to, do necessary research (we teach
library,internet and ethnographic methods), then create projects which use
a variety of writing strategies and other media.  The act of researching is
much the same as is done for more traditional projects, but the information
is used more creatively and strategically:  students have to make important
choices about the form and content of the project, and have to think rather
concretely about the purposes they want to accomplish and the effects they
want to have on readers.
 
One of our students, writing on Harry Houdini, wrote diary entries (from
the point-of-view of the student's own projected Houdini), correspondence
between Houdini and Arthur Conan Doyle, a totally weird pair of monologues
by
Houdini and his Water Torture Cell about their love/hate relationship, and
a number of other creative works, in addition to a more traditional
reflective essay about Houdini and the making of the project.  The project
also included found color posters for Houdini performances and newspaper
headlines that the student wrote to bridge gaps.  These helped to give the
whole project a sensational, cirus-like aesthetic.  The content of the
project explores pretty deeply Houdini's paradoxical feelings about his
vocation, the nature of illusion, and the possibility/impossibility of true
magic.
 
We trace the method we teach to writers such at Tom Romano, Gregory Ulmer,
and Gloria Anzaldua.  We feel this method fits really well into a world of
mixed media and literacies.  The students really enjoy it, and we think it
helps them to become much more sophisticated writer and thinkers. We
currently have a Prospetus for this approach with several publishers, and
are interested in making contact with other teachers who might be using a
parallel approach.
 
 
Rob Davis
Writing Program Coodinator
Eastern Oregon University
davisr@eou.edu
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We apologize to those who receive multiple versions of this posting.
Please feel free to forward this message as you wish to other individuals
and lists.
 
 
Postdoctoral Positions in Professional Writing at Purdue University
 
The department of English at Purdue University intends to award two or
three postdoctoral positions in the area of Professional Writing (i.e.,
business writing, technical writing, and/or computer-based publishing).
Ph.D. is required, but area of emphasis is open.  Appointments are to
begin August 1998.
 
Postdoctoral  study in Professional Writing provides an opportunity for
recent Ph.D.s to develop qualifications in technical and professional
writing. With a rhetorical and critical approach to teaching, the program
emphasizes designing networked-based projects and curricula and online
writing instruction. Postdocs enroll in professional writing teaching
practica as well as graduate courses in professional writing theory,
computers and professional writing, and methodology; work with
professional writing faculty and graduate students on research and
teaching projects; and earn a doctoral-level secondary concentration in
technical and professional writing. Postdocs contribute to a new distance
education initiative in the Professional Writing Usability Lab designed to
address the question of how to teach distance education professional
writing courses. This initiative, which includes the development of online
short courses in professional writing, is directed toward traditional
students as well as alumni and corporate sponsors. Postdocs are also
encouraged to do guided research in their own area of interest.
 
Postdocs teach five sections per year of business writing in networked
computer classrooms (class enrolls a maximum of 20 students) and receive a
stipend of $22,000 per year for their teaching appointments, as well as
tuition remission for coursework. Typically, postdoctoral appointments are
for two years.
 
For further information about postdoctoral study in Professional Writing
at Purdue University, see our web page at
<http://addison.english.purdue.edu/postdoc>.
If you have questions about the postdoctoral position, contact the
Director of Professional Writing at (765) 494-3730, or
via e-mail at <postdoc@addison.english.purdue.edu>.
 
If you wish to apply, send
  o  application letter,
  o  CV,
  o  dossier, and
  o  evidence of teaching effectiveness (e.g., course evaluation data,
      sample syllabi and handouts, mentor/colleague evaluation)
 
to the Director of Professional Writing
Department of English, Heavilon Hall
Purdue University
West Lafayette, Indiana  47907.
 
Applications will be reviewed starting February 15, 1998 or until
positions are filled.  Purdue is an Affirmative Action, Equal Opportunity
Employer.
 
___________________________________________
Michele Simmons
msimmons@omni.cc.purdue.edu
 
Department of English
Purdue University
West Lafayette, IN 47905
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At Western Illinois University I have led a (partially successful) campaign to
drop the term "Research Paper" from our comp vocabulary.  Most of our students
have had to write something called a "research paper" in high school--usually a
lengthy report of what various authors have said on a subject.  No amount of
insistance on my part that the "research paper" in my college class is
different seems to be able to break them from that earlier model.  So I prefer
not to use the term at all.
 
On the other hand, I also take the stand that research is essential to *all*
writing--even personal narratives require research into our memories.  Writing
and learning are inter-related; sometimes we can use things we've learned
already and sometimes we have to actively set out to learn some new things.
Depending on the rhetorical context for the writing, the sources from which
we've learned the stuff can be reported informally or with a variety of
documentation conventions.
 
Bruce
 
 
Bruce Leland
Western Illinois University
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I've been mulling over research writing for a year or so, so it's terrific
to read about others' ideas on the list.
I'm not teaching a rw course this year, but will teach at least two next
year, each linked with a different course (that is, students in the rw
course will also be in another course together).  In the fall, the course
is paired with one in Medieval and Renaissance history; in the winter, a
History of Technology course.
 
One of the ideas I've been wrestling with for both courses is that of
helping students understand research as a fairly subjective process - that
just because something is in text form (in a journal or book, on tv, in a
film, whatever) it doesn't mean that it doesn't have a particular
perspective, and all research is someone's reading of a particular thing.
To get at this in the rw course, I'm going to borrow an approach from the
historiographer Gene Wise which he called the "perspectivist" approach to
history. Wise uses _The Sound and the Fury_ to demonstrate it - the idea is
that researchers look at a single event from multiple perspectives in order
to understand it; that by looking at it from this multiplicity of
perspectives it's possible to get a fuller picture of it.  In the rw course
linked with the medieval/renaissance history course (the only one I've
thought about much so far, and not _that_ much), I'm going to use Simon
Schama's _Dead Certainties_ (a GREAT book, if people haven't read it), part
of Wise's book _American Historical Explanations_ (also a terrific and very
accessible book), part of a book by the medieval historian Norman Cantor
called _Inventing the Middle Ages_, and some primary source texts that
offer multiple perspectives on a couple of events/people/things (haven't
figured out what those will be yet).
While we talk about research in/through these texts, students will develop
their own research projects (and we'll shift entirely to their projects
about halfway through the semester, of course - maybe earlier).  At the
same time, I happily swipe a strategy that my colleague Marcy Bauman uses
in her on-line research writing course.  Marcy does/I will define different
kinds of sources students need: general, academic, popular, on-line,
non-traditional, whatever.  (Haven't defined those categories thoroughly
yet, obviously, although Marcy has...).  Then, students choose one
"category" to focus on a week, and find/summarize and critique articles or
chapters or whatever from each source (they'll have a basis for doing this
because they'll do similar things, and more, during the portion of the
course where we're discussing the construction of research with/in the
texts that I've chosen).  Those summaries then get discussed among
students, serve as the basis for annotated bibliographies, get used in
whatever papers they construct themselves.  Students will also write short
papers about the process through which they find/construct this stuff
themselves (sort of meta-commentaries - more along the lines of Ulmer's
mystory than an I-Search approach), which will ultimately get incorporated
into the research paper, too (I hope). Ultimately, the idea is that they'll
"master" rw skills they can take to other courses (summarizing,
paraphrasing, library research, how to put together an extended essay
incorporating secondary sources around a topic of their own choosing, etc.)
and understand the process of doing all of this, which will both help
develop their own critical thinking and help them create an evaluative
framework for looking at other research, too.
 
We'll see if it works, of course :-).
-Linda
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I forgot to mention yesterday that we have a library orientation online.
I'm not crazy about it.  Frankly, neither are the students from all
reports.  I've told the librarians this and they have asked us to be
patient since it is a new project.  I am a real fan of librarians so I'll
behave and support them on this endeavor for, well, a semester or two
longer.  If anyone wants to visit it, just do a quick search for UNLV and
then click at the library station.  The students must take this
"mini-course" in 102.  I'd like them to do it in 101 and take another one
that is much more difficult in 102.  Time and money dictate the ability to
do this at the expense of solid pedagogy.  What else is new?
 
 
_________________________________________________________________________
Susan L. Taylor                         University of Nevada Las Vegas
Director of Composition                 4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455018
Fax: (702) 895-4801                     LV, NV 89154-5011
 
        "When I dare to be powerful -- to use my strength in the service
         of my vision, then it becomes less and less important, whether
         I am afraid."  --- Audre Lorde
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Like Linda Adler-Kassner, I teach a writing class linked with a history
course.  I've found that her perspectivist approach to history and
research is appreciated by students, even first-year students.  A
research assignment that worked well for me last semester runs parallel
to hers.  Students select one paragraph (no more) from their history
text, which is Alan Brinkley, The Unfinished Nation (McGraw Hill), a
one-volume history of the U.S.  Then they do their own research on the
topic of the paragraph (say, the dropping of the bomb on Hiroshima and
Nagasaki).  Then they write an essay presenting the material that
Brinkley leaves out, analyzing his "perspective," and ending with their
own re-write of Brinkley's paragraph.  I've received some terrific work
with this assignment, from first-year students.  A book I like to use
along with it is James W. Loewen, Lies my Teacher Told Me:  Everything
Your American History Textbook Got Wrong (Simon & Schuster).  Rich
Haswell
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RETHINKING BASIC WRITING:
CCCC '98 All-Day Workshop
 
        On Wednesday, April 1, the Conference on Basic Writing will host
an all-day workshop focusing on issues critical to the field of Basic
Writing, with the intention of giving Basic Writing professionals a
setting in which to discuss emerging areas of interest. The workshop,
"Rethinking Basic Writing," will feature presentations and break-out
sessions on a wide range of topics.  These will include the impact that
varied institution-specific profiles of basic writers can have on
curricular design, the use of portfolios in basic writing classes, basic
writing pedagogy for second-dialect and second-language learners, the
emerging field of working-class studies as it applies to basic writers,
and the increasing need for basic writing programs to launch public
relations campaigns that educate and inform the general public and the
local legislature.
 
The workshop presenters come from some of the most successful basic
writing programs in the country.  Here's a preview of our speakers and
their presentations.
 
William Jones, Rutgers University, "Teaching the Basic Writers among Us:
Profiles and Approaches";
Kathleen Yancey, University of North Carolina-Charlotte, "Using
Portfolios in the Basic Writing Classroom";
Gary Tate, Texas Christian University, "Using Working-Class Literature
in the Basic Writing Classroom";
Terrence Collins, University of Minnesota, "Basic Writing Programs and
Access Allies: Finding and Maintaining your Support Network";
Kate Mangelsdorf, University of Texas at El Paso, "Second
Language/Second Dialect Students in Basic Writing Classrooms."
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For all those who requested in late December the list of questions that
have guided the recent interviews that Ruth Fischer and I conducted
with all chairs and undergraduate coordinators as part of our ongoing WI
assessment, here's the list.  Thanks for your patience.  Note that these
questions guided the interviews, but we usually departed from the list
during the interviews to pursue areas of particular interest that came
out in conversation.
 
1)     How many sections of WI courses are currently being taught?
       Who is teaching them?
 
2)     Who has taught your WI courses in the past?
 
3)     How are faculty selected to teach your WI courses?
 
4)     Based on the stated criteria for WI courses, how do you think your faculty are meeting
       these criteria?
 
5)     What kinds of training  do you provide faculty new to WI  courses?
 
6)     What kinds of ongoing faculty development dealing with WI courses do you currently
                     have?
 
7)     What kinds of successes have your WI faculty reported?
 
8)     What kinds of problems have your WI faculty reported?
 
9)     What kinds of support do you think your faculty need in order to do a good job of suing
writing in their teaching and helping students improve their writing?
 
10)    The WAC Program regularly sponsors three different kinds of faculty development,
namely the Brown Bag workshops, the newsletter Writing at Center, and the WAC web page.
How    have each of these been useful to your faculty?  How could they be made more useful?
 
11)    What additional kinds of help do you think might be provided by the WAC Program?
 
12)    Has your faculty reported any sense that student writing and/or learning have been
       improved because of their participation in WI courses?
 
13)    What have been the student responses to their WI courses?
 
14)    Who among your WI faculty who have had notable successes/problems and/or who has
       voiced definite opinions might we talk with further?
 
15)    How much writing goes on in your department?  What kinds of writing, as in how much
       electronic writing?
 
16)    Do you think the WI requirement serves a purpose that is not already being met by
       teachers in your curriculum?
 
17)    The WAC committee and the Faculty Senate are currently reviewing the WI requirement.
       Are there any changes in the requirement that you would suggest?
 
18)    How have you used the Writing Center?  How can the Center help you
and your colleagues?
 
 
Chris Thaiss
Director, WAC and English Composition
Mail Stop 3E4
George Mason University
Fairfax, VA 22030
 
(703) 993-1196
 
Home Page: http://mason.gmu.edu/~cthaiss
WAC Program Home Page: http://www.gmu.edu/departments/wac
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>From: Linda Adler-Kassner <adlerk@UMICH.EDU>
 
>One of the ideas I've been wrestling with for both courses is that of
>helping students understand research as a fairly subjective process - that
>just because something is in text form (in a journal or book, on tv, in a
>film, whatever) it doesn't mean that it doesn't have a particular
>perspective, and all research is someone's reading of a particular thing.
 
Jane Tompkins' essay, "Indians:  Textuality, Morality, and the Problem of
History," (rpt. in WAYS OF READING) is a great one for getting students to
see that all research comes from a perspective (both cultural and
individual), but that seeing that there is a perspective does not
necessitate out and out relativism.  I used it at the beginning of my
research course, even though its subject matter was completely different
from ours; and then had the students re-read it near the end of the
semester, to think about the perspective of their onw research.
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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I'm in search of materials (including your own thoughts) which describe
various ways in which first-year composition *programs* function--or might
function--within four-year, liberal arts universities.  If you can help me
out, I'd be grateful!
 
 
___________________________________________________________________________
Donna Nelson-Beene                      dnelson@bgnet.bgsu.edu
Director, General Studies Writing Program
Department of English
Bowling Green State University          419/372-7885
Bowling Green, OH 43403                 Fax 419/372-0333
___________________________________________________________________________
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We adapted data-perfect for scheduling purposes.  I can have it print out
schedule by faculty, room, time, etc.  Makes things a lot easier on everyone.
C Hult
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>I'm in search of materials (including your own thoughts) which describe
>various ways in which first-year composition *programs* function--or might
>function--within four-year, liberal arts universities.  If you can help me
>out, I'd be grateful!
 
That's a pretty broad question, Donna.  Could you elaborate on it a bit for us?
Thanks,
Bill
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Thanks to everybody who sent sources and ideas for teaching research papers
in first-year writing. At our community college, students are routinely
writing 5-to-10-page research papers for transferable courses like
psychology, history, and education as well as for professional and
occupational courses. The folks taking police training classes, for
example, do research papers, and their teacher (capt. of a local precinct)
encourages them to visit the writing center for a draft consult.
 
We have an English department requirement for first-semester instruction in
research and in writing an essay that incorporates research but we also
have a fair amount of flexibility so that some of us assign a few short
papers, others a single long paper. Collaboration with librarians has been
especially helpful; at the sessions with the librarians, students not only
get research advice from specialists but also get advice about evaluating
print and Web resources--so we can concentrate a little more on the
writing. We spend about a fourth to a third of a sixteen-week semester on
the research project.
 
My students have responded fairly well to a community-based topic that
leads them to local publications and requires interviews with local experts
as well as to studies of other communities' handling of similar problems
through journals, newspapers, online resources, and an occasional book.
Students tend to pick a topic they have an interest in and sometimes a
stake in; they usually know a little about it but not a lot, so they learn
from the project. So do I--plus I get some varied reading since the hot
topics keep changing--formerly the Lake Gaston pipeline and riverboat
gambling on the Elizabeth River but more recently local agencies' responses
to welfare reform and the role/treatment of women or gays in the military
(we have several bases here).
 
I appreciate all your experiences and tips and plan to adopt some of them.
 
Donna
--
Donna Reiss <tcreisd@vb.tc.cc.va.us>
English-Humanities Division, Tidewater Community College
1700 College Crescent, Virginia Beach, VA 23456
NOTE NEW PHONE PREFIX  phone 757-321-7364  fax 757-427-0327
http://www.tc.cc.va.us/tcresourc/faculty/tcreisd/
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I have been much amused by the discussion of research papers.  The problem
is serious enough, but the discussion is a repetition of what I heard in
chitchat of the 40s and 50s--as well as in later decades.  Some issues
don't die.
        The point is how we acquire and process knowledge.  If exercises
deal merely in formats of discovery, the exercises will be sterile and
the students will be put off.  We want young people to know how to acquire
information, to be able to evaluate what they discover, and to be able to
report their interpretation of what they have.  That may or may not be a
"research" paper as the task is commonly undestood.  It may involve
libraries, but it also may require controlled observations or even
personal discourse. It may appear to be scholastic or academic but it also
may in exterior form be "personal." The final question, whether vocational
or liberal artsy, is whether they have encountered a reliable means of
discovery and whether their report is convincing.  How one justifies that
particular assignment to colleagues in other departments is a local
matter.      Peace  jix-
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Dear Colleagues,
 
I'd like to second Stuart Brown's request for information regarding scheduling
software that can help relieve some of the nightmare of having to schedule
people for classes.  I schedule more than 90 GAs each semester, and as many of
you know too well, doing so takes many hours.
 
I have investigated the possibility of using programs like Access and Schedule
Plus, but those programs are primarily for database management and personal
scheduling.  (Access, from what I understand, makes it easier to manipulate data
once a schedule has already been determined.)  I'm looking for software that
would allow the user to plug-in variables regarding teaching preferences,.
preferred times, schedule conflicts, rooms, etc., and then would compile various
scenarios.  I've been told that one might find ads for such software in
construction trade journals, but I haven't had the time to investigate that yet.
 
Is this a pipe-dream, or does such a thing exist?
 
Dave Blakesley
 
 
> > I apologize if this query has already appeared on the discussion list, but
> >does anyone know of any class scheduling software?  I have 70 plus people
> >with complicated schedules I need to provide teaching assignments.
> >
> >Stuart
> >
 
 
 
--
************************************************************************
David Blakesley
Director of Writing Studies in English
Southern Illinois University-Carbondale
 
Visit the Virtual Burkeian Parlor (home of "Burke-L") at
 
http://www.siu.edu/departments/english/acadareas/rhetcomp/burke/index.html
 
************************************************************************
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for what it's worth
 
nearly every first year legal writing program includes instruction in
research and requires writing from that research.  non-research-based
writing is generally of little value in the law either for practitioners or
academics.
 
Cheers,
Steve
 
Steven D. Jamar
 
President, Legal Writing Institute
 
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
The more you know, the more you know you don't know.
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The CCCC Computer Connection invites you to present an informal session
relating to computer use.  Sessions will be held on Thursday (April 2) and
Friday (April 3) and may include any of the following:
 
*  composition software, either currently in use or under development,
*  internet or WWW courses or classroom activities,
*  uses of computers in the classroom or for research.
 
We will provide both IBM and Macintosh platforms for your use.
 
In addition, the Computer Connection will include software for testing by
conference participants.
 
To schedule your presentation or demonstration, please contact Joyce
Simutis <simutisj2@uofs.edu> by March 1, 1998.
 
Please pass this invitation along to any educators who will be attending
CCCC in Chicago.
 
Thanks.
 
Joyce Simutis
Director of Composition
University of Scranton
simutisj2@uofs.edu
717.941.7905
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Donna sort of casually mentions what strikes me a major feature of her
class--research into local issues. A FYC research project is doomed,
especially if i is an argument of some sort, if the writer undertakes some
humungo topic like "global warming," "capital punishment," "women's rights,"
and the like. Most arguments are written about smaller local issues in which
real people are likely to have a real investment. Varied types of research are
possible, and the likelihood of plagiarism is about zip. I think the most
successful research project I ever did was a class project on Mesilla Valley
wines. There actually is lots of material but none of it is indexed in the
RGPL. The students actually produced something of value. Cool.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Re: David's comment about local projects - many of the service-learning
classes I've taught (and the ones I know about that others have done, as
well) were rw classes - some great papers there, too, because students were
pretty invested in the subject of their papers (which always grew out of
their service experiences) by the time they wrote them.  Actually, there's
a great essay that mentions some of this by Gay Brack and Leanna Hall, both
of ASU, in our service-learning book.
 
After that plug, though (which I wholeheartedly mean), I have to say that I
don't think having students write about local stuff is the _only_ way for
them to "produce something of value."  I'm thinking partly of the rw course
I'm teaching next fall (linked with the medieval/renaissance history course
that I wrote of a couple of days ago), partly of past courses.  Part of
what we can do in these courses is help them discover how to produce that
"something of value" by linking maybe-not-so-local things to
themselves/their communities/something that matters to them in important
ways.  Those papers on global warming, women's rights, etc., are ones I try
to steer students away from like the plague, but I have had students write
some very cool papers on, for ex., popular culture subjects - always making
the case in the paper about why this is important, what it has to do with
their experiences, etc. (These are actually the kinds of papers they
produce in the s-l courses I alluded to above - grounded in local site
issues, but perhaps about larger ones, too.)  They don't do this in
uncomplicated ways, and I encourage them to keep up the running dialogue
between why they thought this was important in the first place, and what
they see in it.  After all... this is what we do when we do research.
-Linda
 
>Donna sort of casually mentions what strikes me a major feature of her
>class--research into local issues. A FYC research project is doomed,
>especially if i is an argument of some sort, if the writer undertakes some
>humungo topic like "global warming," "capital punishment," "women's rights,"
>and the like. Most arguments are written about smaller local issues in which
>real people are likely to have a real investment. Varied types of research
are
>possible, and the likelihood of plagiarism is about zip. I think the most
>successful research project I ever did was a class project on Mesilla Valley
>wines. There actually is lots of material but none of it is indexed in the
>RGPL. The students actually produced something of value. Cool.
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The idea of connecting field research to service/community service
experiences has intriqued us at St. Lawrence University. But we've
been cautious about the social/ideological implications of turning
subjects (people) into the objects of our academic projects, no matter
how useful.  One of the things we try to stress in our service learning
seminars (required of all students doing community service) is the
complex relations between the service "provider" and the service
"receiver."  We emphasize how these relations are complicated by
issues of class (we sit in a very poor rural area), race, and gender.
We also try to ponder "ethnographic" issues-- how the act of observing
affects both the observor and the observed.  We use the student journals
to examine these issues now.  We're somewhat cautious about implementing
something like "research projects," especially without direct attention
to matters of methods and ethics.
 
By the way, good to hear your voice Jix.
 
Richard Jenseth
Director of University Writing Programs
St. Lawrence University
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Wise words from Jix.  Thanks.  Let me relay the best idea I've ever heard
for a research paper, told me by Erika Lindemann: assign a family history
research project.  Students love it, they learn what they need to learn
about doing and reporting research, and they come out with a document they
and their families treasure.  --Ed White
 
 
On Fri, 16 Jan 1998, richard lloyd jones wrote:
 
> I have been much amused by the discussion of research papers.  The problem
> is serious enough, but the discussion is a repetition of what I heard in
> chitchat of the 40s and 50s--as well as in later decades.  Some issues
> don't die.
>         The point is how we acquire and process knowledge.  If exercises
> deal merely in formats of discovery, the exercises will be sterile and
> the students will be put off.  We want young people to know how to acquire
> information, to be able to evaluate what they discover, and to be able to
> report their interpretation of what they have.  That may or may not be a
> "research" paper as the task is commonly undestood.  It may involve
> libraries, but it also may require controlled observations or even
> personal discourse. It may appear to be scholastic or academic but it also
> may in exterior form be "personal." The final question, whether vocational
> or liberal artsy, is whether they have encountered a reliable means of
> discovery and whether their report is convincing.  How one justifies that
> particular assignment to colleagues in other departments is a local
> matter.      Peace  jix-
>
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Under D. Jolliffe's reign at U Illinois at Chicago, another fine way to handle
this was hatched. He (or his minions, I can't remember who) suggested that a way
to teach the comp. 2 class (writing the research paper) was to teach it as a
discourse analysis class: students would investigate that rhetorical structure
of writing in their potential fields of study. I had a great time with it:
students would look seriously into the nature of discourse and produce
"original" work: who else, after all, has studied the ways in which metaphors,
say, are used in discussions of urban design?
 
David: can you say more? Or is this a distant memory?
 
Brad Stull
Director of the Undergraduate Writing Core
 
 
                               Rivier College
              A Catholic, Liberal Education for Social Justice
=========================================================================
Date:         Tue, 20 Jan 1998 08:58:15 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Jolliffe <djolliff@CONDOR.DEPAUL.EDU>
Subject:      Re: research papers
In-Reply-To:  <9801201430.AA23201@niagara.rivier.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I think I stole this idea from Lester Faigley, who might have appropriated
it from someone else, but at any rate, here's how it worked:  Students
found an article about a subject that interested them in the major journal
in their major field--say, for example, an article about capital
punishment in the Journal of Criminal Justice.  Then they would find an
article on the same subject from the same journal 10 years earlier, then
20, then 30, then 40, then 50, and so on.  Once they had assembled this
pile of six or seven articles about capital punishment from the Journal of
Criminal Justice, they could write a paper analyzing how the discourse
structure of the articles (everything from use of headings and subheadings
to use of first-person pronouns to use of active-vs-passive voice to
incorporations of calls for action at the end, and so on) had changed over
the years.  They could also use this stack of articles as the basis for
further research on some kind of critical paper about capital punishment.
This is a hard assignment for first-year students (I believe Lester
piloted it in one of Texas's ill-fated, junior-level
writing-in-the-disciplines courses), but good teachers like Brad can get
students to rise to the challenge.
 
David Jolliffe
DePaul University, Chicago
 
On Tue, 20 Jan 1998, Brad Stull wrote:
 
> Under D. Jolliffe's reign at U Illinois at Chicago, another fine way to handle
> this was hatched. He (or his minions, I can't remember who) suggested that a way
> to teach the comp. 2 class (writing the research paper) was to teach it as a
> discourse analysis class: students would investigate that rhetorical structure
> of writing in their potential fields of study. I had a great time with it:
> students would look seriously into the nature of discourse and produce
> "original" work: who else, after all, has studied the ways in which metaphors,
> say, are used in discussions of urban design?
>
> David: can you say more? Or is this a distant memory?
>
> Brad Stull
> Director of the Undergraduate Writing Core
>
>
>                                Rivier College
>               A Catholic, Liberal Education for Social Justice
>
=========================================================================
Date:         Tue, 20 Jan 1998 10:10:43 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         DAVID KLOOSTER 216-397-4585 <DKLOOSTER@JCVAXA.JCU.EDU>
Subject:      Video Tape Request
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
 
I'll be conducting a workshop for teachers in Eastern Europe in a couple of
months, and it occurs to me that a video of a writing workshop could be a
useful tool in helping teachers imagine new ways of approaching their work.
The teachers range from elementary grades to the university.  Since only a few
of them speak English well, it would help to have a video that is especially
rich visually and doesn't depend completely on a narrator.  Does anyone have
suggestions of tapes and sources?  Off-list replies seem appropriate for this
one.
 
David Klooster
John Carroll University
dklooster@jcvaxa.jcu.edu
=========================================================================
Date:         Tue, 20 Jan 1998 10:24:16 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Haswell <rhaswell@FALCON.TAMUCC.EDU>
Organization: Texas A&M University--Corpus Christi
Subject:      Re: Video Tape Request
Mime-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
David, on a comp workshopping video, I've got just the thing for you.
I've seen it, and it's good.  Susan Wyche shared in the production of
it, and she can give you the details:
 
<Susan_Wyche@monterey.edu>
 
Rich Haswell
=========================================================================
Date:         Tue, 20 Jan 1998 10:27:02 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Haswell <rhaswell@FALCON.TAMUCC.EDU>
Organization: Texas A&M University--Corpus Christi
Subject:      Comp/Rhet Phd Programs
Mime-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
I knew this once, but have forgotten.  Where can I access a list of
current Ph.d programs in rhetoric/composition (USA)?
 
Rich Haswell
=========================================================================
Date:         Tue, 20 Jan 1998 11:52:39 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Sabbaticals
 
We are reviewing our sabbatical policy at ASU East. While a sabbatical is the
largest grant most faculty are ever likely to get, it has come to be viewed as
an "entitlement" and there is very little accountability connected with it.
I'd be interested in sabbatical policies at other institutions that might help
us to address these concerns. I'd also be interested in any other strategies
various schools have devised to give faculty time away from classroom and
service responsibilities in order to concentrate on research/creative
activity/significant professional development. Since this may not be of
general interest, please respond off list. Thanks much.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 20 Jan 1998 13:59:11 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ben Mocini <bmocini@DAVENPORT.EDU>
Subject:      Personal Narrative and/or/vs. Text-based Writing -Reply
Mime-Version: 1.0
Content-Type: text/plain
 
Brad:
 
I'm not sure if I quite understand your problem; however, I think so.  Here
are a few comments which have lixiviated from my 29 years of
teaching
freshman composition.
 
There are two parts of the "imaginary" mind that come into play when
one writes:  There is the RECALL SECTION of the mind and there is the
analytical section.
 
Average college freshmen, excluding the "older" student, have read very
little. [unless your school only accepts the top 10% of high school
graduates]
 
I teach a 300 level composition course based on reading a fistful of
novels.  All essay writing is done in the classroom, thus direct quotation
is limited.  I find the "older" student has read more than the traditional age
student and has MORE ANALYTICAL power when it comes to critical
thinking about the universals represented in the novel by the author.  In
addition, the older student has more RECALL, experiences, etc. [more
classwork too in college or life] Thus, it seems that the traditional age
student can write better using the recall part of the mind.  We need to
work harder to get these students into the analysis often required when
one writes about literature.
 
The average age college students has been raised on television
cartoons, which all resolve in 8 minutes or less; then come those stories
which extend into 30 minutes, minus commercial time, and some
resolution is reached or the crisis extended for another week.  Now we
move into commercials interrupted by movies.  In short, not much mental
effort, and no real creativity, is beamed into those people before they get
to college.  Now, cometh the reading assignments in college of, say,
Crime and Punishment.  [I used that text when I taught high school and
really had fun but it took a long time for the kids to read, rightly so.]
These new reading assignments for most students take TIME, something
they have not devoted to reading very much.
 
I had a student tell me in class that in four years of high school he had
never had to read a novel.  A real shame!
 
The average novels read by my 300 level students is less than three and
most cannot remember the title of any of the three!
 
So, we face a dilemma.  One way to solve the problem, I have found, is
to break writing into its four college components:  Exposition, Argument,
Narration, and Description.  The focus for college papers is
Exposition/Argument; however, not to say that some narration and some
description can be applicable. {this happens when one quotes authority}
But, the focus of the paper remains expository/argumentative.
 
I have found students catch on quicker if clear explanations of college
writing in all modes is presented from class to class, ESPECIALLY USING
OLD STUDENT ESSAYS.  Students do understand other students' work.
 
Well, I've babbled on long enough.  I hope you find these words of some
help.
 
As the late Fred Allen said of someone:  "He writes so well he makes me
feel like putting my quill back in my goose."
 
Cheers,
Ben
 
bmocini@davenport.edu
=========================================================================
Date:         Tue, 20 Jan 1998 15:20:11 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Barbara Cambridge <bcambridge@AAHE.ORG>
Subject:      Re: Sabbaticals
MIME-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
Content-Transfer-Encoding: 7bit
 
David, IUPUI has a newly-established set of guidelines for sabbaticals
that addresses the issues with which you are concerned. Erwin Boschmann
would be able to furnish you a copy of the guidelines: his office is 355
N. Lansing St., Indianapolis, IN, 46202.
____________________________
Barbara L. Cambridge
Director, AAHE Assessment Forum
One Dupont Circle, Suite 360
Washington, DC 20036
(202) 293-6440 ext. 29
FAX (202) 293-0073
bcambridge@aahe.org
 
 
>----------
>From:  David E. Schwalm[SMTP:DAVID.SCHWALM@ASU.EDU]
>Sent:  Tuesday, January 20, 1998 1:52 PM
>To:    WPA-L@ASUVM.INRE.ASU.EDU
>Subject:       Sabbaticals
>
>We are reviewing our sabbatical policy at ASU East. While a sabbatical is the
>largest grant most faculty are ever likely to get, it has come to be viewed
>as
>an "entitlement" and there is very little accountability connected with it.
>I'd be interested in sabbatical policies at other institutions that might
>help
>us to address these concerns. I'd also be interested in any other strategies
>various schools have devised to give faculty time away from classroom and
>service responsibilities in order to concentrate on research/creative
>activity/significant professional development. Since this may not be of
>general interest, please respond off list. Thanks much.
>
>-- David E. Schwalm, Vice Provost and Dean of East College
>___ASU East--A New University for a New Century
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
=========================================================================
Date:         Tue, 20 Jan 1998 16:07:35 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor__Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: Sabbaticals
X-To:         "David E. Schwalm" <DAVID.SCHWALM@ASU.EDU>
In-Reply-To:  <WPA-L%98012011524190@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
David,
      While it is dated, I did a casual survey on sabbatical leave
policies in 1996 which covered 27 institutions in the US and Canada
(originally done for STLHE).  I reported to WPA-L since some the
respondents were here.  That means the report is in WPA-L archives, but
also in STLHE-L archives (on York University's server).  If it can't be
retrieved from either site, I believe I have the original file on a floppy
somewhere in my office.  I'll be happy to post it back to the list when I
locate it.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
---------------------------------------------------------------------------
> On Tue, 20 Jan 1998, David E. Schwalm wrote:
>
> We are reviewing our sabbatical policy at ASU East. While a sabbatical
> is the largest grant most faculty are ever likely to get, it has come to
> be viewed as an "entitlement" and there is very little accountability
> connected with it.  I'd be interested in sabbatical policies at other
> institutions that might help us to address these concerns. I'd also be
> interested in any other strategies various schools have devised to give
> faculty time away from classroom and service responsibilities in order
> to concentrate on research/creative activity/significant professional
> development. Since this may not be of general interest, please respond
> off list. Thanks much.
=========================================================================
Date:         Tue, 20 Jan 1998 16:19:50 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Nelson-Beene <dnelson@BGNET.BGSU.EDU>
Subject:      Re: The Role of  FY Comp Programs
In-Reply-To:  <v02130508b0e519a137cf@[134.121.50.183]>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
>>I'm in search of materials (including your own thoughts) which describe
>>various ways in which first-year composition *programs* function--or might
>>function--within four-year, liberal arts universities.  If you can help me
>>out, I'd be grateful!
>
>That's a pretty broad question, Donna.  Could you elaborate on it a bit
>for us?
>Thanks,
>Bill
 
 
Yes, yes.  I know this topic is incredibly broad and that it entails a host
of issues.  What I'm most interested in is 1) whether or not people
perceive a difference between the way composition should be taught in
liberal arts universities as opposed to other kinds of universities and 2)
whether there are models which have been particularly successful at liberal
arts institutions.
 
I'm not looking for detailed information or descriptions; rather, I'd  just
like to gather some opinions/brainstorming regarding these issues.
 
Again, any thoughts will be appreciated.  Thanks to those who have
responded off-list.
 
Donna
 
 
___________________________________________________________________________
Donna Nelson-Beene                      dnelson@bgnet.bgsu.edu
Director, General Studies Writing Program
Department of English
Bowling Green State University          419/372-7885
Bowling Green, OH 43403                 Fax 419/372-0333
___________________________________________________________________________
=========================================================================
Date:         Tue, 20 Jan 1998 16:37:02 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor__Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: Sabbaticals
In-Reply-To:  <Pine.GSO.3.96.980120155149.19381A-100000@dgs.dgsys.com>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
David,
      There is a copy of the file I mention below at:
 
                 <www.ttu.edu/lists/mbu-l/9604/0107.html>
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
----------------------------------------------------------------------------
> On Tue, 20 Jan 1998, Chet Pryor__Montgomery College-Germantown wrote:
>
> David,
>       While it is dated, I did a casual survey on sabbatical leave
> policies in 1996 which covered 27 institutions in the US and Canada
> (originally done for STLHE).  I reported to WPA-L since some the
> respondents were here.  That means the report is in WPA-L archives, but
> also in STLHE-L archives (on York University's server).  If it can't be
> retrieved from either site, I believe I have the original file on a floppy
> somewhere in my office.  I'll be happy to post it back to the list when I
> locate it.
>
>     Chet Pryor__Professor & Testing Coordinator__Montgomery College
>     Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
-----------------------------------------------------------------------------
> > On Tue, 20 Jan 1998, David E. Schwalm wrote:
> >
> > We are reviewing our sabbatical policy at ASU East. While a sabbatical
> > is the largest grant most faculty are ever likely to get, it has come to
> > be viewed as an "entitlement" and there is very little accountability
> > connected with it.  I'd be interested in sabbatical policies at other
> > institutions that might help us to address these concerns. I'd also be
> > interested in any other strategies various schools have devised to give
> > faculty time away from classroom and service responsibilities in order
> > to concentrate on research/creative activity/significant professional
> > development. Since this may not be of general interest, please respond
> > off list. Thanks much.
>
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
=========================================================================
Date:         Tue, 20 Jan 1998 15:03:57 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: Sabbaticals
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 01/20/98 13:30
 
Thanks, Barbara. I will follow up with Erwin Boschman.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 20 Jan 1998 18:25:01 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor__Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      The WPA Summer Conference -- Airfare News
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
     I thought I'd share what I found out while making airline
reservations today for the WPA Summer Conference in Tucson.  For me, from
Washington-Dulles to Tucson (7/9) and return (7/12), coach class, with a
Saturday night stayover costs:
 
                        Delta Airlines        $544
                        Continental Airlines  $503
                        America West Airlines $495
                        American Airlines     $483
                        United Airlines       $388
 
     I don't know about anyone else, but I find the range almost beyond
belief. Obviously, United (Dulles-Denver-Tucson) got our campus' business.
BTW, I understand the United Airlines fare mentioned above expires at
midnight 1/21/98.  It also probably won't be exactly the same for other
eastern seaboard cities.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
=========================================================================
Date:         Tue, 20 Jan 1998 19:57:39 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Theresa Enos <enos@U.ARIZONA.EDU>
Subject:      Re: The WPA Summer Conference -- Airfare News
In-Reply-To:  <Pine.GSO.3.96.980120181459.20666D-100000@dgs.dgsys.com>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Has anyone checked fares through Phoenix?  What about Southwest?  Fares
are so strange.  We have a visitor coming in tomorrow, flying straight
here on on, I believe, America West for $240 round trip.  And 2
weeks from
now someone flying here from Iowa (United) for $370!  I will never
understand airline fares.
 
On
Tue, 20 Jan 1998, Chet Pryor__Montgomery College-Germantown wrote:
 
>      I thought I'd share what I found out while making airline
> reservations today for the WPA Summer Conference in Tucson.  For me, from
> Washington-Dulles to Tucson (7/9) and return (7/12), coach class, with a
> Saturday night stayover costs:
>
>                         Delta Airlines        $544
>                         Continental Airlines  $503
>                         America West Airlines $495
>                         American Airlines     $483
>                         United Airlines       $388
>
>      I don't know about anyone else, but I find the range almost beyond
> belief. Obviously, United (Dulles-Denver-Tucson) got our campus' business.
> BTW, I understand the United Airlines fare mentioned above expires at
> midnight 1/21/98.  It also probably won't be exactly the same for other
> eastern seaboard cities.
>
>     Chet Pryor__Professor & Testing Coordinator__Montgomery College
>     Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
>
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
=========================================================================
Date:         Tue, 20 Jan 1998 09:46:24 MDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Clinton R. Gardner" <cgardner@ENGLAB.SLCC.EDU>
Organization: Salt Lake Community College
Subject:      Problems with MOOs
MIME-Version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
We are researching the usabillity of MOOs and MOO
interfaces.  Over the years we have had many conversations with
folks who object to the uses of MOOs.  We have had difficutly,
however, in finding any written critiques of MOOs.  At this time, we
are interested in hearing objections or reservations about using MOOs
in composition classrooms.  We would appreciate a frank discussion of
the problems that MOOs present with anecdotal examples.    Any
written resource information would be handy too.
 
Thanks!
 
--clint gardner & Mark Haas
+-+-+-+-+-+-+-+-+-+-++-+-+-+-+-+-+-+-+-+-++-+-+-+-+-+-+-+-+-+-+
Clinton Gardner (cgardner@englab.slcc.edu)
Writing Center Instructional Support Coordinator
Salt Lake Community College
Have you visited the SLCC Online Writing Center today?
http://www.slcc.edu/wc/
+-+-+-+-+-+-+-+-+-+-++-+-+-+-+-+-+-+-+-+-++-+-+-+-+-+-+-+-+-+-+
=========================================================================
Date:         Wed, 21 Jan 1998 01:14:08 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor__Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: The WPA Summer Conference -- Airfare News
X-To:         Theresa Enos <enos@U.ARIZONA.EDU>
In-Reply-To:  <Pine.A41.3.96.980120195348.46942E-100000@lucia.u.arizona.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Theresa,
        From Tucson, Southwest Airlines flies to San Diego, San Francisco,
Las Vegas, and Los Angeles -- not even to Phoenix -- nothing easterly.
Someone suggested flying into Phoenix, renting a car, and driving the 100
or so miles to Tucson.  That hadn't occurred to me, probably, because in
this part of the country, 100 miles can take one through four different
states.  The people at United told me that the airlines `charge whatever
the market will bear'.  They appear to be understating the situation.
 
        Anyway, I hope there's a movie on my flight. :-)
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
--------------------------------------------------------------------------
> On Tue, 20 Jan 1998, Theresa Enos wrote:
>
> Has anyone checked fares through Phoenix?  What about Southwest?  Fares
> are so strange.  We have a visitor coming in tomorrow, flying straight
> here on on, I believe, America West for $240 round trip.  And 2
> weeks from
> now someone flying here from Iowa (United) for $370!  I will never
> understand airline fares.
>
> On
> Tue, 20 Jan 1998, Chet Pryor__Montgomery College-Germantown wrote:
>
> >      I thought I'd share what I found out while making airline
> > reservations today for the WPA Summer Conference in Tucson.  For me, from
> > Washington-Dulles to Tucson (7/9) and return (7/12), coach class, with a
> > Saturday night stayover costs:
> >
> >                         Delta Airlines        $544
> >                         Continental Airlines  $503
> >                         America West Airlines $495
> >                         American Airlines     $483
> >                         United Airlines       $388
> >
> >      I don't know about anyone else, but I find the range almost beyond
> > belief. Obviously, United (Dulles-Denver-Tucson) got our campus' business.
> > BTW, I understand the United Airlines fare mentioned above expires at
> > midnight 1/21/98.  It also probably won't be exactly the same for other
> > eastern seaboard cities.
> >
> >     Chet Pryor__Professor & Testing Coordinator__Montgomery College
> >     Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
> >
>
> ----------------------
> Theresa Enos
> Department of English
> University of Arizona
> Tucson, AZ 85721
> 520-621-3371
> FAX 520-621-7397
> enos@U.Arizona.EDU
>
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
=========================================================================
Date:         Wed, 21 Jan 1998 07:52:22 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: The WPA Summer Conference -- Airfare News
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 01/20/98 23:16
 
If you want a car while you are at the conference in any case, then you might
save a heap o' cash by flying to Phoenix and driving to Tucson. Phoenix is a
major hub for Southwest and America West, and other airlines have major
service here. The drive to Tucson--a little over 100 miles--is a snap. It
takes less than 2 hours, involves almost no turns, takes you across no state
lines. I'll even loan you my trip-tape which tells you about the area you are
passing through on the trip (trouble is, it's a 55 mph tape, and the speed
limit has been raised to 75--and most people go about 85). For shoppers, there
are a couple of big outlet malls along the way. For Paula Jones fans, there
are a bunch a trailer parks in Eloy. And you may well want a car in Tucson
since there is really cool stuff to see in the area.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 21 Jan 1998 08:06:44 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: The WPA Summer Conference -- Airfare News
In-Reply-To:  <Pine.GSO.3.96.980121005355.24848A-100000@dgs.dgsys.com>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Actually, flying to Phoenix and renting a car is not that bad an idea.
I've done it many times.  The drive is pleasant with a 75 mph speed limit
most of the way.  If you do this, be sure to get a travel agent to reserve
your car; you can save up to half the cost that way.  --Ed White
 
On Wed, 21 Jan 1998, Chet Pryor__Montgomery College-Germantown wrote:
 
> Theresa,
>         From Tucson, Southwest Airlines flies to San Diego, San Francisco,
> Las Vegas, and Los Angeles -- not even to Phoenix -- nothing easterly.
> Someone suggested flying into Phoenix, renting a car, and driving the 100
> or so miles to Tucson.  That hadn't occurred to me, probably, because in
> this part of the country, 100 miles can take one through four different
> states.  The people at United told me that the airlines `charge whatever
> the market will bear'.  They appear to be understating the situation.
>
>         Anyway, I hope there's a movie on my flight. :-)
>
>     Chet Pryor__Professor & Testing Coordinator__Montgomery College
>     Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
> --------------------------------------------------------------------------
> > On Tue, 20 Jan 1998, Theresa Enos wrote:
> >
> > Has anyone checked fares through Phoenix?  What about Southwest?  Fares
> > are so strange.  We have a visitor coming in tomorrow, flying straight
> > here on on, I believe, America West for $240 round trip.  And 2
> > weeks from
> > now someone flying here from Iowa (United) for $370!  I will never
> > understand airline fares.
> >
> > On
> > Tue, 20 Jan 1998, Chet Pryor__Montgomery College-Germantown wrote:
> >
> > >      I thought I'd share what I found out while making airline
> > > reservations today for the WPA Summer Conference in Tucson.  For me, from
> > > Washington-Dulles to Tucson (7/9) and return (7/12), coach class, with a
> > > Saturday night stayover costs:
> > >
> > >                         Delta Airlines        $544
> > >                         Continental Airlines  $503
> > >                         America West Airlines $495
> > >                         American Airlines     $483
> > >                         United Airlines       $388
> > >
> > >      I don't know about anyone else, but I find the range almost beyond
> > > belief. Obviously, United (Dulles-Denver-Tucson) got our campus' business.
> > > BTW, I understand the United Airlines fare mentioned above expires at
> > > midnight 1/21/98.  It also probably won't be exactly the same for other
> > > eastern seaboard cities.
> > >
> > >     Chet Pryor__Professor & Testing Coordinator__Montgomery College
> > >     Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
> > >
> >
> > ----------------------
> > Theresa Enos
> > Department of English
> > University of Arizona
> > Tucson, AZ 85721
> > 520-621-3371
> > FAX 520-621-7397
> > enos@U.Arizona.EDU
> >
>
>     Chet Pryor__Professor & Testing Coordinator__Montgomery College
>     Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
>
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I have, somewhere, a questionaire designed to assess critical thinking, but
have mislaid it, and need it for a presentation this afternoon.  If anyone
has it, please e-mail me a copy, asap. thanks.
 
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
=========================================================================
Date:         Wed, 21 Jan 1998 11:11:33 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Theresa Enos <enos@U.ARIZONA.EDU>
Subject:      Re: The WPA Summer Conference -- Airfare News
In-Reply-To:  <Pine.A41.3.96.980120195348.46942E-100000@lucia.u.arizona.e du>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
FYI.  My travel agent has suggested or given the following info:
 
Don't make reservations now for a trip 6 months from now; 2 months (which
would be May) is the time to make reservations.
 
Check very carefully all airlines.  [My suggestion:  use a travel agent.
Many if not most check fares every day and if the fare is lower than what
you've paid, they give you the lower fare.  My travel company does this as
a matter of course.  Another one I used to use did this for a $5 fee.}
 
Fares to Tucson in July should not exceed the upper range of $300.
 
 
 
 
 
 
I hope that all of you who are interested in attending the conference will
consider the above and not cancel plans to attend because of a quotation of
high air fares 6 months in advance.
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Forgive the additional posting.  I forgot to say that my travel agent said
that if the trip included a Saturday stayover, the fare, again, shouldn't
be much more than $300.  The conference ends at noon on Sunday, so there
would be a Saturday stayover.
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Linda,
 
Is this like some kind of subtle test of the wellsprings of our capacity?
Helmuts
 
>>> Linda Bergmann <bergmann@UMR.EDU> 01/21/98 12:30pm >>>
I have, somewhere, a questionaire designed to assess critical thinking,
but
have mislaid it, and need it for a presentation this afternoon.  If anyone
has it, please e-mail me a copy, asap. thanks.
 
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the
Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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> On Wed, 21 Jan 1998, Theresa Enos wrote:
>
> I hope that all of you who are interested in attending the conference
> will consider the above and not cancel plans to attend because of a
> quotation of high air fares 6 months in advance.
--------------------------------------------------------------------------
Theresa,
        Sorry if I caused a problem; some of our institutions are not
giving us a choice of _when_ to plan.  Nor does travel money wait in a big
pile for us to use at our discretion--at least not at my campus.  I'm sold
_on_ the conference, I'm presently ticketed _for_ the conference, and with
that, I'll depart from this thread.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
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More like a measure of my capacity to file things away one week, only to
desperately need it, in a completely different context the next.
 
 
>Linda,
>
>Is this like some kind of subtle test of the wellsprings of our capacity?
>Helmuts
>
>>>> Linda Bergmann <bergmann@UMR.EDU> 01/21/98 12:30pm >>>
>I have, somewhere, a questionaire designed to assess critical thinking,
>but
>have mislaid it, and need it for a presentation this afternoon.  If anyone
>has it, please e-mail me a copy, asap. thanks.
>
>
>Linda S. Bergmann
>Associate Professor of English and Director of Writing Across the
>Curriculum
>University of Missouri-Rolla
>Rolla, MO  65409
>
>(573) 341-4685
>
>bergmann@umr.edu
>
>
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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On Mon, 19 Jan 1998, Edward White wrote:
 
> Wise words from Jix.  Thanks.  Let me relay the best idea I've ever heard
> for a research paper, told me by Erika Lindemann: assign a family history
> research project.  Students love it, they learn what they need to learn
> about doing and reporting research, and they come out with a document they
> and their families treasure.  --Ed White
>
Apologies for this very belated response to Ed and others:  the family
history research paper is, indeed, a wonderful thing, except (sometimes)
to adoptees and, say, to progeny of Holocaust survivors. (A similar
example in my elementary school years ago was the "what did your father
[sic] do during the war" writing assignment.)  We
need to go into such assignments fully aware of situations that will make
such an assignment valuable, perhaps, but not necessarily the delight we
assume it will be for all of our students.
 
Cheers--
DH
 
Deborah H. Holdstein, Ph.D
Professor of English and Rhetoric
College of Arts and Sciences
Governors State University
University Park, Illinois 60466
Office Phone:  708.534.4586
Fax:           708.534.7895
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I agree with Ed about "nontraditional" research, and with Deborah who warns
of those who might not feel comfortable with some assignments, and wanted
to chime in on the success I've had with two different approaches to doing
research.  The first is a bastardized version of David Jolliffe's
assignment, stolen from Bill Condon, where I had students explore in three
different assignments (using three methods of research) their intended
field:  they interviewed professors to find out what was expected of them
as a member of the field and did participant/observation field notes in an
upper level or graduate class they sat in on (they also had the option to
actually spend a few hours w/ someone in their profession), they analyzed
professional journal articles and established criteria that indicated what
"good writing" meant in that field, then they did some research in the
library on a particular aspect of their chosen field that interested them.
This series of different types of papers involving research assignments,
along with a reflective piece, became their portfolio.
 
In another situation, instead of assigning a family history, I included a
folklore  paper.  Students had the option of doing something along the
lines of a family history, but they could also explore community history,
regional folklore, etc.  I allowed students to incorporate multi-media in
this research project, and we had some incredible papers, supplemented with
video (of a student's grandmother, talking about the depression, actually
killing and dressing a chicken as a demonstration of what they used to do),
or an audio tape (a local blacksmith who talked about fascinating local
beliefs like how to use moon signs to know when to castrate pigs or "plant"
fenceposts), or a transcribed interview (with a grandmother who gave birth
to all her children at home).  These, btw, make MUCH more exciting reading
than the "traditional" research papers I've assigned!
 
I might note, too, that these were all basic writers who did these assignments.
 
--Becky
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I understand that there will be a breakfast for WPA folks at the Four C's
conference in Chicago.  Does anyone know when that will be?  I didn't see it
mentioned in the conference schedule, although I may have overlooked it.
Thanks.
---------------------
Marcy Trianosky
Director of the Writing Center
Hollins College
P. O. Box 9526
Roanoke, VA  24020
 
e-mail: MTRIANOSKY@HOLLINS.EDU
 
phone:   (540) 362-6576
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I currently teach a year-long English 101 course through the University of
Idaho's Stretch program, which admits students to the University on a
conditional basis, and enrolls them in several stretched-out classes
(English, math, computer science, and Freshman Transition Seminar).  The
administration's thinking is that year-long courses will remove some
pressure from these at-risk students.  We're in the first year of this
program, and considering our options for next year.  I'd like to hear from
people who work in schools offering similar "bridge" programs designed to
promote success for students who don't qualify for regular admittance.
Ours is not a summer program, and has no summer component, as do many
"bridge" programs; what academic-year programs are out there?  Please note
that the U of Idaho's charter prohibits us from offering "pre-college"
courses, so we can't offer English 099.  We do, however, have some room to
play with the curriculum in the year-long 101.
 
Kurt Bouman
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But how well do they prepare students to do academic research for
upper-level courses in every field:  to critically evaluate sources, for
example?  To set this research in an academic "conversation" in our field
or any other?
 
 
>These, btw, make MUCH more exciting reading
>than the "traditional" research papers I've assigned!
>
>I might note, too, that these were all basic writers who did these
assignments.
>
>--Becky
>
>
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
=========================================================================
Date:         Thu, 22 Jan 1998 13:41:27 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Jolliffe <djolliff@CONDOR.DEPAUL.EDU>
Subject:      Re: Breakfast at 4 C's
In-Reply-To:  <1.5.4.32.19980122191036.00682a74@diana.hollins.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
The WPA Breakfast will be Thursday morning, April 2, from 7 to 8:30 a.m.
in the DePaul Center, 1 E. Jackson Blvd., two blocks south of the Palmer
House.  Kathy Yancey will be sending out notices soon.
 
David Jolliffe
DePaul University, Chicago
 
On Thu, 22 Jan 1998, Marcy Trianosky wrote:
 
> I understand that there will be a breakfast for WPA folks at the Four C's
> conference in Chicago.  Does anyone know when that will be?  I didn't see it
> mentioned in the conference schedule, although I may have overlooked it.
> Thanks.
> ---------------------
> Marcy Trianosky
> Director of the Writing Center
> Hollins College
> P. O. Box 9526
> Roanoke, VA  24020
>
> e-mail: MTRIANOSKY@HOLLINS.EDU
>
> phone:   (540) 362-6576
>
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Sincerest apologies to those who've received more than one copy of this
announcement. -Jim
 
       -------------------------------------------------
                  LAST CALL FOR PROPOSALS
           Deadline for Proposals: 31 January 1998
       -------------------------------------------------
 
           ONLINE INSTRUCTION: TRENDS AND ISSUES II
 
                  Third Annual Teaching in
           the Community Colleges Online Conference
                       April 7-9, 1998
 
 
Please consider submitting a proposal/paper for our third annual Teaching
in the Community Colleges Online Conference. Here are the particulars for
this _completely online_ conference:
 
Title: Third Annual Teaching in the Community Colleges Online Conference
Theme: Online Instruction: Trends and Issues II
       (a follow-up to last spring's "Trends and Issues")
Deadline for Proposals: 31 January 1998
Deadline for Papers: 28 February 1998
Registration: 2 February-15 March 1998
Preconference Dates: 31 March-6 April 1998
Conference Dates: 7-9 April 1998 (Tue, Wed, Thu)
 
WHO SHOULD CONSIDER SUBMITTING PROPOSALS
- Classroom instructors who are teaching either completely or partially
    via the Internet (web, email, live-chat)
- Administrators or educators who are coordinating or working with online
    teachers or programs
- Counselors who are dealing with trends and issues related to online
    courses; including staff responsible for admissions and records,
    registration, and special services
- Support Staff (e.g., librarians, directors of computing, learning, ed
    media centers) who provide services to online teachers and students
- Individuals or groups in private and public sector organizations and
    agencies not directly associated with schools but engaged in online
    activities that may be applicable to education
- Other: ________________________________________
 
INSTRUCTIONAL MEDIA
Trends or issues related to the instructional (or instructional
support) uses of various media:
- WORLD-WIDE WEB, including multimedia, live audio/video, VR
- EMAIL
- LIVE-CHAT, including MOOs, WebChat, IRC
- ECLECTIC, combinations of various media: F2F, video, web, live-chat, or
    email
- Other: ________________________________________
 
INFORMATION TO INCLUDE IN YOUR PROPOSAL
Presentation Title:
Presenter's name (include highest degree(s) attained, e.g., PhD, MBA):
Presenter's academic title(s)/rank:
Presenter's college, department:
Presenter's snailmail (college) address:
Presenter's email (and WWW address if available):
Paper status: Please indicate whether the proposed presentation has been
   previously published in a journal. If it has, please describe
   substantive changes that will be incorporated in this presentation.
************************************************************************
Proposal: Ten- to twenty-line description or summary of your proposed
   presentation.
Format: Standard (generic) ASCII text (do not send as an encoded file).
Send to: Jim Shimabukuro <jamess@hawaii.edu> or to any one of the review
   committee members: Patrick Bjork, chair <bjork@plains.nodak.edu>,
   Ramesh Gaonkar <gaonkarr@goliath.sunyocc.edu>, Jay Wootten
   <wootten@salem.kent.edu>
 
ACTIVITIES FOR PRESENTERS
- All presentations will be posted on the conference webpage from 31
    March-6 April 1998, to allow participants time to read them prior to
    the actual conference, 7-9 April. They will remain on the web during and
    for a while after the conference.
- All presenters will be expected to respond to private and public email
    questions and comments from participants re their papers. All
    presenters and participants will be included in the conference
    discussion list.
- All presenters will be expected to submit a photo and brief professional
    bio for the conference web page
- All presenters will be scheduled for a one-hour MOO session on one of
    the three conference days. The coordinator for MOO sessions will be
    contacting presenters for preferred times. The sessions will be an
    informal medium for presenters to meet with participants. Practice MOO
    sessions wil be conducted prior to 7-9 April.
- All conference papers will be published in the spring 1998 issue of the
    Teaching in the Community College (Electronic) Journal (TCC-J).
 
--------------------------------------------------------------------
For further information, please write to conference coordinators Jim
Shimabukuro <jamess@hawaii.edu> and Bert Kimura <bert@hawaii.edu>.
--------------------------------------------------------------------
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At 01:41 PM 1/22/98 -0600, you wrote:
>The WPA Breakfast will be Thursday morning, April 2, from 7 to 8:30 a.m.
>in the DePaul Center, 1 E. Jackson Blvd., two blocks south of the Palmer
>House.  Kathy Yancey will be sending out notices soon.
>
>David Jolliffe
>DePaul University, Chicago
>
 
Thanks for the details.  I look forward to meeting some of you there.
 
---------------------
Marcy Trianosky
Director of the Writing Center
Hollins College
P. O. Box 9526
Roanoke, VA  24020
 
e-mail: MTRIANOSKY@HOLLINS.EDU
 
phone:   (540) 362-6576
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David is correct about the breakfast, and this year we owe him our thanks
since he made the arrangements for us.  We will continue two recent
innovations: we will meet at a place other than the conference hotel;(perhaps
more important) we will have *food*.
 
We should have flyers out to members within a month, and I'll distribute the
flyer electronically as well. In the meantime, please do mark your calendars
for Thurs 7 am.
 
kathi yancey
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Colleagues, here is an announcement of a position that is open at
Governors State. (The notice is sent from our Office of Student
Development.) Since I do not belong to other key lists whose members
might want to see this posting (WAC, Writing Centers, etc.), please feel
free to pass this along. (In fact, we encourage you to do so!)
 
Many thanks.
 
Deborah H. Holdstein, Ph.D
Professor of English and Rhetoric
College of Arts and Sciences
Governors State University
University Park, Illinois 60466
Office Phone:  708.534.4586
Fax:           708.534.7895
 
 
Writing Center Coordinator
Governors State University
 
Governors State University, located in the southern suburbs of Chicago,
seeks an experienced, flexible, creative individual to serve as the
Writing Center Coordinator.  This 12-month position reports to the
Director of Student Development in Student Affairs and Services.  This
person must possess foresight, vision, and leadership skills to fulfill
the mission of providing writing support services to students.
 
GSU is a national leader serving nontraditional students, developing
distance-learning capabilities, and tailoring curricula and instructional
methods to meet the educational needs of a changing world for life-long
learners.  GSU, chartered in l969, is a young and vibrant University
serving 9,000 students annually--and is the only University in Illinois
designed to serve juniors, seniors, and master's degree students
exclusively.
 
Qualifications:
A Master's Degree in Rhetoric, Composition, or English is required with a
Ph.D in one of these areas preferred.
Three years' experience in a Writing Center.
Formal training in rhetoric and composition.
Administrative experience preferred.
Interest in research-study in composition and writing centers is
preferred.
Experience working with a diverse student population.
 
Responsibility:
Plan, develop, coordinate, and implement services and programs provided by
the Writing Center.
Work directly with the Writing Across the Curriculum Director to develop
and implement support programs for students enrolled in Writing Intensive
Courses.
Train and supervise tutors and communicate with faculty.
Demonstrate experience with technology and its appropriate use in the
teaching of writing.
 
Application and Nomination Procedure:
The position is available March l, l998 and is open until filled. Review
of applications will begin February 23, l998.  Salary is competitive.
Applicants should send a letter of interest addressing qualifications, a
current vita, and the names and telephone numbers of three references to:
                                Ms. Pam Zener, Chairperson
                                Search Committee--Writing Center
                                        Coordinator
                                Division of Student Development
                                Governors State University
        `                       University Park, IL 60466
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Kurt,
 
we're in the 4th year of our "Stretch Program" and so far it's been
pretty successful; we're passing
and retaining more students than we used to, and those students are
doing better in their next
writing class.  I'll be glad to send you more info; send along your
maling address.  I'll also have
some questions for you, then.
 
Best,
 
 
---------------------------------------------------
Greg Glau
 
Coordinator of Basic Writing Programs in Composition
Department of English
Arizona State University
Tempe, AZ 85287-0302
 
e-mail: gglau@asu.edu
Office: (602) 965-3898
FAX: (602) 965-345
http://www.public.asu.edu/~gglau/
 
 
> -----Original Message-----
> From: Kurt Bouman [SMTP:boum9534@UIDAHO.EDU]
> Sent: Thursday, January 22, 1998 12:42 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Academic "Stretch" Programs
>
> I currently teach a year-long English 101 course through the
> University of
> Idaho's Stretch program, which admits students to the University on a
> conditional basis, and enrolls them in several stretched-out classes
> (English, math, computer science, and Freshman Transition Seminar).
> The
> administration's thinking is that year-long courses will remove some
> pressure from these at-risk students.  We're in the first year of this
> program, and considering our options for next year.  I'd like to hear
> from
> people who work in schools offering similar "bridge" programs designed
> to
> promote success for students who don't qualify for regular admittance.
> Ours is not a summer program, and has no summer component, as do many
> "bridge" programs; what academic-year programs are out there?  Please
> note
> that the U of Idaho's charter prohibits us from offering "pre-college"
> courses, so we can't offer English 099.  We do, however, have some
> room to
> play with the curriculum in the year-long 101.
>
> Kurt Bouman
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Date:         Thu, 22 Jan 1998 22:08:16 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Janice Walker (ENG)" <jwalker@CHUMA.CAS.USF.EDU>
Subject:      CFP: APPROACHES TO RESISTANCE (fwd)
X-To:         ACW-L <acw-l@ttacs6.ttu.edu>,
              H-RHETOR@MSU.EDU, Daedalus Teach <teach@daedalus.com>,
              EPIPHANY-L@gmu.edu
X-cc:         "Andrea Greenbaum (ENG)" <greenbau@chuma.cas.usf.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Please forgive any cross-postings.
 
---------- Forwarded message ----------
Date: Thu, 22 Jan 1998 22:06:04 -0500 (EST)
From: "Andrea Greenbaum (ENG)" <greenbau@chuma.cas.usf.edu>
To: "Janice Walker (ENG)" <jwalker@chuma.cas.usf.edu>
Subject: CFP: APPROACHES TO RESISTANCE
 
Please forward to other lists as appropriate.
 
CFP: Approaches to Resistance (edited collection)
 
        Editor seeks submissions for a collection of original essays on
resistance in composition for _Insurrection: Pedagogical and Theoretical
Approaches to Resistance._  The anthology will examine the intersection of
composition studies with contemporary social, political, and cultural
manifestations of resistance, through a theoretical and pedagogical
exploration of feminism, postcolonial, cultural, and working-class
studies, rhetoric, ethics, linguistics, radical pedagogy, Marxism, and
technology.
        The collection seeks to consider configurations of resistance as a
means toward political empowerment, providing students and teachers with a
sense of agency in understanding that resistance, in its myriad
permutations, is ultimately about social action and intellectual
transformation, invariably leading to productive disruptions not only in
the composition classroom, but to the outer borders of academia.
        Topics to be explored include: forms of teacher resistance,
student resistant aesthetic practice (clothing, piercing, and tattooing),
critical teaching, contact zones, postcolonial practice, autobiographical
writing as resistance, institutional forms of resistance through labor
movements, resistance in the public and private sphere, cultural forms of
resistance, constructions of literacy, collaboration as resistance to
institutional competition, media influences in the classroom,
writing centers as sites of resistance, linguistic resistance,
multi-cultural approaches, WAC programs, and ethnographic research.
 
        Please send 1 page abstracts (250 words) by April 1st to:
        Andrea Greenbaum
        Department of English
        University of South Florida
        4202 E. Fowler Avenue, CPR 107
        Tampa, FL 33620-5550
For further information please e-mail at greenbau@chuma.cas.usf.edu, or
call (813) 974-1711.
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Date:         Fri, 23 Jan 1998 01:42:04 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Cynthia Haynes <cynthiah@UTDALLAS.EDU>
Subject:      !!New C-FEST Series!!
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
In the past two years, C-FEST has set a precedent for pre-CCCC
discussions related to conference presentation formats, conference
ethics, impact of technology on conferences (and teaching and research),
and other issues of "delivery": delivery of research, teaching, and
service; rhetorical delivery; "the audience delivers hypertext"; and
delivering ourselves to the academy. The theme of the 1998 CCCC calls for
us to "think of things unprecedented." Over the next two months, we would
like to open a forum that "breaks with precedent" in a number of ways.
 
First, we are calling for an open forum on the "state of the profession,"
namely, in terms of the job market and the unprecedented numbers of
applicants for unprecedented types of jobs. During this series of C-FEST
meetings we would like to ponder the state of the academic job market,
the state of graduate programs, the state of institutional budgets, and
the state of our professional organizations (CCCC, NCTE, MLA, NWCA).
Second, in order to make our meetings as productive as possible, we would
like to address these issues in the form of resolutions by the end of
this series. Our goals are for C-FEST resolutions to become policy, to
form networks, to find bridges between academic jobs and the private
sector, to found clearinghouses for positions, to address the problems of
academic couples, and all to better serve our graduate students and each
other.
 
Our first meeting is scheduled for Wednesday, February 4, from 7-8pm
(CST) at Lingua MOO. We invite everyone to participate in this important
forum, so please forward this announcement to your friends and
colleagues, inside and outside of academia.
 
As in the past, we need volunteers (2 per meeting) to facilitate the
discussions. Jan Rune Holmevik and Cynthia Haynes will facilitate the
first meeting. If you would like to volunteer for any of the subsequent
meetings, please contact Cynthia at 'cynthiah@utdallas.edu'. Otherwise,
all YOU have to do is show up and enter the discussions! Each C-FEST
meeting will be recorded and archived at Lingua MOO in the C-FEST Forum.
 
C-FEST Forum
                                    ____
              |       ____________ | |  |             |
          /|  |#      |Blackboard| | OUT|      __ Mac |
         /||  | ## #  ============ | |  |   __|:)|__  |
         |||  |__##________________|/   |__[\__ =_ _\_|
         ||/ /  _#_                         [  \|_| ] \__
         |/ /   \_//\___  ____  ___/\           /\    |\ \
       | / /      /\/  /]/    \[\  \/\                |\\_\ |
       |  /      /\/  / /      \ \  \/\               \\\| ||
       | /       \/__/  \______/  \__\/            Book\\| ||
       |/        [   ]   |    |   [   ]             Case\|_||
       |____________________________________________________|
 
 
Here's how you can join in these important debates:
 
Dates to attend:
Wed -- 2/4 -- 7pm CST (Facilitators: Cynthia Haynes and Jan Rune Holmevik)
Thu -- 2/12 -- 7pm CST (Facilitators tba)
Wed -- 2/18 -- 7pm CST
Thu -- 2/26 -- 7pm CST
Wed -- 3/4 -- 7pm CST
Thu -- 3/12 -- 7pm CST
Wed -- 3/18 -- 7pm CST
Thu -- 3/26 -- 7pm CST
(Post-CCCC dates tba)
 
As you can see, we chose Wednesdays and Thursdays to avoid the Kairos
Monday "Meet the Author" series at Lingua MOO, and the Tuesday Cafe over
at Connections MOO. Hopefully, this will enable as many as possible to
attend at least once. If you cannot attend, the logs of each session will
be available in the C-FEST Forum room at Lingua and on our website.  You
may register your email with us at Lingua MOO if you aren't already a
player, and then mail yourself the log to read later, or you can read it
there anytime you log on.  Guests may register their email by typing
@email your-address, then both registered users and guests may type
MAILME <number> to have a log of a C-FEST session e-mailed to themselves.
 
Here's how to get to Lingua MOO:
 
1.  Telnet to:  Lingua.utdallas.edu 8888
2.  Log on as a guest if you do not have a character at Lingua.
        (at Lingua welcome screen type: connect guest firstname)
3.  Type '@go C-FEST' to get to the forum room.
4.  Read the instructions in the room description about where to sit and
        how to talk. There are 2 couches to sit on. You may talk at your couch
        and only those on that couch may hear you, or if you wish to address
        the entire group, type SU (for 'speak up') and your text.
5.  To quit the MOO, type @quit.
 
We will send brief notices about the next meeting each week, so please
save this for future reference.  We hope you can join us, and don't worry
if you've never MOOed, it's easy!  Log on in advance and practice anytime.
We have help tutorials in the Help Kiosk off the main Courtyard where you
land when you log on.
 
See you on February 4th!
 
Cheers,
 
Cynthia Haynes and Jan Rune Holmevik
 
_____cynthiah@utdallas.edu______
_____http://wwwpub.utdallas.edu/~cynthiah/_____
_____Lingua MOO_____http://lingua.utdallas.edu______
University of Texas at Dallas, School of Arts & Humanities
PO Box 830688-Mail Station JO 31, Richardson, Tx 75083
Tel: 972-883-6340 - Fax: 972-883-2989
 
__Jan Rune Holmevik, Cand Philol_____________________________________
University of Bergen
Department of Humanistic Informatics            janruneh@utdallas.edu
Sydnesplass 7, HF-bygget                     jan.holmevik@hedb.uib.no
N-5007 Bergen, NORWAY                  http://lingua.utdallas.edu/jan
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Date:         Fri, 23 Jan 1998 12:24:43 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Becky Rickly <becky.rickly@UMICH.EDU>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Linda questions the viability of the kind of research I assigned, and I'd
like to address her question here.  Since these were basic writers, they
needed a little bit more help getting comfortable with the requirements of
"academic writing" and research within a university setting.  These
students were all placed in a special class which met for two semesters
with the same instructor, tand this assignment was completed during the
first semester.
 
We used a handbook of sorts that we got via the American Folklore Society,
I believe, entitled "Folklife and Fieldwork".  This wonderful booklet
outlined research in folklore (which I would wager is just as, if not more
so, rigorous than in more "traditional" academic settings), it helped
students narrow their selections, it gave them a plan of action as far as
collecting data, then helped them sort through what they'd gathered.  I
also provided them with several different "polished" pieces for models,
from Cliffor Geertz's work to selections from Foxfire and Brunvard to
non-published papers a colleague in folklore had done in grad school at
Ohio State.  So the students fully understood that this had to be an
academic paper that they created (though I'd argue again that Geertz is
much more enjoyable to read than most of the "traditional" academics I've
come in contact with).
 
Finally, these students were going through the same process in this
assignment they would in more traditional settings:  they had to select and
narrow a topic, gather data, analyze the data, select that which is useful,
figure out how to use it, and the whole time consider the audience (peers,
teacher, portfolio reading groups) and purpose (to inform using supporting
evidence).  These basic writers became adept at these steps in this
process, and I think were able to better understand the more traditional
library/academic research process on the basis of their first person
experience.  It's the same principle that McCrorie invokes in his
"I-search" papers, I believe.
 
--Becky
 
>But how well do they prepare students to do academic research for
>upper-level courses in every field:  to critically evaluate sources, for
>example?  To set this research in an academic "conversation" in our field
>or any other?
>
>
>>These, btw, make MUCH more exciting reading
>>than the "traditional" research papers I've assigned!
>>
>>I might note, too, that these were all basic writers who did these
>assignments.
>>
>>--Becky
>>
>>
>
>Linda S. Bergmann
>Associate Professor of English and Director of Writing Across the Curriculum
>University of Missouri-Rolla
>Rolla, MO  65409
>
>(573) 341-4685
>
>bergmann@umr.edu
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Date:         Sat, 24 Jan 1998 13:06:18 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: your mail
In-Reply-To:  <3.0.1.32.19980122134250.009915cc@umr.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Linda's point is a good one.  For that reason, I always require one
citation from a professional journal as a way of enriching the family
history research paper.  And Deborah's caution must be taken seriously
too; you have to give an alternate assignment to those with no reachable
families.  --Ed White
 
On Thu, 22 Jan 1998, Linda Bergmann wrote:
 
> But how well do they prepare students to do academic research for
> upper-level courses in every field:  to critically evaluate sources, for
> example?  To set this research in an academic "conversation" in our field
> or any other?
>
>
> >These, btw, make MUCH more exciting reading
> >than the "traditional" research papers I've assigned!
> >
> >I might note, too, that these were all basic writers who did these
> assignments.
> >
> >--Becky
> >
> >
>
> Linda S. Bergmann
> Associate Professor of English and Director of Writing Across the Curriculum
> University of Missouri-Rolla
> Rolla, MO  65409
>
> (573) 341-4685
>
> bergmann@umr.edu
>
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Date:         Sat, 24 Jan 1998 13:17:56 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Breakfast at 4 C's
In-Reply-To:  <WPA-L%98012214552353@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Hardly a recent innovation, Kathi.  Last time CCCC was at the PH I was
responsible for the breakfast.  I remember checking out every restaurant
in concentric circles around the hotel and comparing rates, space, and
food quality.  Talk about strenuous research!  I can't remember where we
wound up, though I'm sure it was not the hotel.  Hmm, I also remember
sneaking the liquor for our party into Lynn Bloom's room.  Was that
all that happened during that conference?  --Ed White
 
On Thu, 22 Jan 1998, Kathleen Yancey wrote:
 
> David is correct about the breakfast, and this year we owe him our thanks
> since he made the arrangements for us.  We will continue two recent
> innovations: we will meet at a place other than the conference hotel;(perhaps
> more important) we will have *food*.
>
> We should have flyers out to members within a month, and I'll distribute the
> flyer electronically as well. In the meantime, please do mark your calendars
> for Thurs 7 am.
>
> kathi yancey
>
=========================================================================
Date:         Sat, 24 Jan 1998 16:54:10 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kathleen Yancey <FEN00KBY@UNCCVM.UNCC.EDU>
Subject:      Re: Breakfast at 4 C's
In-Reply-To:  Message of Sat, 24 Jan 1998 13:17:56 -0800 from
              <ewhite@WILEY.CSUSB.EDU>
 
Quite right, Ed: it is a lot of research to find a place that serves breakfast
for the right number of people at the right time and at the right location--
which is why I wanted thank David (Jolliffe) for doing this for us, much
as Duane helped us last year. It's made the siting the breakfast a much
simpler task.
 
But people last year had commented on how much they liked having *food*.
And you're right here too: food at breakfast isn't really an innovation at
all, is it?  :)
 
Kathi
=========================================================================
Date:         Sun, 25 Jan 1998 10:51:16 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor__Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      POSITION: Composition Theory -- Lehman College/CUNY
X-To:         Professional Writing & Language <PURTOPOI@VM.CC.PURDUE.EDU>,
              English Pedagogy/7-14 <ncte-talk@serv1.ncte.org>,
              Basic Writing Pedagogy/13-14 <cbw-l@tc.umn.edu>,
              NCTE College-Talk <college-talk@serv1.ncte.org>,
              Community College Discussions <COMMCOLL@LSV.UKY.EDU>,
              Uncensored Community College Listserv <UCC-L@taft.org>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
         Tenure-track Assistant Professor:  Composition Theory
              Lehman College/City University of New York
 
Responsibilities:  Teach composition theory and freshman composition.
Work in an urban setting with students and faculty from diverse
backgrounds.  Conduct research, serve on departmental, divisional and
college committees.  Advise students.
 
Qualifications:  PhD in Composition Theory or equivalent field earned by
September 1, 1998.  Evidence of college level teaching and a commitment to
scholarship.  Computer literacy, preferably with experience in
computer-based instruction.
 
                Salary range:  $29,931 -- $52,213
 
              Anticipated start date:  Sept 1, 1998
 
                  CLOSING DATE:  March 2, 1998
 
Application Procedure:  Send letter of application, vita and at least 3
current letters of recommendation to:
 
                   Professor Jack Kligerman, Chair
                   Department of English
                   302 Carman Hall
                   Lehman College/CUNY
                   250 Bedford Park Boulevard, West
                   Bronx, NY 10468
 
     Visit the Lehman College Web Site at http://www.lehman.cuny.edu
--------------------------------------------------------------------------------
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Date:         Mon, 26 Jan 1998 14:48:45 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Bergmann <bergmann@UMR.EDU>
Subject:      tenure track job opening
X-cc:         humphrey@umr.edu
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
>Job Ad Changes!  In order to increase the diversity of the applicant pool,
we have made two changes in our job ad for a tenure-track assistant
professor in technical writing.  First, we have extended the deadline to
March 6.  Second, we have made the statement on literature specialty more
encompassing.
>Please share this message with others who might be interested in this
position.
>Thank you for your help.
>
>ENGLISH:  ASSISTANT PROFESSOR TENURE TRACK in an undergraduate department.
 Seeking specialist in technical writing.  Knowledge of computer document
design.  Consulting experience in industry a plus.  Ph.D. and college
teaching experience required.  Occasional opportunity to teach
undergraduate literature courses.  Competitive Salary.  9-Hour teaching
load primarily in technical writing minor.  Send letter of application,
C.V., names of 3 referees to:  Dr. Elizabeth Cummins, Chair; Department of
English, University of Missouri-Rolla, Rolla, MO 65409-0560.  Deadline:
3/6/98.  Women and minorities encouraged to apply.
 
 
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
=========================================================================
Date:         Mon, 26 Jan 1998 15:31:47 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      waRNinG (fwd)
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
 FOR IMMEDIATE RELEASE
 
 FROM: THE TREES
 
 StoP  tHE  LogGINg  oR  wE  WiLl  coNtInUE  To  KIll  oNe  CeleBrITY
 EacH WeEK.
 
 TheRe  ARe  nO  SkIinG  "aCciDenTS".
=========================================================================
Date:         Mon, 26 Jan 1998 16:41:39 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor__Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      CCCC Chicago Conference -- Airfare News
In-Reply-To:  <Pine.GSO.3.96.980120181459.20666D-100000@dgs.dgsys.com>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
     There is good news for those coming to 4Cs from cities served by
Southwest Airlines and who have non-stop or direct service to Chicago's
Midway airport from their departure cities.  Southwest Airlines is having
a sale for tickets purchased between January 25th and February 10th. Fares
are as low as $70 one way (Sample: the round trip fare from
Baltimore/Washington International to Chicago Midway is now $140--exactly
half price).  My understanding is that all tickets are non-refundable and
must be used up by April 30th.  Interested people might want to check the
Southwest Airlines web site at:
 
                         http://iflyswa.com
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
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Date:         Mon, 26 Jan 1998 16:35:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Randall Popken <popken@TARLETON.EDU>
Subject:      Position Vacancies
MIME-version: 1.0
Content-type: text/plain; charset=us-ascii
 
We have two jobs that might be of interest to WPA members and their graduate
students:
 
POSITION 1:  GENERALIST.  Tenure track assistant professorship, begining
fall 1998.  Teach 12 hours of literature and composition each fall and
spring semester, at times including graduate courses in M.A. program.
Participate in scholarship and university service.  Ph.D. in English (or
equivalent).  College teaching experience preferred.  $32,000 for nine months.
 
POSITION 2:  TECHNICAL WRITING AND/OR LINGUISTICS.  Tenure track assistant
professorship, beginning fall 1998.  Prefer either specialization in
technical writing with background in linguistics OR specialization in
linguistics with background in technical writing.  Also prefer background in
composition/rhetoric and college teaching experience. Ph.D. in English (or
equivalent).  Teach 12 hours each fall and spring semester, at times
including graduate courses in M.A. program.  Participate in scholarship and
university service.  $32,000 for nine months.
 
Tarleton State University, located in Stephenville, Texas, is a member of
the Texas A&M University System.  EEO/AA.
 
For further information about this job, email me or call (254-968-9037).
For full consideration, applications should be received by March 23.  To
apply, send application and CV to:
 
                        Randall Popken
                        Search Committee
                        English & Languages
                        Tarleton State University
                        Stephenville, TX 76402
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Date:         Tue, 27 Jan 1998 08:41:09 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Tiffany Rousculp <RouscuTi@SLCC.EDU>
Subject:      CCCC Chicago Conference -- Airfare News -Reply
Mime-Version: 1.0
Content-Type: text/plain
 
Thanks for the airfare message.  Unfortunately, since the college is so
cheap, the hotel arrangements would put me in the poor house. Are you
going?
 
Tif
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Date:         Tue, 27 Jan 1998 11:21:24 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Libby Miles <emc@OMNI.CC.PURDUE.EDU>
Subject:      Re: CCCC Chicago Conference -- Airfare News -Reply
In-Reply-To:  <s4cd9d31.069@slcc.edu>
MIME-Version: 1.0
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On Tue, 27 Jan 1998, Tiffany Rousculp wrote:
 
> Thanks for the airfare message.  Unfortunately, since the college is so
> cheap, the hotel arrangements would put me in the poor house.
 
Cheap college or not, the hotel arrangements are going to put a LOT of
people in the poor house.  My confiramtion just arrived: $145 for a room
with ONE double bed!!  I wonder where my roommate is supposed to sleep.
 
Does anyone know the history of the decision to put everyone in the Palmer
House?  I assume CCCC is getting a good deal in some other way, but when
(and why) was this done at the expense of lower cost housing?  Is this a
trend we can expect to continue, or will it alternate years (I vaguely
remember the Cincinnati or San Diego CCCC having high hotel rates).
 
Libby
 
Libby Miles
Rhetoric & Composition Program
Purdue University
emc@omni.cc.purdue.edu
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Date:         Tue, 27 Jan 1998 11:46:49 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Patricia Ericsson <ericssop@COLUMBIA.DSU.EDU>
Organization: Dakota State University
Subject:      Comp. position
MIME-Version: 1.0
Content-type: text/plain; charset=US-ASCII
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Please re-post to any appropriate lists.
 
This is my leave replacement.  The Writing Director position is going
temporarily to another faculty member.
 
Patty Ericsson
 
 
ENGLISH FACULTY POSTION
 
Dakota State University is seeking applications for a Composition
Specialist.  One year leave replacement, possibly renewable for an
additional year.  Duties include teaching computer-based writing at
the basic, freshman, and junior levels.  Typical semester load of 12
credits.  Salary competitive.  Teaching experience with
computer-based writing applications essential; interest in teaching
writing courses on the Internet a plus.  Ph.D. or ABD in English
desired.  Additional information about DSU may be found at
http://www.dsu.edu.
 
Send letter of application, resume, copies of graduate transcripts,
and names and current telephone numbers of at least three references
to English Faculty Search, c/o Academic Vice President & Provost
Office, 820 N. Washington Ave., Dakota State University, Madison, SD
 57042-1799.  Email: slaughts@columbia.dsu.edu; or FAX:
605-256-5316.  Review of applications will beginning March 2, 1998
and continue until the position is filled.
 
Dakota State University is committed to developing a faculty
reflecting cultural diversity.  Individuals from underrepresented
groups are urged to apply.  Applicants with disabilities are invited
to identify any necessary accommodations required in the application
process.  EOE.
 
 
ENGLISH - COMPOSITION SPECIALIST, :   Refer to February 6, 1998
issues of The Chronicle of Higher Education or http://www.dsu.edu/.
for information about Dakota State University and complete position
announcement.
 
 
 
 
 
Patricia Ericsson (ericssop@columbia.dsu.edu)
College of Liberal Arts, Department of English
Dakota State University
Madison, SD  57042
http://www.dsu.edu/~ericssop
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Jolliffe <djolliff@CONDOR.DEPAUL.EDU>
Subject:      Re: CCCC Chicago Conference -- Airfare News -Reply
In-Reply-To:  <Pine.SOL.3.96.980127111521.24740C-100000@omni.cc.purdue.edu>
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Content-Type: TEXT/PLAIN; charset=US-ASCII
 
For folks who might want alternative lodging at CCCC,
here's what I suggest.  Call either the Days Inn Near North (773-525-7010)
or the Days Inn Lincoln Park (312-664-3040) and see if they have rooms
available.  The rooms at Near North range from $54 to $94 a night; at
Lincoln Park, they run from $65 to $119 a night.  If you stay at either
one, you will need to go to a Currency Exchange or Chicago Transit
Authority (CTA) station and buy a transit card for $13.50.  That gets you
ten rides on city buses or the el--the way real Chicagoans get around the
city.  From Lincoln Park, you are 15 minutes away from the Palmer House
via the #22 bus, which stops right outside the hotel door.  From Near
North, you are 20 minutes away from the Palmer House via the Brown Line
(a.k.a. Ravenswood) el line, which stops about three blocks from the
hotel.  The Days Inn Lincoln Park used to be the Hotel Lincoln and is most
famous as the former residence of David Mamet.  The Days Inn Near North is
in one of Chicago's best book store neighborhoods.  There are Barnes and
Noble and Borders within a half block for those who like fast-food book
stores.  There's also a superb, small independent shop (let's hear it for
the underdogs!) called Unabridged Books about four blocks away.  Both
neighborhoods (and they are neighborhoods) have good, inexpensive
restaurants.  I'd be happy to provide a highly opinionated guide to cheap
eats in the city if anyone's interested.
 
Do not be worried about safety if you stay in either of these
neighborhoods or if you take the bus or el to and from them, even late at
night.  You have to be sensible about security in all Chicago
neighborhoods, of course, but both of these neighborhoods are among the
safest in the city.
 
One final note about coming to Chicago in April:  Bring layers of clothes.
There have been April days when you could wear short sleeves.  But there
have also been April days when you get hit in the face with ice pellets
coming off the lake.
 
David Jolliffe
DePaul University, Chicago
 
On Tue, 27 Jan 1998, Libby Miles wrote:
 
> On Tue, 27 Jan 1998, Tiffany Rousculp wrote:
>
> > Thanks for the airfare message.  Unfortunately, since the college is so
> > cheap, the hotel arrangements would put me in the poor house.
>
> Cheap college or not, the hotel arrangements are going to put a LOT of
> people in the poor house.  My confiramtion just arrived: $145 for a room
> with ONE double bed!!  I wonder where my roommate is supposed to sleep.
>
> Does anyone know the history of the decision to put everyone in the Palmer
> House?  I assume CCCC is getting a good deal in some other way, but when
> (and why) was this done at the expense of lower cost housing?  Is this a
> trend we can expect to continue, or will it alternate years (I vaguely
> remember the Cincinnati or San Diego CCCC having high hotel rates).
>
> Libby
>
> Libby Miles
> Rhetoric & Composition Program
> Purdue University
> emc@omni.cc.purdue.edu
>
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Vincent Casaregola <casarevg@SLU.EDU>
Subject:      Re: CCCC Chicago Conference -- Airfare News -Reply
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Dear David,
 
Thank you for the information.  This is most helpful.
 
Vincent Casaregola
Saint Louis University
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         AZCacti@ASU.EDU
Subject:      Re: CCCC Chicago Conference -- Airfare News -Reply
X-To:         djolliff@CONDOR.DEPAUL.EDU
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David: Thank you for all of your helpful information! I would like to see
the "highly opinionated guide to cheap restaurants" or any other kind of
food/entertainment/shopping/whatever you would care to post to the list.
 
--CJ--
*****************************************************************
"CJ" Jeney                      | AZCacti@asu.edu
Assistant to the Provost        | http://www.public.asu.edu/~starbuck/
ASU West, Phoenix AZ            | "I'm in a phone booth at the corner
(602)543-4569                   |  of Walk and Don't Walk."--anonymous
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> On Tue, 27 Jan 1998 AZCacti@asu.edu wrote:
>
> David: Thank you for all of your helpful information! I would like to see
> the "highly opinionated guide to cheap restaurants" or any other kind of
> food/entertainment/shopping/whatever you would care to post to the list.
----------------------------------------------------------------------------
     One piece of information that would be helpful is where the nearest
McDonalds is in relation to the Palmer House.  Last year in Phoenix when I
furtively slipped into one for breakfast, many friends from the San Carlos
and Crowne Plaza greeted me.  `Subways' got a lot of business from
conferees also.
      Another friend from Roosevelt University at Shaumburg tells me that
if a big enough group wants to tour the Chicago Art Institute (perhaps to
see the original `American Gothic'), the institution will provide a guide
just for us. I understand it's only a short walk from the Palmer House.
      Last, some of the FYC Outcomes Workshop people are staying at the
Best Western-River which I, again, understand is priced reasonably,
features *free* parking, and is near a number of downtown night spots --
for those who like free parking and night spots.  :-)
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: CCCC Chicago Conference -- Airfare News -Reply
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 01/27/98 14:49
 
David, what's the story on the Blackstone Hotel--just across the street from
the Hilton. I went to one of the U Chicago critical thinking conferences there
a number of years ago. It was a bit out at elbows, a sort of shabby genteel,
but pretty cheaps too. I don't think they were renting rooms by the hour. Is
it still there? Roosevelt U is just down the street and there a great deli
right there for a cheap meal.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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There is fast food galore in the loop during the day.  From the Palmer
House, walk out the Wabash exit and turn right.  Go south two blocks to
Jackson Boulevard look for the golden arches.  The McDonald's occupies the
entire first and second floor of DePaul's College of Computer Science
building.  The Art Institute is a block and a half from the Palmer House.
 
 
 
On Tue, 27 Jan 1998, Chet Pryor__Montgomery College-Germantown wrote:
 
> > On Tue, 27 Jan 1998 AZCacti@asu.edu wrote:
> >
> > David: Thank you for all of your helpful information! I would like to see
> > the "highly opinionated guide to cheap restaurants" or any other kind of
> > food/entertainment/shopping/whatever you would care to post to the list.
> ----------------------------------------------------------------------------
>      One piece of information that would be helpful is where the nearest
> McDonalds is in relation to the Palmer House.  Last year in Phoenix when I
> furtively slipped into one for breakfast, many friends from the San Carlos
> and Crowne Plaza greeted me.  `Subways' got a lot of business from
> conferees also.
>       Another friend from Roosevelt University at Shaumburg tells me that
> if a big enough group wants to tour the Chicago Art Institute (perhaps to
> see the original `American Gothic'), the institution will provide a guide
> just for us. I understand it's only a short walk from the Palmer House.
>       Last, some of the FYC Outcomes Workshop people are staying at the
> Best Western-River which I, again, understand is priced reasonably,
> features *free* parking, and is near a number of downtown night spots --
> for those who like free parking and night spots.  :-)
>
>     Chet Pryor__Professor & Testing Coordinator__Montgomery College
>     Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
>
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From:         David Jolliffe <djolliff@CONDOR.DEPAUL.EDU>
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The Blackstone is a possibility, though it might be a bit more expensive
than you remember since it's done some remodeling.  Oh, I suppose
Roosevelt University is right down the street, but so is DePaul
University.  Come on, David, I can't plug the competition.
 
 
 
On Tue, 27 Jan 1998, David E. Schwalm wrote:
 
> David, what's the story on the Blackstone Hotel--just across the street from
> the Hilton. I went to one of the U Chicago critical thinking conferences there
> a number of years ago. It was a bit out at elbows, a sort of shabby genteel,
> but pretty cheaps too. I don't think they were renting rooms by the hour. Is
> it still there? Roosevelt U is just down the street and there a great deli
> right there for a cheap meal.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
=========================================================================
Date:         Tue, 27 Jan 1998 19:00:07 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor__Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: CCCC Chicago Conference -- Airfare News -Reply
In-Reply-To:  <Pine.GSO.3.95.980127165137.4437A-100000@condor.depaul.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
David,
      You are a credit to the Chamber of Commerce.  Thank you for all your
help.     C.P.
----------------------------------------------------------------------------
> On Tue, 27 Jan 1998, David Jolliffe wrote:
>
> There is fast food galore in the loop during the day.  From the Palmer
> House, walk out the Wabash exit and turn right.  Go south two blocks to
> Jackson Boulevard look for the golden arches.  The McDonald's occupies the
> entire first and second floor of DePaul's College of Computer Science
> building.  The Art Institute is a block and a half from the Palmer House.
>
> > > On Tue, 27 Jan 1998 AZCacti@asu.edu wrote:
> > >
> > > David: Thank you for all of your helpful information! I would like to see
> > > the "highly opinionated guide to cheap restaurants" or any other kind of
> > > food/entertainment/shopping/whatever you would care to post to the list.
> > ---------------------------------------------------------------------------
> > On Tue, 27 Jan 1998, Chet Pryor wrote:
> >
> >      One piece of information that would be helpful is where the nearest
> > McDonalds is in relation to the Palmer House.  Last year in Phoenix when I
> > furtively slipped into one for breakfast, many friends from the San Carlos
> > and Crowne Plaza greeted me.  `Subways' got a lot of business from
> > conferees also.
> >       Another friend from Roosevelt University at Shaumburg tells me that
> > if a big enough group wants to tour the Chicago Art Institute (perhaps to
> > see the original `American Gothic'), the institution will provide a guide
> > just for us. I understand it's only a short walk from the Palmer House.
> >       Last, some of the FYC Outcomes Workshop people are staying at the
> > Best Western-River which I, again, understand is priced reasonably,
> > features *free* parking, and is near a number of downtown night spots --
> > for those who like free parking and night spots.  :-)
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      The Blackstone
In-Reply-To:  <Pine.GSO.3.95.980127165436.4437B-100000@condor.depaul.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
My wife, son, and I recently stayed at the Blackstone.  It is on S.
Michigan, a few blocks from the Art Institute and not too far from the
Palmer House.  The lobby is nice, the rooms old and thus a bit spacious.
I would have no hesitation staying there again; I know some folks who
stayed there when MLA was in Chicago and thought it was perfectly
acceptable but certainly not luxurious.
 
 
 
Charles I. Schuster, Director
THE EDISON INITIATIVE
  Freshman Scholars
  Peer Mentoring
  Writing Across the Curriculum
College of Letters and Science
U. Wisconsin-Milwaukee   Milwaukee, WI  53201
Phone:  414-229-5293; 229-6041
<http://www.uwm.edu/People/cis>
 
Editor, CrossCurrents, Heinemann-Boynton/Cook
Consulting English Editor, Addison Wesley Longman
 
"Nothing is absolutely dead:  every meaning will have its homecoming
festival."
                        --M. M. Bakhtin
=========================================================================
Date:         Wed, 28 Jan 1998 09:28:02 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ruth M Mirtz <rmirtz@JUNO.COM>
Subject:      Chronicle reporter
 
I had an interesting talk/interview with a reporter from the Chronicle
yesterday afternoon.  She was asking why first-year writing is always
taught by part-timers and why, with the burgeoning field of composition
studies gaining respect, why writing classes are relegated to adjuncts
and part-timers.  Good questions, and I can't even remember now what I
blathered back in the guise of answers.  If any of you got a call from
her, I'd recommend calling her back.  I could only give her my
perspective from FSU.
Interestingly, she got my name from a printup of some messages on this
list.  She didn't know it was from WPA-L, so I explained it and told her
how to get to the archives.  Since she already had our messages and in
part was checking on the figures I'd quoted about the number of TAs and
adjuncts at FSU, I thought she'd better check out the source of her
information.
Ruth M. Mirtz
Director First Year Writing
Florida State University
(850) 644-3243
 
_____________________________________________________________________
You don't need to buy Internet access to use free Internet e-mail.
Get completely free e-mail from Juno at http://www.juno.com
Or call Juno at (800) 654-JUNO [654-5866]
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Daphne Desser <ddesser@U.ARIZONA.EDU>
Subject:      Re: The Blackstone
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Here's another plug for the competition; I made reservations at the
Blackstone for CCCC and was quoted 89$ a night.
 
 
On Tue, 27 Jan 1998, Charles I Schuster wrote:
 
> My wife, son, and I recently stayed at the Blackstone.  It is on S.
> Michigan, a few blocks from the Art Institute and not too far from the
> Palmer House.  The lobby is nice, the rooms old and thus a bit spacious.
> I would have no hesitation staying there again; I know some folks who
> stayed there when MLA was in Chicago and thought it was perfectly
> acceptable but certainly not luxurious.
>
>
>
> Charles I. Schuster, Director
>
> "Nothing is absolutely dead:  every meaning will have its homecoming
> festival."
>                         --M. M. Bakhtin
>
 
----------------------
Daphne Desser
University of Arizona
ddesser@U.Arizona.EDU
http://www.u.arizona.edu/~ddesser
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joseph Harris <jharris+@PITT.EDU>
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In-Reply-To:  <19980128.092237.4943.0.rmirtz@juno.com>
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Content-Type: text/plain; charset="us-ascii"
 
People at Pitt (but not me) have also been contacted by this reporter. I
agree that this seems like something we should all keep close track of.
 
Joe Harris
Pitt
 
 
>I had an interesting talk/interview with a reporter from the Chronicle
>yesterday afternoon.  She was asking why first-year writing is always
>taught by part-timers and why, with the burgeoning field of composition
>studies gaining respect, why writing classes are relegated to adjuncts
>and part-timers.  Good questions, and I can't even remember now what I
>blathered back in the guise of answers.  If any of you got a call from
>her, I'd recommend calling her back.  I could only give her my
>perspective from FSU.
>Interestingly, she got my name from a printup of some messages on this
>list.  She didn't know it was from WPA-L, so I explained it and told her
>how to get to the archives.  Since she already had our messages and in
>part was checking on the figures I'd quoted about the number of TAs and
>adjuncts at FSU, I thought she'd better check out the source of her
>information.
>Ruth M. Mirtz
>Director First Year Writing
>Florida State University
>(850) 644-3243
>
>_____________________________________________________________________
>You don't need to buy Internet access to use free Internet e-mail.
>Get completely free e-mail from Juno at http://www.juno.com
>Or call Juno at (800) 654-JUNO [654-5866]
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Date:         Wed, 28 Jan 1998 11:04:51 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <eric@SERV1.NCTE.ORG>
Subject:      CCCC Roommate Quest
X-To:         Alliance for Computers and Writing <acw-l@ttacs6.ttu.edu>,
              RhetNet list <rhetnet-l@lists.missouri.edu>,
              Writing Centers list <wcenter@ttacs6.ttu.edu>,
              NCTE College Hangout <college-talk@serv1.ncte.org>,
              NCTE-talk <ncte-talk@serv1.ncte.org>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Going to conventions involves a lot of preparation, and the top priority,
usually, is finding lodging. And since hotel rooms cost what they do
(LOTS) in big cities, most of us have to find a roommate or two so we can
afford a bed to land in.
 
Last year, CCCC Online offered a web forum to help people find roommates.
It was a popular service, so we're doing it again. If you have a room &
need someone to share it with you, or if you need to find a room that
someone can share, feel free to go to
 
  http://www.ncte.org/forums/roomies/ceilidh.htm
 
and post your invitation.
 
--Eric Crump
  CCCC Online Coordinator
=========================================================================
Date:         Wed, 28 Jan 1998 12:29:20 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Katie Palmer <palmerk@STRIPE.COLORADO.EDU>
Subject:      Service Learning Text
In-Reply-To:  <v03110701b0f4fd20af62@[136.142.136.143]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I'm coming out of the shadows to ask if anyone has recommendations for a
text suitable for a service learning course.  Some colleagues and I have
received a grant to pilot such a course for next fall.  The course will be
open to upper-division students in the Colleges of Business, Engineering,
and Arts and Sciences.  A colleague and I will team teach the course.
We'd appreciate any suggestions.
 
Thank you--
 
Katie Palmer
Instructor
University of Colorado--Boulder
=========================================================================
Date:         Wed, 28 Jan 1998 14:48:42 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Nick Carbone <nickc@MARLBORO.EDU>
Subject:      Re: Service Learning Text
In-Reply-To:  <Pine.GSO.3.96.980128085023.8150A-100000@stripe.Colorado.EDU>
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Katie,
        If you go the American Association of Higher Education's home page
(http://www.aahe.org/), you'll find a link to a series of box they're
sponsoring called Service Learning in the Disciplines.  The URL for direct
access to that is (http://www.aahe.org/service/srv-lrn.htm).
 
        Also, if you go to (http://www.marlboro.edu/~nickc/csl/col.html),
you'll find a page of online resources for community service learning,
including some links to other programs and bibliographies.
 
 
Nick Carbone, Writing Instructor
Marlboro College
Marlboro, VT 05344
nickc@marlboro.edu
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Subject:      service-learning courses
Mime-Version: 1.0
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I'm coming out of the shadows to ask if anyone has recommendations for a
text suitable for a service learning course.  Some colleagues and I have
received a grant to pilot such a course for next fall.  The course will be
open to upper-division students in the Colleges of Business, Engineering,
and Arts and Sciences.  A colleague and I will team teach the course.
We'd appreciate any suggestions.
************************************************
One thing that you might want/need to think about is how you'll
conceptualize the course, exactly.  S-L guru Edward Zlotkowski has
suggested that these courses operate along a spectrum - one one side are
"real world"/rhetorical/workplace (writing, in comp's case) emphases; on
the other are democratic/citizenship/participation kinds of things (I'm
oversimplifying, but for the sake of brevity).  Of course, courses mix
these - but as you think about picking texts, as you surf the sites that
Nick has recommended, etc., you might also want to think about where/if you
are on this spectrum.  I know that Edward has a version of this
model/conceptualization coming out in an article, too... will try to get
the citation for that and forward it to the list - if anyone knows what it
is (it may already be out), can they post it here?
-Linda
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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From:         "R. Wahlstrom" <WAHLSTRL@BUFFALOSTATE.EDU>
Subject:      reactions & advice
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Our dean and department head approached me recently with a proposal to create a
number of composition lecturer positions in our department.  I can see benefits
and problems, so I hoped the WPAs out there could help me in a couple of ways:
first-  Do you have something similar on your campus, or do you know of
campuses that do?
second-  How do you think the pros and cons balance?
third-  How does the faculty respond to this kind of program?
 
 
Here's the "very tentative" plan:
 
The department will hire several lecturers with the idea of establishing a
stronger, more consistent, and more committed freshman writing program.
Currently, most comp courses are taught by part-timers.  This would cut their
numbers, but 3 to 5 of them would have full-time, salaried positions (They're
talking about 2-year renewable contracts) teaching 4-5 sections, mostly
composition but with the option to teach one course in an area of interest.
 
Lecturers would receive a salary of about $25 thousand, and would get full
benefits, but they would not be eligible for tenure. The lecturers would be
evaluated almost entirely on their teaching.
 
This is similar to an academic staff position I had in Wisconsin for many
years, and this campus has thirty-some staff in similar circumstances.
 
 
I appreciate your help on this.
Please contact me off-list at <wahlstrl@buffalostate.edu>.
 
Ralph Wahlstrom
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kelly Lowe <lowekf@MUC.EDU>
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Dear colleagues;
 
I've been given an opportunity to (re)write my job description to better take into account all of the jobs I've been handed.  Would anyone be willing to look at a draft?  I'm essentially arguing for three things:
 
1.  I would like to be evaluated for the work I actually do and want to meet the expectations of the faculty.  The job description attempts to make those expectations public.
 
2.  Since I am now required to be on campus during the summer, I would like compensation for summer placement/assessment.
 
3.  One additional course release for fall due to heavy tutor, adjunct, and new faculty (WAC) training.
 
I'll be glad to do this off list, or make the document public.
 
cheers;
 
Kelly Lowe
Director of Writing Programs
Mount Union College
Alliance, OH 44601
330/823.3153
lowekf@muc.edu
"There is no substitute for absolute lack of preparation."
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I'll be happy to look at a draft and I would like to ask you to make the
document public.  I think what you're doing is important and relevant to
every WPA.
_________________________________________________________________________
Susan L. Taylor                         University of Nevada Las Vegas
Director of Composition                 4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455018
Fax: (702) 895-4801                     LV, NV 89154-5011
 
        "When I dare to be powerful -- to use my strength in the service
         of my vision, then it becomes less and less important, whether
         I am afraid."  --- Audre Lorde
=========================================================================
Date:         Thu, 29 Jan 1998 11:52:01 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kelly Lowe <lowekf@MUC.EDU>
Subject:      Re: Job Description
Mime-Version: 1.0
Content-Type: text/plain; charset=ISO-8859-1
Content-Transfer-Encoding: quoted-printable
 
Included in this post are the current job description I am working under, =
and my first draft of my proposed new job description.  I am looking for =
advice on a number of things:
 
1.  there=27s little in there about evaluation.  we=27re a teaching =
college, so luckily, scholarship is counted little.  however, i ran into a =
buzzsaw with my three year review in terms of assessment -- my teaching is =
excellent, my scholarship is above the college average, my service is =
above the norm -- in other words, i=27m tenurable IF I WAS JUST A NORMAL =
FACULTY MEMBER -- however, there was concern on the part of the faculty =
committee that they couldn=27t tell if the student writing was =22getting =
better.=22  needless to say, a tough, complex, call.
 
2.  what kind of detail do folks suggest?  my work with the department is =
largely left out -- i am supposed to act as a resource to folks teaching =
comp, but the lit folks don=27t want to know i=27m helping (i=27m not =
making this up, both the dean and my chair told me this exact thing).  =
i=27m supposed to help generate goals for comp, look at new books, etc.
 
Keep in mind that I AM ALREAD DOING ALL OF THE LISTED THINGS ALREADY.
 
here goes:
 
 
Here is my current job description:
 
WRITING CENTER DIRECTOR:  substantial experience and training in writing-ac=
ross-the curriculum theory and instruction.  The Director holds academic =
rank in the English department, teaches writing and writing-related =
courses, directs the Writing Center.
 
I think that there is general consensus that the work I am currently doing =
is not adequately reflected in the above description.  I would like to =
propose the following expanded job description:
 
WRITING PROGRAM ADMINISTRATOR:
 
The Writing Program Administrator (WPA) is a full time, tenure-track =
position with academic rank in the department of English.  The WPA is also =
responsible for the management and administration of the following writing =
programs:
 
* Director:  Summer placement and assessment.
 
--  recruitment and training of faculty readers.
--  development, with advice and consent of the English department, of =
prompts or other materials.
--  secure the facilities for reading.
--  interact with admissions office vis a vis dates, and collection of =
materials.
--  recording and reporting of scores.  Dissemination of scores to =
advisors.  Returning portfolios to students. =20
--  send letter to all students who scored *3* or *4*.
 
* Director, Mount Union College Writing Center:
 
--  recruitment and training of tutoring staff.
--  maintenance of budget and materials.
--  assessment of campus climate for writing.
--  assessment and monitoring of student and tutor progress as writers =
and/or as tutors of writing.
 
* Director:  Writing Across the Curriculum program:
 
--  when necessary or when directed to, report to chairs, the registrar, =
the Dean of the College, and CCDC on the state of the *W* course program.
--  keep track of all approved *W* courses.
--  meet with chairs and send memos to chairs to encourage =22W=22 course =
repeats and new =22W=22 courses.
-- approve =22W=22 course proposals.
-- work with the registrar to ensure that =22W=22 courses are properly =
listed in the schedule.
-- work with new faculty to inform them about =22W=22 course criteria.
-- periodically study the student body=27s progress toward fulfilling the =
=22W=22 course requirement.
-- approve =22W=22 course transfer credits.
-- periodically update the =22W=22 course criteria to reflect faculty =
needs.
-- updating WAC *supplementary materials* packet/notebook.
-- organize, with assistance from the English department faculty and =
members of CCDC, faculty development programs for teaching and evaluating =
writing
 
The director of writing programs will report to the Dean of the college.  =
When called upon, the director will also report to CCDC (for matters =
relating to WAC) and to the department of English (for matters pertaining =
to summer placement and assessment).  The director will also work closely =
with the director of the general education program (assuming that there =
will be such a position) in the development of standards for any and all =
basic writing programs.=20
 
-------------------------------------------
 
Thanks for all your help;
 
Kelly Lowe
Director of Writing Programs
Mount Union College
Alliance, OH 44601
330/823.3153
lowekf=40muc.edu
=22There is no substitute for absolute lack of preparation.=22
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The Blackstone hotel sells a room with two double beds for 4 people for $99.00
/night. Parking is two blocks south for about 11.50/day.
 
Heide Weidner
TTU Cookeville, TN
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Hi all--
        Last term Dick Fulkerson posted a job announcement to the list from
our department (Texas A&M-Commerce) for a combination director of the
writing center and of basic writing.  It's a 12-month, non-tenure track
position.  The teaching load is one BW class per term.  We asked that
applicants have terminal degrees and some experience with writing centers
and BW.  The response was underwhelming at best.  Liz Buckley, who currently
holds the position and is retiring, went to the writing centers discussion
list and asked for feedback about the group's perceptions of the position;
she has asked me to do the same here on WPA-L.  We are in the process of
trying to convince the interim president to change the position to tenure
track.  Will that make the job more attractive to a greater pool of
applicants?  Certainly, I know already that it would be more attractive if
the position covered only the writing center or only basic writing, but
we're operating under the same present-day institutional constraints faced
by most medium-sized state universities.  If you could offer feedback that
would help us in our discussions with the acting president, we'd appreciate
it very much.
 
Donna D-O
Donna Dunbar-Odom
Director, First-Year Composition
Associate Professor of English
Dept. of Literature and Languages
Texas A&M - Commerce
(formerly East Texas State University)
Commerce, TX 75429
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Donna,
 
Make it tenure track and allow the director to choose the courses he or she
might want to teach.
 
Best,
 
Dave Coogan
I.I.T.
 
>Hi all--
>        Last term Dick Fulkerson posted a job announcement to the list from
>our department (Texas A&M-Commerce) for a combination director of the
>writing center and of basic writing.  It's a 12-month, non-tenure track
>position.  The teaching load is one BW class per term.  We asked that
>applicants have terminal degrees and some experience with writing centers
>and BW.  The response was underwhelming at best.  Liz Buckley, who currently
>holds the position and is retiring, went to the writing centers discussion
>list and asked for feedback about the group's perceptions of the position;
>she has asked me to do the same here on WPA-L.  We are in the process of
>trying to convince the interim president to change the position to tenure
>track.  Will that make the job more attractive to a greater pool of
>applicants?  Certainly, I know already that it would be more attractive if
>the position covered only the writing center or only basic writing, but
>we're operating under the same present-day institutional constraints faced
>by most medium-sized state universities.  If you could offer feedback that
>would help us in our discussions with the acting president, we'd appreciate
>it very much.
>
>Donna D-O
>Donna Dunbar-Odom
>Director, First-Year Composition
>Associate Professor of English
>Dept. of Literature and Languages
>Texas A&M - Commerce
>(formerly East Texas State University)
>Commerce, TX 75429
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Ralph,
 
Regarding your department's plans to hire lecturers:
 
We have both instructors, who have jobs for a maximum of four years, and
lecturers, who used to be instructors but who have been here for more than
four years.  My understanding is that that once a person has worked at an
institution for the number of years required to be eligible for tenure,
that person receives--or can sue for--tenure.  In fact, when I was at
another university, such an instructor won just such a lawsuit and was
tenured into the department.  There were precedents elsewhere, as I recall.
Thus, I would guess that our lecturers have presumptive tenure, that we
couldn't deny them a contract for next year even if we wanted to.
 
The benefits as I see them are that the university gets eight classes
taught each year for about $20,000, instead of hiring a tenure-track person
to teach 6 classes each year for about $33,000.
 
The drawbacks as I see them are that our instructors have master's degrees
and so are not as qualified to teach as would be a PhD; that the service
work in the department falls to fewer and fewer people; that the department
does not produce as much research and so is perceived around the university
in a lesser light (as well as because an increasing number of our faculty
don't have the terminal degree); that an administrator can reasonably say
that our department doesn't need to hire for tenure track positions since
we can get people on the cheap for these terminal appointments.  No doubt
we could even get PhD's for at or near the money we're now offering the
M.A. instructors, which would mean that we don't ever again need to hire a
tenure track faculty member into our department.
 
What has stuck in the craw of the comp and rhetoric people here is that our
department has implied, by its actions, that composition is unimportant
enough to be staffed with people without a commitment to the department or
to research, and that while the lecturers can even teach our junior-level
courses in business and technical writing and advanced composition they are
not "qualified" to teach the literature courses at the same level--this
despite the fact that their M.A. degrees are in literature, not comp and
not professional communication.
 
I would encourage you not to go down that road, even if you're thinking of
hiring only PhD's. While it is better for a PhD to teach in a temporary
position than to pump gas at the local Exxon station, it would be better
still to get a tenure-track job, and if you move to lecturers you will not
doubt find it increasingly difficult to offer such lines to anyone in comp
and rhetoric as well as anyone else in your department.  After all, unless
the provost is a lit person, s/he is not going to see why all courses in
the department can't be taught in the same way as the comp courses are taught.
 
Do I sound paranoid? Well, this fall, our provost offered his opinion that
comp is not doing a very good job, that our students don't seem to be able
to write very well in their upper-division courses and so perhaps we should
ditch at least one of the comp courses.  Of course, you've not doubt
identified about eight bad assumptions in my provost's reasoning, but there
is reason to believe that a course is going to be taught better if the
person teaching it has a PhD in comp and is treated as a full member of the
university faculty instead of being clearly identified as a second-tier
player.  If I were a PhD offered one of these proposed positions in your
department, I'd be working real hard to build my c.v. so I could get a real
job someplace else; that would mean that I'd spend my time not on my
courses and my students but rather on my research.  Then, you'd have a
provost perhaps asking you why the students in the comp courses aren't
learning much.
 
I hope this helps a bit.
 
Martin Jacobi
Clemson University
 
 
 
At 10:18 AM 1/29/98 -0500, you wrote:
>Our dean and department head approached me recently with a proposal to
create a
>number of composition lecturer positions in our department.  I can see
benefits
>and problems, so I hoped the WPAs out there could help me in a couple of
ways:
>first-  Do you have something similar on your campus, or do you know of
>campuses that do?
>second-  How do you think the pros and cons balance?
>third-  How does the faculty respond to this kind of program?
>
>
>Here's the "very tentative" plan:
>
>The department will hire several lecturers with the idea of establishing a
>stronger, more consistent, and more committed freshman writing program.
>Currently, most comp courses are taught by part-timers.  This would cut their
>numbers, but 3 to 5 of them would have full-time, salaried positions (They're
>talking about 2-year renewable contracts) teaching 4-5 sections, mostly
>composition but with the option to teach one course in an area of interest.
>
>Lecturers would receive a salary of about $25 thousand, and would get full
>benefits, but they would not be eligible for tenure. The lecturers would be
>evaluated almost entirely on their teaching.
>
>This is similar to an academic staff position I had in Wisconsin for many
>years, and this campus has thirty-some staff in similar circumstances.
>
>
>I appreciate your help on this.
>Please contact me off-list at <wahlstrl@buffalostate.edu>.
>
>Ralph Wahlstrom
>
>
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Hi Kelly,
 
I just drafted a similar document for myself this year. So far, only my
dept. chair has glanced at it, but eventually, I want to formalize it.  I'm
not promising to be tremendous help, but I'd love to see what you've put
together and what others with more experience advise. (I do get some
healthy released time/compensation for being director of comp. and
placement/assessment.)
 
Let's bounce a few ideas around?
 
 
Marlene Miner
Associate Prof. of English
Raymond Walters College
University of Cincinnati
 
 
 
 
>Dear colleagues;
>
>I've been given an opportunity to (re)write my job description to better take
>into account all of the jobs I've been handed.  Would anyone be willing to
>look at a draft?  I'm essentially arguing for three things:
>
>1.  I would like to be evaluated for the work I actually do and want to meet
>the expectations of the faculty.  The job description attempts to make those
>expectations public.
>
>2.  Since I am now required to be on campus during the summer, I would like
>compensation for summer placement/assessment.
>
>3.  One additional course release for fall due to heavy tutor, adjunct, and
>new faculty (WAC) training.
>
>I'll be glad to do this off list, or make the document public.
>
>cheers;
>
>Kelly Lowe
>Director of Writing Programs
>Mount Union College
>Alliance, OH 44601
>330/823.3153
>lowekf@muc.edu
>"There is no substitute for absolute lack of preparation."
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Donna--
 
As a graduate student who will soon be on the job hunt, I'll provide my
$.02 about your advertisement. . . .
 
My impression is that the job doesn't seem particularly attractive.  It
requests a PhD ("terminal degree"), but doesn't reward that with tenure,
and requires 12-month work, whereas many teaching positions provide
summers off to allow recovery and research.  Our Writing Center's director
holds an MA (as do many, I think), so maybe the "terminal degree"
requirement is off-putting to some folks who might be experienced,
professionally qualified, and interested, but are excluded from
consideration because they don't hold a PhD.
 
In addition to trying to secure tenure for the position, you might
consider repackaging it.  Will there be opportunities for research?
How about program development?  Will the director have budgetary control,
or will another person make allocation decisions?  I'd be much more
inclined to apply for a position that required year-round work and didn't
offer tenure if I knew going in that my professional activities would be
supported and encouraged.
 
Kurt Bouman
University of Idaho
boum9534@uidaho.edu
 
>         Last term Dick Fulkerson posted a job announcement to the list from
> our department (Texas A&M-Commerce) for a combination director of the
> writing center and of basic writing.  It's a 12-month, non-tenure track
> position.  The teaching load is one BW class per term.  We asked that
> applicants have terminal degrees and some experience with writing centers
> and BW.  The response was underwhelming at best.  Liz Buckley, who currently
> holds the position and is retiring, went to the writing centers discussion
> list and asked for feedback about the group's perceptions of the position;
> she has asked me to do the same here on WPA-L.  We are in the process of
> trying to convince the interim president to change the position to tenure
> track.  Will that make the job more attractive to a greater pool of
> applicants?  Certainly, I know already that it would be more attractive if
> the position covered only the writing center or only basic writing, but
> we're operating under the same present-day institutional constraints faced
> by most medium-sized state universities.  If you could offer feedback that
> would help us in our discussions with the acting president, we'd appreciate
> it very much.
>
> Donna D-O
> Donna Dunbar-Odom
> Director, First-Year Composition
> Associate Professor of English
> Dept. of Literature and Languages
> Texas A&M - Commerce
> (formerly East Texas State University)
> Commerce, TX 75429
>
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This week we will hold  a reception to honor one of our colleagues, James
Crosswhite, in recognition of his winning the Shaugnessy Award for his
book The Rhetoric of Reason: Writing and the Attractions of Argument.  I
would like to know if any folks on the list are using this text, either in
their teacher training courses or in their courses in  Rhetoric and
Composition.
 
Please e-mailresponses to me  privately if you are using the text and/or
have any comments to share.
 
Thanks,
 
Ernest Stromberg
Associate Director of Composition
Dept. of English
University of Oregon
Eugene, OR 97403
els@darkwing.uoregon.edu
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Donna:
 
I think making your position tenure-track will make a great deal of
difference.  It will draw applicants who are genuinely concerned with the
place of writing centers in programs and the philosophy underlying them.
There's lots of conversation about such matters among writer-center directors
throughout the country.  There will be applicants who want to be a part of
such discussions.
 
Pat Belanoff
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Make the job tenure-track.  Our Director -- who is really quite wonderful
and dedicated -- is not tt and it does cause her problems with her
authority in the department. Also, the potential for the "revolving door
syndrome" -- one comes in another goes out -- is high.  Also, I think the
scholarship that the Director may to choose to do will be valued if he or
she is tt -- without the "security" of a tt position, all work is
questionable.
_________________________________________________________________________
Susan L. Taylor                         University of Nevada Las Vegas
Director of Composition                 4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455018
Fax: (702) 895-4801                     LV, NV 89154-5011
 
        "When I dare to be powerful -- to use my strength in the service
         of my vision, then it becomes less and less important, whether
         I am afraid."  --- Audre Lorde
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My sincere thanks to Dave, Kurt, Pat, and Susan--as well as to the others
I've emailed personally.
 
I'm compiling your feedback and planning how to approach the administration
to try to make the job much more attractive--and to make it a tenure-track
position.  I have a personal stake in this because I will work very closely
with whomever we hire (IF we hire anyone--yikes!), so I truly appreciate
your aid.
 
Donna D-O
 
At 07:17 AM 1/30/98 -0800, you wrote:
>Make the job tenure-track.  Our Director -- who is really quite wonderful
>and dedicated -- is not tt and it does cause her problems with her
>authority in the department. Also, the potential for the "revolving door
>syndrome" -- one comes in another goes out -- is high.  Also, I think the
>scholarship that the Director may to choose to do will be valued if he or
>she is tt -- without the "security" of a tt position, all work is
>questionable.
>_________________________________________________________________________
>Susan L. Taylor                         University of Nevada Las Vegas
>Director of Composition                 4505 Maryland Parkway
>Phone: (702) 895-4186                   PO Box 455018
>Fax: (702) 895-4801                     LV, NV 89154-5011
>
>        "When I dare to be powerful -- to use my strength in the service
>         of my vision, then it becomes less and less important, whether
>         I am afraid."  --- Audre Lorde
>
Donna Dunbar-Odom
Director, First-Year Composition
Associate Professor of English
Dept. of Literature and Languages
Texas A&M - Commerce
(formerly East Texas State University)
Commerce, TX 75429
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Katie,
 
Take a look at Linda Flower's Problem-Solving Strategies for Writing in
College and Community.  It is divided into two sections; the first provides a
foundation of writing strategies and the second provides examples of
community engagement writing/service opportunities.  At first glance this
text may seem more appropriate for lower division writers; however, after I
reviewed this text for my fall sophomore-level class I liked the approach so
much that I decided to use Part I as a tutorial for myself.  (I've become too
accustomed to my own, single strategy of article development and decided to
begin experimenting with alternative methods.  Flower's suggestions are quite
useful for writers as all levels.)  The second section describes a variety of
ways writing can be incorporated into a community service learning
experience.  You may opt to introduce the students to Part II during the
first week of class (to get the ball rolling), and use Part I as a tutorial
for planning and developing the writing assignments for the course.
 
The text is published by Harcourt.  I'd be interested to hear your reaction
to the text.
 
Best of Luck,
 
Brooke Hessler
Associate Director of Composition
Texas Christian University
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Two years ago, we had a failed search here for a position similar to the
one you described at Texas A & M Commerce. The college president insisted
that the position be advertised as 12-month administrative, NOT faculty
tenure-track. After the failed search, she agreed to switch the position to
tenure track faculty, and we had a FANTASTIC pool of candidates and were
able to hire our first choice.
 
Jane Frick, Chair and Professor, SS/C 208 E
English, Foreign Languages, Journalism - Missouri Western State College
St. Joseph, MO 64507
(816) 271-4315; FAX: (816) 271-4543
http://www.mwsc.edu/~engdept/faculty/frick.html
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I was cleaning out my note logs and found this entry that I sent to another
list some time ago. I occurred to me that WPA-L might benefit from the sound
advice contained herein. This should be the last word on the subject. Have a
nice weekend.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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From: David E. Schwalm
Subject: Re:  Lecturing
 
Lecturing is the only way to go. 1. You have absolute control over what
happens in the classroom. 2. It is easier to tell people what you want then to
know than to find a way for them to discover it for themselves. 3. Since you
write the lecture, you know what you said and can hold students responsible
for it. 4. What students hear is what you said--as you can tell by reviewing
their class notes. 5. The teacher is the most important person in the
classroom. 6. The purpose of education is transmission of
information--something best done by lecturing. 7. Students love to listen to
lectures, especially the ones that repeat what is in the textbook. 8. If
teachers don't lecture, what do they do? 9. Most classrooms are set up for
lecturing. 10. Lecturing reflects the natural order.
 
This doesn't mean that instructors can't ask questions, as long as they know
what the answers are. They can also allow students to ask questions, but a
good lecture should have answered all of them.
 
Lecturing--education as god planned it.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 30 Jan 1998 21:49:09 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         robert delius royar <r.royar@MOREHEAD-ST.EDU>
Organization: Coordinator of Writing and the Writing Center
Subject:      Call For Manuscript Submissions
X-To:         Assembly on Computers and English <ace-L@vm.cc.purdue.edu>,
              Alliance for Computers and Writing <acw-l@ttacs6.ttu.edu>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
                            Call for Manuscripts
 
    The ACE Journal is a juried publication of the NCTE Assembly on
    Computers in English published three times each year. The editor
    seeks articles that relate to teaching English at all levels
    (primary through graduate school) with the aid of computers. All
    areas of English studies and language arts are of interest.
    Individual editions of the journal focus on themes that the
    Assembly has identified as important to the profession.  Themes
    for the third issue of volume one and first two issues of volume
    two are described below.
 
    Winter 1998 *NEW DEADLINES*
    * Plagiarism, Citation, and the Web: If so many of our
      students will be looking for supporting evidence for papers
      on the Web, what can we do to show them how to evaluate
      sources, quote them, and cite them properly? How can we
      prevent plagiarism?
 
    Initial deadline for submissions for the Winter issue is
    28 February 1998; final deadline is 10 March 1998.
 
    Spring-Summer 1998
    * The gap between the possibilities for what we can do with
      technology, and actual implementation. Issues related to this
      focus include (but are not limited to) the following:
      - How are we affected by reports of technological successes
        that we ourselves cannot replicate?
      - How do we foster and develop teacher research on how
        technology actually works in the classroom?
      - How do we reply to charges that there is a lack of real
        educational improvement from children using technology?
      - Does the presence of computers in the classroom force us into
        teaching technology rather than integrating technology into
        the curriculum?
 
    Initial deadline for submissions for the Spring-Summer issue is
    12 June 1998.
 
    Fall 1998
    * New rhetorics and strategies for computer-mediated communication.
      Issues related to this focus include (but are not limited to) the
      following:
      - How well do these strategies translate across grade and ability
        levels?
      - What do feminist approaches to rhetoric tell us about the
        effects on young girls' participation in computer-dominated
        classrooms?
      - How are students' learning styles enhanced or inhibited by the
        design of the computer's interface?
      - What is the "next wave" of interactive software (after MOOs
        and MUDs)?
 
    Initial deadline for submissions for the Fall issue is
    23 Oct 1998.
 
    The journal publishes research reports, scholarly essays,
    action-research reports, and reviews of software. Submissions
    should not currently be under review by other publications;
    length is generally from 2500-5000 words; documentation conforms
    to the Modern Language Association guidelines; documents should
    also conform to the NCTE guidelines for non-sexist language.
    Manuscripts are accepted on disk and through the Internet at
    r.royar@morehead-st.edu. Any machine readable or on-line
    submissions should be Rich Text Format (RTF). Please contact the
    editor (UPO 635, Morehead State University, Morehead, KY
    40351-1689) if you have questions or comments about the journal.
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Thanks, Jane--this is the very scenario I'm hoping for at this point.  We're
arming ourselves with comments I get here and Liz Buckley gets from the
Writing Centers list to make the argument.  We're also going to redraft the
job description in the advertisement so that it doesn't seem quite so much
like we're looking for someone with superhuman powers.
        Donna D-O
>Two years ago, we had a failed search here for a position similar to the
>one you described at Texas A & M Commerce. The college president insisted
>that the position be advertised as 12-month administrative, NOT faculty
>tenure-track. After the failed search, she agreed to switch the position to
>tenure track faculty, and we had a FANTASTIC pool of candidates and were
>able to hire our first choice.
>
>Jane Frick, Chair and Professor, SS/C 208 E
>English, Foreign Languages, Journalism - Missouri Western State College
>St. Joseph, MO 64507
>(816) 271-4315; FAX: (816) 271-4543
>http://www.mwsc.edu/~engdept/faculty/frick.html
>
Donna Dunbar-Odom
Dept. of Literature and Languages
Texas A&M - Commerce
Commerce, TX 75429
903/886-5264
